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Abstract Article History 

This study examines the application of the One Day One 

Reading (ODOR) method in increasing the reading interest 
of grade 3 students at MI Azzainiyah II Karanganyar. The 

primary focus of this study is to explore the impact of daily 
reading activities carried out before lessons start, as well as 

the challenges faced while applying this method. This study 
uses a qualitative approach with a case study type, data 

collected through interviews, class observations, and 
documentation analysis. The findings of the study show 

that although ODOR has succeeded in increasing students' 
interest in reading, time constraints and book diversity are 

important factors that affect the program's success. In 
addition, home environment support, such as the role of 

parents in accompanying reading activities, has also been 
proven to increase the success of ODOR. The implications 

of these findings provide important insights for developing 
more flexible and effective literacy programs at the 

elementary school level and improving understanding of 
the factors that influence students' reading habits. 
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INTRODUCTION  

Students' interest in reading is one of the important indicators of 

educational success (Agasisti et al., 2021; Heppt et al., 2022; Ludewig et al., 2022). 

Reading is a skill and key to broadening students' horizons and understanding of 

various concepts (Agasisti et al., 2021; Heppt et al., 2022; Ludewig et al., 2022). 

Previous studies have shown that students' interest in reading in Indonesia is still 

relatively low (Affandi Arianto et al., 2021; Ali et al., 2022; Syamsuri & Bancong, 

2022). According to the Central Statistics Agency quoted from research conducted 

by (Santi et al., 2021), only a small percentage of students regularly read books 

outside of class hours. One of the methods that has begun to be introduced to 

overcome this is One Day One Reading (ODOR), which invites students to read every 

day before the lesson starts. This program is believed to create fun reading habits 

and improve students' overall literacy skills. However, although this method has 

been implemented in some schools, there are still many challenges in 

implementing it effectively, especially related to limited time and the availability 

of diverse books. 
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Several previous studies have explored the application of structured daily 

methods in increasing students' interest in reading, although the time and variety 

of reading materials often limit them. For example, Kim et al. (2021), in their 

research on literacy management in schools, show that material variety and 

flexibility in the structure of school literacy programs are significant in maintaining 

students' interest in reading. Additionally, another study on structured reading 

blocks emphasized that consistent scheduling arrangements with little flexibility 

can help increase student engagement in literacy activities, although the main 

challenge remains in adjusting the time available (McKenna et al., 2021; Sparapani 

et al., 2020; Sysoev et al., 2022). Although the results of this study provide an 

important understanding of the effectiveness of daily reading, there are still 

limitations regarding the application of this method in elementary schools, 

especially in more specific and contextual contexts such as at MI Azzainiyah II 

Karanganyar. 

Although several studies have shown the benefits of the daily reading 

method, the challenges faced in implementing One Day One Reading in primary 

schools are still very relevant and need further research. In particular, limited time 

management and the availability of diverse books are obstacles to optimizing the 

positive impact of this method. Previous research has also shown that the 

diversity of reading in the classroom reading corner plays an important role in 

maintaining students' interest in reading. However, no study has explored how 

these factors interact in a smaller, focused context, such as MI Azzainiyah II 

Karanganyar. This study aims to fill this gap by examining the application of ODOR 

in specific elementary school contexts and the impact of limited time and reading 

variations on students' reading interests. 

This research makes a unique contribution by exploring the application of 

the One Day One Reading method at MI Azzainiyah II Karanganyar, a more focused 

and contextual case study than previous research. Although several studies have 

been conducted on reading programs, most have not noticed the interaction 

between limited time and reading variation in shaping students' reading habits. 

This research also focuses on environmental factors, both at school and home, 

that support the success of ODOR. Thus, the study not only confirms previous 

findings but also provides new insights into how time management and the 

variety of reading materials can affect students' reading interest in an ongoing 

manner. In addition, this study also explores how the role of parents in supporting 

daily reading activities can strengthen reading habits built in schools. 

This study aims to analyze the application of the One Day One Reading 

method at MI Azzainiyah II Karanganyar and to explore the factors that affect its 

success in increasing students' interest in reading. With a case study approach, 

this research will explore the experiences of students and teachers related to the 

implementation of the daily reading program and the challenges faced in 

optimizing its positive impact.  
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The primary focus of this study was to identify how the limited time 

management and diversity of reading materials affect student engagement in 

reading activities. In addition, this study will also examine the role of the home 

environment in supporting students' reading habits. It is hoped that the findings 

of this study can provide valuable recommendations to improve the effectiveness 

of literacy programs in elementary schools, as well as contribute to the 

development of literacy theory and education policies that are more inclusive and 

responsive to the needs of students. 

 

RESEARCH METHOD  

The research was conducted in the context of a public school in Indonesia, 

specifically at MI Azzainiyah II Karanganyar, where the focus was on exploring the 

impact of the One Day One Reading (ODOR) method in improving students’ 

reading interest. The context of an elementary school was chosen because it 

represents a crucial stage in literacy development, where students are forming 

foundational reading habits. The research uses a qualitative approach with case 

study types (Farquhar et al., 2020; Priya, 2021; Tomaszewski et al., 2020), ideal for 

providing an in-depth, contextual analysis of a single educational setting. This 

approach allows for a comprehensive exploration of the implementation of 

ODOR, focusing on specific practices and challenges within the school. The 

inductive approach allowed the researcher to generate insights directly from the 

data without imposing preconceived notions. The case study approach is 

particularly well-suited for this study, as it enables a detailed exploration of how 

a particular method impacts student behavior in a specific real-world educational 

context. 

A combination of primary qualitative data was utilized for data collection, 

primarily through semi-structured interviews, observations, and documentary 

analysis (Buys et al., 2022; Santo-Tomás Muro et al., 2020; Striepe, 2021). Semi-

structured interviews were conducted with key participants, including the 

homeroom teacher and students, to gather their experiences and perspectives 

regarding the ODOR method. These interviews provided insights into the 

perceived impact of ODOR on student reading habits and the challenges faced 

during its implementation. Additionally, classroom observations were performed 

to capture real-time interactions and behaviors related to the reading activities. 

This allowed for a deeper understanding of the environmental factors influencing 

reading interest. Finally, documentary analysis was used to review lesson plans 

and activity records, which helped provide a historical context of how ODOR was 

integrated into the curriculum. Combining these methods enriched the study by 

offering multiple perspectives and a comprehensive view of the research topic, 

ensuring a well-rounded understanding of the phenomenon. 
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The data analysis was conducted using the Miles and Huberman 

framework, which involves a systematic approach to analyzing qualitative data 

through three stages: data reduction, data display, and conclusion 

drawing/verification (Bingham, 2023; Morgan & Nica, 2020; Naeem et al., 2023). 

Data reduction involved organizing and condensing the interview transcripts, 

observation notes, and documents into manageable categories. This allowed the 

researcher to focus on relevant themes such as student engagement, teacher 

strategies, and the challenges of ODOR implementation. The data display phase 

involved creating visual representations, such as matrices and thematic charts, to 

help identify patterns and trends in the data. Conclusion drawing and verification 

involved synthesizing the findings and continuously comparing them with 

emerging data to ensure consistency and accuracy. This iterative process allowed 

for the refinement of insights and contributed to the reliability of the findings. 

Using this method, the research effectively captured the nuances of student and 

teacher experiences, providing valuable insights into the effectiveness of ODOR. 

 

RESULT AND DISCUSSION  

Result 

This study aims to explore the application of the "One Day One Reading" 

method in increasing the reading interest of grade 3 students at MI Azzainiyah II 

Karanganyar. With a descriptive qualitative approach, data was obtained through 

in-depth interviews with teachers and students, classroom observations, and 

documentation related to school literacy activities. Thematic analysis was used to 

identify key themes that emerged from the participants' experiences, focusing on 

the application of daily reading methods and their challenges. The study involved 

seven participants, consisting of one teacher and six 3rd graders, to gain an in-

depth view of the implementation of this method and its impact on students' 

reading interests. 

 

The Application of the One Day One Reading Method in Increasing Students' 

Reading Interest 

The One Day One Reading (ODOR) method is applied to the reading interest 

of 3rd-grade students of MI Azzainiyah II through reading activities every day 

before lessons start. The program aims to familiarize students with reading every 

day, which can improve their reading skills and enrich their understanding of the 

subject matter. This reading activity is carried out in a short time, between 5 to 10 

minutes, followed by a question and answer session to measure the extent to 

which students understand the content of the reading. The goal is not only to 

improve reading skills but also to create fun reading habits for students. The one-

day reading method carried out in class is shown in Figure 1.  
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Figure 1. Application of the One Day One Reading Method  

 

Figure 1 shows the application of the "One Day One Reading" method in 

the classroom, which depicts three students actively participating in a reading 

session. This image emphasizes the practical application of the method, where 

students take turns reading in front of their peers. The main message that can be 

taken from this image is that activities like this allow students to build confidence 

in reading and public speaking. Although this image does not provide quantitative 

data, it visually shows student involvement in the program. Based on the active 

participation of students, this method can positively impact fostering reading 

habits. However, the lack of clarity about individual development and possible 

uneven student engagement suggests that further research is needed.  

This is also supported by a statement made by one of the teachers who 

explained, "At first, I doubted if students could be consistent with reading every 

day, but as time went by, they began to enjoy this reading session" (Inf-1). This 

teacher's acknowledgment shows that despite the initial doubts, the ODOR 

method has successfully created an interesting and enjoyable habit for students. 

Most of the students involved in this activity also feel the benefits. One student 

stated, "I feel good to be able to read every day because I know a lot of new 

stories" (Inf-2). This shows that the ODOR method improves students' reading 

skills, expands their knowledge, and provides fun in the learning process. 

However, despite the positive impact, the study also identified some 

challenges that arose during the application of this method. One of the main 

challenges faced is the limited time available for daily reading activities. One 

student revealed, "Sometimes reading time feels lacking, and I want to read more 

books" (Inf-3). The limited duration makes students feel rushed and less able to 

enjoy the reading process to the fullest. This shows that although ODOR's goal of 

increasing reading interest has been achieved, more flexible time management is 

needed so that students can be more flexible in reading and understanding their 

reading material.  
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Departing from the findings of the research above, it can be understood 

that although the application of the One Day One Reading (ODOR) method has 

succeeded in increasing students' interest in reading, the main challenge that 

must be overcome is effective time management and ensuring that the time 

allocated is sufficient for students to enjoy reading mindfully. Limited time, about 

5 to 10 minutes per reading session, often does not allow students to absorb and 

understand their reading fully. This can cause them to feel rushed and less 

focused on reading activities, potentially reducing the effectiveness of this 

method. Therefore, it is important to consider time flexibility so students can read 

calmly and deeply. In addition, the management of book variations also needs to 

be considered, considering the reading interests of varied students. Providing 

books appropriate to students' interests and comprehension levels will help them 

stay motivated and engaged in reading activities. This will also optimize the 

potential for student literacy development through ODOR. 

 

The Role of the Learning Environment in Increasing Reading Interest 

A supportive learning environment is critical in increasing students' interest 

in reading. One of the main factors that affect reading interest is the existence of 

facilities that students can access directly, such as a reading corner in the 

classroom. This reading corner serves as an area that provides a wide variety of 

storybooks, textbooks, and other supporting materials, making it easy for 

students to find interesting readings that suit their interests. Providing a 

comfortable reading room with a diverse selection of books allows students to 

choose the reading to their liking, which can increase their involvement in reading 

activities. For example, some students mentioned that they felt more enthusiastic 

about reading when they could choose a storybook they liked, such as adventure 

stories or science fiction. Therefore, the diversity of books in the reading corner is 

essential to maintain students' interest in reading, as not all students are 

interested in the same type of books. This is as seen in Figure 2.  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. The Atmosphere of "Reading Corner" 
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Figure 1 shows the atmosphere of the "Reading Corner" in the classroom, 

which depicts students actively interacting with the available books. This image 

emphasizes the active role of students in utilizing existing reading materials. The 

colorful decorations around the reading corner also reveal an environment that 

welcomes and stimulates reading interest, designed to encourage students to 

engage more with books. This image shows that the reading corner has 

succeeded in creating a space that invites students to read positively. However, a 

limited number of books can limit student engagement. The existence of a variety 

of reading materials that are diverse and age-appropriate for students is very 

important to maintain their interest in reading. This image underscores the 

importance of creating engaging spaces with diverse reading resources to support 

students' literacy development.  

One student said, "The reading corner in class helps me find interesting and 

new books. I became increasingly interested in reading" (Inf-4). This shows that 

providing comfortable and varied reading spaces can facilitate student 

involvement in reading activities. However, there are several challenges in the 

implementation of optimal reading corners. One of the challenges faced is the 

limited number of books available. As expressed by a student, "The book in the 

reading corner is just that. I wish there were more storybook options" (Inf-5). 

When the variety of books is limited, students can feel bored with the reading 

options available, which can ultimately reduce their motivation to read. Therefore, 

the diversity of books in the reading corner is important to maintain students' 

interest in reading so they feel interested in continuing to read and explore new 

books. 

In addition, support from family is also very influential in shaping students' 

reading habits. One teacher stated, "Parental participation in reading activities at 

home greatly affects students' reading interest in school" (Inf-6). This shows that 

the home environment, where parents also support children's reading habits, can 

strengthen the habits built at school. Such support can include providing time for 

reading at home, choosing books that suit children's interests, and discussing the 

content of the books, which can encourage children to be more involved in the 

literacy process. Departing from this, in summary, the role of the learning 

environment in increasing the reading interest of grade 3 students at MI 

Azzainiyah II Karanganyar is shown in Table 1.  
 

Table 1. The Role of the Learning Environment in Increasing Students' Reading Interest 
Theme Sub-Theme Key Quotes 

The Role of the Learning Environment 

in Increasing Reading Interest 

Book Limitations "The book in the corner ......." 

The Role of the Learning Environment 

in Increasing Reading Interest 

Family Support "Parental participation ......" 

The Role of the Learning Environment 

in Increasing Reading Interest 

The Impact of the 

Reading Corner 

"The reading corner in the 

classroom is very ....." 
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Departing from this, although the reading corner in the classroom plays an 

important role in increasing students' interest in reading, the limited number of 

books and the support of the home environment also play a significant role in 

forming sustainable reading habits. A limited reading corner of his book collection 

can limit students' reading choices, affecting their level of involvement in reading 

activities. Therefore, providing a wide selection of interesting books, ranging from 

storybooks to non-fiction books relevant to the curriculum, is crucial to 

maintaining the diversity of students' reading interests. In addition, active support 

from parents is essential in strengthening students' reading habits. Parents 

accompanying their children in reading activities at home and providing access to 

additional books can enrich students' literacy experience. With the combination 

of adequate facilities in schools and support from the home environment, the 

effectiveness of reading corners and literacy programs in schools can be 

significantly increased. 

 

Discussion 

This study explores the impact of applying the One Day One Reading 

(ODOR) method in increasing students' interest in reading at MI Azzainiyah II 

Karanganyar. Based on the main findings, it can be concluded that applying the 

ODOR method significantly contributes to increasing students' interest in reading. 

However, challenges related to limited time and the diversity of students' reading 

interests were also found, which required further attention in their 

implementation. 

This research question aims to determine whether the ODOR method can 

increase students' reading interest in MI Azzainiyah II. The findings showed that 

most students felt more interested in reading after participating in OOR activities, 

even though the time allocated for daily reading was limited. These findings 

answer the research question by showing that the ODOR method can positively 

increase students' reading interest despite some challenges. 

These findings support the theory of literacy put forward by Dewey (1916) 

in (Chanifah et al., 2021 Levy et al., 2021; Marougkas et al., 2023) that states that 

education should focus on direct experiences that are relevant to students' lives. 

In this context, routine reading activities through the ODOR method offer hands-

on experiences that can enrich students' literacy skills. This research also aligns 

with the view of Rachmaningtyas et al. (2022), which emphasizes the importance 

of habituation in literacy education to increase student involvement. ODOR 

actively engages students in daily reading activities, allowing them to build habits 

that can improve their interest and reading skills. 

However, these findings also suggest limitations in the time allocated, 

which could potentially reduce the effectiveness of this method. This is in contrast 

to some studies, which show that more extended periods of reading activity can 

improve students' comprehension and engagement more deeply (Duke et al., 

2021; Li et al., 2021; Locher & Pfost, 2020).  
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Therefore, this study provides new insights by showing that although short 
reading activities can increase reading interest, longer durations may be 
necessary to ensure a deeper understanding of the reading material. Compared 
to previous research, these findings expand existing knowledge about the OOR 
method, which was previously more widely applied in the context of more 
structured and time-limited learning. For example, some studies shows that 
routine-based learning that involves reading every day can develop better literacy 
skills (Chu & Jhuo, 2023; Smith et al., 2020; Wolthuis et al., 2022). The study 
expands on these findings by providing concrete evidence that ODOR can still 
increase students' interest in reading despite time constraints. However, these 
results are not entirely in line with expectations regarding duration. However, the 
study also challenges previous findings that suggested that broader reading 
diversity is a key to maintaining students' interest in reading. In this study, the 
limited number of books in the reading corner showed that despite the increased 
interest in reading, the diversity of books is still an important factor that needs 
further attention. This shows that, although ODOR has succeeded in increasing 
reading interest, it is important to create a richer literacy environment with a 
selection of books that match students' interests. 

This research contributes significantly to the literature gap on 
implementing the One Day One Reading method. These findings support existing 
literacy theories and introduce a new dimension to understanding the challenges 
in increasing students' interest in reading. The study specifically identified that 
although this method was effective in building students' reading habits, some 
challenges remained, such as limited time available and a lack of diversity of 
reading materials. By exploring limited time and the variety of reading materials, 
this research enriches our understanding of creating a more effective and 
engaging learning environment for students. This provides important insights for 
developing more flexible literacy programs, which focus not only on the duration 
of time but also on the quality and variety of books provided to support student 
engagement on an ongoing basis. These findings open up opportunities for 
further research on time optimization and providing more varied reading 
materials. 

 
CONCLUSION  

This study discusses the challenges in increasing reading interest among 
elementary school students by applying the One Day One Reading (ODOR) method. 
This study explores the effectiveness of this method in building reading habits and 
identifying factors that support and hinder its success. The findings suggest that 
although the ODOR method has a positive effect on student engagement in 
reading, challenges such as time constraints and lack of variety of books in the 
reading corner affect the potential of this method. In addition, a supportive home 
environment is vital in strengthening students' reading habits. These findings 
emphasize the importance of a more flexible approach to time allocation and 
providing more diverse books to maintain student engagement on an ongoing 
basis. Further research can explore optimal strategies to expand reading 
resources and adjust time constraints to increase the impact of literacy programs. 
This research invites education stakeholders to invest in more dynamic and 
inclusive literacy practices for better outcomes for students. 
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