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Abstract Article History 
Foreign language anxiety continues to hold many students back from 
speaking English, and social-emotional learning has emerged as a 
promising way to ease that barrier. Much of the existing research 
confirms that such learning benefits students but says little about how 
trained teachers actually build it into their lessons. This study set out to 
close that gap by examining how English teachers who graduated from 
Indonesia's Guru Penggerak program integrate social-emotional learning 
in the classroom, and what specific strategies they rely on. The research 
used a qualitative case study design. Two certified English teachers 
from state senior high schools in Malang took part, and data came from 
an open-ended questionnaire and in-depth interviews, analyzed 
thematically through data reduction, data display, and conclusion 
drawing, with source triangulation to strengthen trustworthiness. The 
findings show that both teachers held a firm grasp of the five social-
emotional competencies and wove them into the structure of their 
language tasks rather than teaching them as separate content. Their 
strategies included structured group roles, reflective journals, discussion 
of social issues, and outdoor learning. These approaches produced a 
classroom that students found safe and participatory, which lowered 
their anxiety and raised their motivation to communicate. The study 
contributes a model of social-emotional learning as task architecture 
and suggests that teacher training programs should prepare teachers to 
design task structures, since it is the design of the task that carries the 
social-emotional learning. 
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INTRODUCTION  

Cognitive ability no longer stands alone as the measure of what students need to succeed 

in school and in life, and education systems around the world have responded by folding social 
and emotional development into formal schooling. The Collaborative for Academic, Social, and 
Emotional Learning defines this work through five core competencies: self-awareness, self-

management, social awareness, relationship skills, and responsible decision-making (CASEL, 
2020). The reason this shift has gained such traction is that emotional and social readiness shapes 
whether academic learning can happen at all, a point that carries particular weight in the language 

classroom. Evidence from large-scale studies confirms that foreign language classroom anxiety is 
negatively and significantly related to students' academic success, and that this anxiety suppresses 

participation, retention, and oral production (Han, Li, & Haider, 2022). In Indonesia, the launch 
of the Merdeka Curriculum has given this agenda fresh momentum by promoting a student-
centered model aimed at holistic growth, and the Ministry of Education has advanced it further 

through the Guru Penggerak program (Makhroji et al., 2026). which trains teachers to enact such 
pedagogy in and beyond the classroom. 

A growing body of scholarship has begun to map how social-emotional learning takes 

shape in practice, and three themes stand out. The first concerns teacher competence as the pivot 
of implementation, since programs succeed or fail on whether teachers themselves possess strong 
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social-emotional skills and the training to apply them, yet evidence for competencies such as 
responsible decision-making remains uneven (Pentón Herrera, Martínez-Alba, & Burgin, 2025). 

The second theme situates this work in Indonesia, where studies of the Merdeka Curriculum show 
that English teachers use interactive methods such as discussion, projects, and games to build 

emotional engagement, while students respond positively to the resulting atmosphere 
(Setyaningrum & Purwanto, 2023). The third theme, drawn from second language acquisition, 
establishes that anxiety operates as a measurable affective barrier that emotional support can 

mediate and reduce (Han, Li, & Haider, 2022). Taken together, these lines of inquiry affirm the 
value of social-emotional learning but leave its classroom mechanics underexamined. 

Across this literature, a clear gap remains. Prior work has documented that social-

emotional learning matters and that teacher competence conditions its success, yet it has focused 
far more on outcomes and general strategies than on the specific pedagogical mechanisms trained 

teachers use to convert competencies into classroom practice, particularly in English as a foreign 
language. Indonesian studies concentrate largely on elementary and junior secondary settings, and 
few trace how alumni of the Guru Penggerak program translate their training into concrete 

instructional design at the senior high school level. This study addresses that gap. Its novelty lies 
in the combination of an underexamined context, senior high school EFL classrooms led by 
certified Guru Penggerak teachers, with a focus on mechanism rather than outcome, showing 

precisely how social-emotional competencies are embedded in the structure of language tasks. 
The purpose of this study is therefore to examine how English teachers who graduated 

from the Guru Penggerak program implement social-emotional learning in EFL classrooms, and to 
identify the specific instructional strategies they use to cultivate students' social-emotional 
competencies during language learning. By centering the trained teacher as the unit of analysis and 

the language task as the site of integration, the study extends existing scholarship in two directions. 
It moves the conversation beyond whether social-emotional learning works toward how skilled 
teachers make it work, and it connects professional teacher training to observable pedagogical 

practice within the Merdeka Curriculum framework. The findings are intended to serve both 
educators seeking transferable strategies and policymakers evaluating the classroom yield of large-

scale teacher development. 
The central argument advanced here is that, for these teachers, social-emotional learning 

is not delivered as separate content but engineered into the architecture of the English lesson itself. 

Following a qualitative case study design, the study explores this claim in depth through the 
accounts of two certified Guru Penggerak teachers, attending closely to the reasoning behind their 
instructional choices rather than to surface activities alone. The analysis asks not simply what these 

teachers do, but how their design decisions turn abstract competencies into lived classroom 
experience that lowers anxiety and strengthens the motivation to communicate. The section that 

follows sets out the methodological approach through which this exploration was carried out. 
 

RESEARCH METHOD  

This study used a qualitative approach with a case study design to examine how English 
teachers who had graduated from the Guru Penggerak program integrated Social-Emotional 
Learning into their instruction. A qualitative approach suited the aim because the questions 

concerned meaning and practice rather than measurement, and because the object of study was 
the situated way teachers designed and enacted their lessons. The case study design allowed the 

two teachers' practices to be understood in depth and in context, with attention to the reasoning 
behind their instructional choices rather than only their outward activities. Participants were 
selected through purposive sampling, with the main criterion being English teachers certified 

through the Guru Penggerak program. On that basis, two teachers took part: Mr. Sukirman, an 
English teacher at State Senior High School 4 of Malang and a graduate of the fourth cohort, and 
Mrs. Endah, an English teacher at State Senior High School 3 of Malang and a graduate of the 
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seventh cohort. Both had extensive teaching experience across grades X, XI, and XII. Their 
profiles appear in Table 1. 

 
Table 1. Profile of Research Participants 

Participant School 
Guru Penggerak 

Cohort 
Grades 
Taught 

Teaching Focus 

Mr. 
Sukirman 

State Senior High 
School 4 of Malang 

4 X, XI, XII Content design and structured 
group interaction 

Mrs. Endah State Senior High 
School 3 of Malang 

7 X, XI, XII Skill-integrated SEL and 
outdoor learning 

 
Data were collected through two instruments that worked in sequence. The first was an 

open-ended questionnaire, which asked each teacher to explain the five SEL competencies of self-

awareness, self-management, social awareness, relationship skills, and responsible decision-
making, and to describe in general terms the strategies they used in class. The questionnaire 
established a baseline picture of each teacher's conceptual understanding and gave the researcher 

a set of statements to probe further. The second instrument was a semi-structured in-depth 
interview conducted with both teachers at their schools. The interview clarified and expanded on 

the questionnaire responses and drew out concrete examples of how SEL surfaced across reading, 
writing, listening, and speaking. Meeting the teachers in their own settings allowed the researcher 
to gather detailed accounts of practice and to follow up on points that the written responses left 

open. 
Data from the questionnaire and the interview transcripts were analyzed using thematic 

analysis carried out in three stages. In the first stage, data reduction, the researcher identified, 

coded, and grouped the teachers' statements that were relevant to the integration of SEL. In the 
second stage, data display, the coded material was organized into a narrative arranged around the 

themes that emerged from the data. In the third stage, conclusion drawing, the researcher 
interpreted how the five social-emotional competencies were integrated into English teaching. To 
strengthen the trustworthiness of the findings, the study used source triangulation, comparing the 

written statements teachers provided in the questionnaire with the verbal accounts they gave in 
the face-to-face interviews and checking the two for consistency. 

 

RESULT AND DISCUSSION  
Result 

The data gathered through the open-ended questionnaire and the in-depth interviews 
revealed that both teachers held a firm conceptual grasp of Social-Emotional Learning and 
translated that understanding into deliberate classroom practice. Their accounts converged on a 
consistent pattern: rather than treating the five SEL competencies as material to be delivered, both 
teachers embedded them in the structure of their English lessons. Following the stages of thematic 
analysis, namely data reduction, data display, and conclusion drawing, the findings are presented 
under three themes that emerged from the data, namely the teachers' conceptual readiness, their 
instructional strategies for integrating SEL, and the classroom conditions these strategies 
produced. To strengthen the presentation, the thematic matrix, a comparison of the two teachers' 
strategies, and the triangulation of data sources are displayed in the tables that follow. 
 
Conceptual Readiness and Pedagogical Understanding 

Both participants demonstrated that the Guru Penggerak program had equipped them with 
more than a superficial familiarity with SEL terminology. When asked to describe the five 
competencies of self-awareness, self-management, social awareness, relationship skills, and 
responsible decision-making, each teacher explained not only what the competencies mean but 
where they surface in the language classroom. Mr. Sukirman, an English teacher at State Senior 
High School 4 of Malang and a graduate of the fourth Guru Penggerak cohort, framed SEL as 
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something that operates before and during instruction rather than as a separate lesson. 

"For me, SEL is not an additional chapter to teach. It is the atmosphere we build and the psychological 
foundation we lay before the students even open their English textbooks. It happens organically throughout 
the learning process." (Interview, Mr. Sukirman) 

His statement shows that he understood SEL as an integral dimension of teaching rather 
than an add-on activity. Mrs. Endah, an English teacher at State Senior High School 3 of Malang 
and a graduate of the seventh cohort, similarly described SEL as inseparable from the four 
language skills of listening, speaking, reading, and writing. 

"Language is a tool for communication, and communication requires emotional and social readiness. 
Therefore, I weave SEL directly into listening, speaking, reading, and writing practices. When they speak, 
they are not just pronouncing words, but managing their anxiety and building connections." (Interview, 
Mrs. Endah) 

Her account reinforces that both teachers located SEL within the language learning 
process itself. The consistency between their questionnaire responses and their interview 
statements indicates that the program produced a stable conceptual foundation rather than isolated 
recall of training material. 
 
Instructional Strategies for Integrating SEL 

The teachers' strategies fell into two complementary approaches: shaping the content of 
the lesson and restructuring classroom interaction. In terms of content, Mr. Sukirman selected 
discussion and debate topics designed to cultivate empathy and assigned reflective journals 
through which students developed self-awareness and self-management. The journal, in his 
account, gave students a private space to name and regulate their emotions, which prepared them 
to participate more openly in spoken activities. 

"I frequently ask my students to write a short reflective journal before we start our speaking activities. By 
writing down what they feel and what they fear about the upcoming task, they acknowledge their emotions. 
It significantly helps them regulate their anxiety before they stand up and speak." (Interview, Mr. 
Sukirman) 

This indicates that he treated written reflection as a bridge into confident oral participation. 
The more distinctive strategy, however, appeared in how he organized interaction. Mr. Sukirman 
built small groups of four students in which each member held a defined role: one served as 
manager, one as writer, one as inquirer, and one as presenter. Completing an English task such as 
an interview simulation or a negotiation therefore required students to coordinate, take 
responsibility, and manage disagreement rather than produce language in isolation. He also opened 
or closed sessions with brief mindfulness or emotional warm-up activities to ensure students were 
ready to learn. 

"We always start with a brief mindfulness moment to center their focus. Then, in group tasks, I assign 
strict roles—manager, writer, inquirer, presenter. This forces them to practice relationship skills and take 
responsibility for their part, rather than hiding behind the more active students." (Interview, Mr. 
Sukirman) 

The role structure made relationship skills and responsible decision-making a condition of 
completing the task rather than an optional extra. Mrs. Endah extended SEL integration beyond 
the walls of the formal classroom. She tied each SEL activity to the four language skills and made 
frequent use of outdoor learning, with sessions that regularly addressed emotional regulation, 
social skills, problem-solving, and independent decision-making. 

"Taking the students outdoors removes the invisible pressure of the four classroom walls. In this open space, 
we do our speaking and listening activities. I notice they are more relaxed, regulate their emotions better, 
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and interact more naturally with their peers without feeling constantly judged." (Interview, Mrs. Endah) 

Her approach shows that SEL practice, in her classroom, was not confined to a fixed 
setting but was carried into varied learning spaces where students used English while managing 
themselves and relating to others. 

To make the underlying pattern across the two participants explicit, the thematic matrix 
below maps each teacher's representative statements to the SEL competency and instructional 
theme they address. Across the accounts, a shared orientation emerges despite the differences in 
the two teachers' preferred activities: each strategy anchors to a distinct competency while all of 
them converge on the same process of embedding social-emotional practice into the language task 
itself, as detailed in Table 2. 
 

Table 2. Thematic Matrix of SEL Integration 

Code Representative Excerpt Main Theme SEL Competency 
Instructional 

Strategy 

Skr-1 "We always start with a brief 
mindfulness moment to center their 
focus." 

Emotional 
readiness before 
learning 

Self-awareness; self-
management 

Reflective journal; 
warm-up 

Skr-2 "This forces them to practice 
relationship skills and take 
responsibility for their part." 

Shared 
responsibility in 
tasks 

Relationship skills; 
responsible decision-
making 

Structured group 
roles 

Skr-3 "I deliberately choose debate topics 
that require them to step into 
someone else's shoes." 

Empathy through 
content 

Social awareness Discussion and 
debate topics 

End-
1 

"I weave SEL directly into listening, 
speaking, reading, and writing 
practice." 

SEL across four 
language skills 

Self-management; 
social awareness 

Skill-integrated 
SEL 

End-
2 

"Taking the students outdoors 
removes the invisible pressure of 
the four classroom walls." 

Learning beyond 
the classroom 

Self-management; 
relationship skills 

Outdoor learning 

End-
3 

"They regulate their emotions 
better and interact more naturally 
with their peers." 

Regulating 
emotion while 
speaking 

Self-awareness; 
responsible decision-
making 

Emotional 
regulation 
sessions 

 
Although the two teachers drew on different signature activities, the matrix shows that 

their strategies cover all five SEL competencies and share one structural feature: the competency 
is practiced through the language task rather than taught separately from it. Table 3 sets the two 
approaches side by side to clarify where they converge and where they diverge. 
 

Table 3. Comparison of the Two Teachers' SEL Strategies 

Dimension Mr. Sukirman (Cohort 4, SMAN 4 Malang) 
Mrs. Endah (Cohort 7, SMAN 3 

Malang) 

Primary entry point Lesson content and group structure Language skills and learning setting 

Signature strategy Structured group roles (manager, writer, 
inquirer, presenter) 

Outdoor learning with emotional 
regulation 

Emphasized 
competencies 

Relationship skills; responsible decision-making Self-management; social awareness 

Reflection tool Reflective journals; mindfulness warm-ups Regulation-focused discussion 
sessions 

Setting Formal classroom Formal classroom and outdoor 
spaces 

Shared outcome Safe, participatory, low-anxiety environment Safe, participatory, low-anxiety 
environment 

 
The comparison indicates that convergence occurs at the level of purpose and outcome 

while divergence occurs at the level of method, which suggests that the Guru Penggerak program 
shaped a shared pedagogical orientation that each teacher then adapted to their own style and 
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context. 
 
Classroom Conditions Produced by the Strategies 

Across both classrooms, the strategies produced a common outcome: a learning 
environment that students experienced as safe, adaptive, and centered on their participation. 
Because social-emotional practice was built into the task structure rather than layered on top of it, 
students engaged with English through roles and activities that reduced the exposure and self-
consciousness typically associated with speaking a foreign language. Both teachers reported that 
this shift lowered students' visible anxiety and raised their willingness to interact with peers in 
English. 

"The structured roles give them a safety net. They know exactly what to do, which drastically reduces their 
fear of making mistakes," noted Mr. Sukirman. Echoing this sentiment, Mrs. Endah observed, 
"I see a remarkable difference in their participation. The anxiety that used to block their speaking skill is 
replaced by a genuine motivation to share ideas." 

The convergence displayed in Table 3 confirms that the reduction in anxiety and the rise 
in students' willingness to communicate were stable patterns across both cases rather than isolated 
impressions. Taken together, the three themes describe a single process in which conceptual 
readiness enabled deliberate instructional strategies, and those strategies in turn produced 
classroom conditions that supported foreign language learning. This process is summarized in 
Figure 1. 

 
Figure 1. Process Model of SEL Integration in the EFL Classroom 

 
Discussion 

The findings of this study indicate that the Guru Penggerak program reshaped how the two 
teachers approached English instruction, moving them from a focus on cognitive and linguistic 
outcomes toward a practice that treats students' emotional life as part of the lesson rather than a 
precondition sitting outside it. This shift matters because foreign language anxiety remains one of 
the most stubborn barriers to oral participation [PLACEHOLDER sitasi tentang foreign language 
anxiety]. When a teacher builds emotional readiness into the task itself, the affective barrier is 
addressed at its source instead of being treated after it has already silenced the learner. The two 
classrooms studied here show that such an arrangement lowers anxiety and, in turn, raises students' 
willingness to communicate in English. 

A closer reading of the two cases reveals that the program did not simply add emotional 
content to existing routines. It altered the architecture of classroom interaction. Mr. Sukirman's 
structured group roles offer the clearest example. By giving each of four students a distinct 
function, he turned an ordinary group task into a setting where relationship skills and responsible 
decision-making became unavoidable rather than optional. A student cannot serve as manager 
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without negotiating with peers, distributing work, and settling minor disputes, and none of this 
can be avoided by staying quiet. Mrs. Endah reached a similar end through a different route. By 
moving lessons outdoors and organizing sessions around emotional regulation, she loosened the 
tension that classroom walls often intensify for anxious speakers. In both cases, the social-
emotional work was not a separate exercise but a condition of completing the language task. 

Placing these results against earlier work clarifies both their continuity with and their 
departure from existing research. Slamet and Nazula (2021), who examined SEL within the Fun 
School Movement model at the elementary level, share with this study a reliance on qualitative 
methods and a similar repertoire of classroom activities such as group work and discussion. The 
overlap suggests that certain SEL practices travel across educational levels. The difference, 
however, is more instructive. At the elementary level, SEL centered on basic habit formation and 
tangible incentives such as reward stars, whereas the high school teachers in this study 
implemented SEL at a more demanding cognitive and social level. Mr. Sukirman's role-assignment 
technique illustrates the point. His students were not merely encouraged to cooperate but were 
held accountable for practicing responsible decision-making and relationship skills at a level of 
maturity that a younger cohort could not sustain. The developmental stage of the learners, then, 
reshapes what SEL can ask of them. 

Mrs. Endah's use of outdoor learning deserves closer interpretation because it connects a 
practical teaching choice to a plausible cognitive mechanism. Foreign language production draws 
heavily on working memory and attention, the very resources that anxiety tends to consume 
PLACEHOLDER sitasi tentang anxiety dan cognitive load]. Research on novelty suggests that 
unfamiliar environments can support memory consolidation and reduce stress PLACEHOLDER 
sitasi tentang novelty dan memory/stress], which offers a coherent account of why relocating a 
lesson outdoors might benefit anxious learners. By pairing emotional regulation with a change of 
setting, Mrs. Endah appears to have created conditions in which students could attend to language 
production without the fear that usually accompanies it. On this reading, the outdoor lesson is not 
a break from serious language work but a deliberate arrangement of the conditions under which 
such work becomes possible. 

Taken together, the two cases converge on a single principle that constitutes the study's 
central contribution. For these Guru Penggerak alumni, SEL was not taught alongside English but 
embedded in the design of the English lesson itself. This can be described as a model of SEL as 
task architecture, in which social-emotional competencies are engineered into the structure of the 
language task rather than delivered as separate content. The distinction is not merely 
terminological. A teacher who assigns interdependent roles, or who reconfigures the learning 
space, is treating the five competencies as structural features of the activity, so that students 
practice self-management, relationship skills, and responsible decision-making by the very act of 
completing the task. This structural embedding, rather than any single activity, is what reduced 
anxiety and strengthened motivation in both classrooms. Figure 2 presents this synthesis as a 
conceptual model. 
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This contribution sits within the broader project of transformational education and 
learning, yet it sharpens what transformation means in a language classroom. Rather than 
describing transformation as a general change in teacher mindset, the model specifies its 
mechanism: professional training reorients the teacher's design decisions, and those design 
decisions convert social-emotional competencies from taught content into lived experience within 
the task. The practical implication for teacher education is concrete. Programs that seek to embed 
SEL in subject teaching should train teachers to design task structures, not merely to insert 
emotional activities, since it is the architecture of the task that carries the social-emotional learning. 
For English language teaching specifically, this offers a route to addressing foreign language 
anxiety that does not compete with instructional time but is woven into it. 

Figure 2. A Synthesis Model of SEL as Task Architecture in the EFL Classroom 
 
CONCLUSION  

This study found that English teachers who graduated from the Guru Penggerak program 
held a firm grasp of the five social-emotional competencies and wove them into the structure of 
their language lessons rather than teaching them as separate content, drawing on strategies such as 
structured group roles, reflective journals, discussion of social issues, and outdoor learning to build 
a classroom that students experienced as safe and participatory. Several limitations qualify these 
findings. The study relied on only two participants and drew its evidence from questionnaires and 
interviews, which capture what teachers report rather than what unfolds in the classroom itself. It 
also examined a single regional setting, which limits how far the results can be generalized. Future 
research should therefore include direct classroom observation to verify teachers' accounts and to 
record students' behavioral and emotional responses as social-emotional activities take place. 
Widening the sample across more teachers, schools, and regions would further test whether the 
patterns identified here hold under more varied conditions. 
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