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Abstract

This study aims to examine the impact of implementing Al in improving the quality of religious learning and students'
moral achievement at madrasas. This research is driven by the challenge of increasing the effectiveness of in-depth
religious learning, which requires a broad and contextual understanding, amidst the limited access to education. The
research method used is a case study with a qualitative approach, involving observation and interviews with students
and teachers, the results of which are then analyzed using the Miles and Huberman approach. The research findings
show that the application of Al in religious learning can provide relevant and personalized materials, increase
accessibility, and support flexible learning. In addition, positive reinforcement has been shown to increase students'
self-confidence which contributes to increasing their participation and academic achievement. Emotional resilience
supported by an empathetic approach from teachers has also been shown to increase students' mental resilience, help
them cope with academic and social pressures, and play a role in achieving better morals. The contribution of this
research is to provide insight into the importance of integrating Al, positive reinforcement, and emotional resilience in
improving the quality of religious education and students' moral achievement, which can be used as a model for the
development of religious education in the future.
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INTRODUCTION

The development of technology in the modern era, especially in the field of artificial
intelligence (Al), has had a significant impact on various sectors, including education(Ahmad et al,,
2021; Pham & Sampson, 2022). The advancement of information technology has opened up wider
and more efficient access to education, including in the context of religious education(Alhashmi &
Moussa-Inaty, 2021; Hoerudin et al., 2023; Ikhwan et al., 2023). In Indonesia, religious education at
the secondary school level remains an integral part of the curriculum that not only teaches science
but also shapes students' character and morality(Ataman et al.,, 2024; Nasucha et al.,, 2023;
Wakhidah & Erman, 2022). However, there are still many challenges faced in providing equal access
and quality of religious education, especially in areas with limited facilities and qualified teaching
staff. Therefore, the use of Al technology in religious education is very relevant to answer these
challenges(Reed, 2021; Tran & Nguyen, 2021; Unstad & Fjgrtoft, 2021). Al has the potential to make
religious learning more personal, flexible, and more accessible to students, even in areas with
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limited educational resources.

The phenomenon seen at MA Al-Amiriyyah is an increase in the quality of religious learning
after the implementation of an Al-based platform. The use of Al technology is expected to improve
students' learning experience by presenting teaching materials that are tailored to their individual
abilities and needs. In addition, students who previously had difficulty accessing relevant religious
learning materials can now access them more easily and efficiently. However, despite the great
potential in the use of Al, challenges remain in ensuring that this technology does not diminish the
important role of teachers in providing a deep understanding of religious values. On the other hand,
although Al technology provides easy access, strengthening students' morals and character
achievement remains the main focus in religious education at MA Al-Amiriyyah.

Elihami et al. (2024) showed that Al can accelerate the learning process by providing
materials that are tailored to the individual needs of students, which contributes to more
personalized religious teaching. This is consistent with the findings of Chiu et al. (2024) who found
that Al increases interactivity in learning and helps identify students' learning difficulties, including
in the context of religious learning. Al increases student engagement in religious learning by
providing a more dynamic and flexible learning experience(Alam & Igbal, 2024; Arifin, 2024;
Purwanto & Wafa, 2023). Khan et al. (2024) found that positive reinforcement, which can be
provided by Al, can increase students' self-confidence, which is very important in the context of
religious education. Rajapakse et al. (2024) on self-efficacy also supports that positive reinforcement
through Al can increase students' self-confidence in facing difficult religious tasks. Emotional
resilience, which can be fostered through Al-based approaches, can help students cope with stress
and learning challenges(Sanjani, 2024; Sethi & Jain, 2024). Faiz et al. (2023) also added that
technology-enabled emotional resilience plays a significant role in students' personal and moral
development.

Existing studies focus more on increasing accessibility and efficiency in Al-based teaching,
but few explore its impact on students' moral achievement and character building. In addition,
many studies only focus on the use of Al in academic contexts, while aspects of students' emotional
and moral development through technological approaches have not been widely investigated. This
study focuses on how Al can play a role not only in improving access and quality of religious
learning, but also in shaping students' character, increasing their self-confidence, and supporting
their emotional resilience. Thus, this study offers an approach that integrates religious learning,
morality, and character building by utilizing Al, providing a new contribution to the development of
technology-based religious education.

This study aims to examine the impact of implementing Al in improving the quality of
religious learning and students' moral achievement at MA Al-Amiriyyah. The focus of this study is to
analyze how Al can provide relevant and tailored teaching materials to the needs of each student,
as well as how this technology can play a role in increasing students' self-confidence and building
their emotional resilience. This study seeks to explore how positive reinforcement provided by Al
can reduce students' anxiety, increase their participation in the religious learning process, and
influence their moral achievement. Thus, this study not only focuses on academic efficiency, but
also on the development of more holistic and technology-based student character.

The application of Al technology in religious learning can accelerate the learning process and
improve the quality of teaching, but must be accompanied by strengthening the character and
moral achievement of students. Al has the ability to provide personalized and relevant materials to
students' needs, which can enrich their religious learning experience. However, this technology
should not replace the role of teachers in teaching moral and religious values in depth. Therefore,
the role of teachers in providing moral and emotional guidance remains very important, although Al
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can support the process by providing easier and more efficient access.

RESEARCH METHOD

This study uses a qualitative approach with a case study research type (Ezer & Aksut, 2021)
to explore in depth the application of artificial intelligence (Al) technology in religious learning and
moral achievement at MA Al-Amiriyyah. The case study was chosen because it allows researchers to
specifically analyze how this technology is applied in one educational institution, focusing on the
interaction between students, teachers, and technology. The qualitative approach allows for in-
depth and complex data collection through interviews, observations and documentation, and
provides a clearer picture of the impact of Al on improving the quality of students' religious and
moral learning.

To obtain comprehensive data, this study uses three main data collection techniques,
namely interviews, observations, and documentation. Interviews were conducted with teachers and
students at MA Al-Amiriyyah to explore their perceptions regarding the use of Al in religious
learning and its influence on student morality and character. Observations were conducted in class
and in daily interactions to see how Al is used in religious learning and how students respond to the
use of the technology in their emotional and moral contexts. Documentation, such as learning
notes and reports on the implementation of Al, were used to support the data obtained through
interviews and observations, and to analyze the extent to which this technology contributes to
students' moral and academic achievements. The combination of these three techniques provides
more complete and in-depth data on the implementation of Al in religious education.

The data collected in this study were analyzed using the data analysis model from Miles and
Huberman, which consists of three main stages: data reduction, data presentation, and drawing
conclusions/verification(Leko et al., 2021). In the data reduction stage, researchers will sort and
filter information that is relevant to the focus of the study, such as how Al is used in religious
learning and its impact on students' morals. Irrelevant or less in-depth data will be removed to
clarify the focus of the study. The next stage is data presentation, where the reduced data will be
arranged in a systematic and structured manner to facilitate analysis. The presentation of this data
includes the results of interviews, observation notes, and documentation that supports research
findings. Finally, the drawing conclusions or verification stage is carried out to conclude the findings
based on the data analysis that has been carried out. Researchers will verify the results of the
analysis by comparing existing findings, as well as assessing the consistency between data obtained
from interviews, observations and documentation.

FINDINGS AND DISCUSSION
Provision of Access to Religious Learning

Artificial intelligence (Al) can play an important role in improving the accessibility and quality
of religious learning in schools. At MA Al-Amiriyyah, the use of Al is not only limited to teaching
religious material, but also includes managing information and interactions between students and
teaching materials. The results of the study show that Al can help design a more personalized and
efficient learning experience, given that this technology is able to adjust the material according to
the needs and abilities of each student. Al-based learning at MA Al-Amiriyyah has succeeded in
reducing the gap in religious teaching, especially for students who have limited time and access to
religious education resources. The application of Al in religious learning has great potential to
expand the reach of religious education for students.

The results of the study show that Al at MA Al-Amiriyyah is used in various forms, both
directly and through digital learning platforms. Students can access teaching materials through Al-
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based applications that rely on algorithms to adjust learning according to each student's learning
style. Documentation shows that there is a well-structured management of teaching materials,
where religious content is adjusted to the curriculum in force at the school. The platform used
leverages natural language processing (NLP) and machine learning technologies to ensure that the
material delivered is easy to understand and relevant to students' needs. In addition, Al is also used
to evaluate students' progress in religious learning, providing constructive and automated feedback
based on the results of assignments or exams given. The results of this study indicate that Al not
only increases access to learning, but also helps improve the quality of religious teaching through
more effective personalization and evaluation.

>
Using Al to Access
5 : —_—t
Religious Learning
>

Figure 1. Use of Al for Access to Religious Learning

Figure 1 illustrates several key aspects involving the use of Al in religious learning at MA Al-
Amiriyyah. First, the Al-based learning platform used allows students to access religious teaching
materials online. Through this system, the material is adjusted to the students' abilities and learning
styles, so that learning becomes more efficient. In addition, the applied natural language processing
(NLP) technology allows students to understand religious texts better, including interpretations,
hadiths, and explanations of the verses of the Qur'an. The management of teaching materials is also
easier and more structured, with the presence of various multimedia formats (text, images, videos,
and audio). Student progress evaluation is carried out automatically using Al. Feedback is given to
students quickly, providing an opportunity to improve their understanding. This system greatly
assists teachers in monitoring student learning progress in real-time, as well as adjusting learning
materials to be more effective and in accordance with students' level of understanding.

The application of Al technology at MA Al-Amiriyyah has a significant positive impact on the
provision of access to religious learning. Al allows religious learning to be more inclusive and
personal, because it can be adjusted to the abilities and needs of individual students. By using Al,
students who have limited time or access to traditional religious learning resources can still gain a
deeper understanding of religion. In addition, Al also simplifies the evaluation and feedback process,
which supports the improvement of the overall quality of learning. Data shows that Al-based
learning increases students' motivation to learn, because they feel more involved in the learning
process and can learn at a pace that suits their abilities. This also reduces the burden on teachers in
providing manual teaching, so that teachers can focus on developing other aspects of learning.

Increased Self-Confidence Through Positive Reinforcement
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The research findings show that positive reinforcement, whether in the form of praise,
awards, or recognition for achievement, has a significant impact on increasing students' self-
confidence. In the context of religious education, where self-confidence is often an important factor
in successful learning, positive reinforcement can help students feel valued and motivated to
continue to develop. The results of this study indicate that through consistent positive
reinforcement, students not only feel more valued, but also feel more capable of overcoming the
challenges of religious learning. This study highlights that although positive reinforcement is often
considered a simple approach, its impact on students' psychology is enormous, and this contributes
to better mental development, both inside and outside the academic context.

Students who receive positive reinforcement regularly show significant improvements in
their self-confidence. Positive reinforcement is carried out by teachers through praise for students'
achievements in exams, assignments, and other activities, as well as giving awards for the effort and
hard work shown by students. In addition, in extracurricular activities, awards and recognition are
given to students who excel or show a positive attitude. Observations show that students who
frequently receive positive reinforcement show more engagement in learning and are more
confident in expressing their opinions in front of the class. This is also reflected in their improved
academic performance, as increased self-confidence has a positive impact on their ability to face
exams or other tasks. In other words, positive reinforcement not only affects students' attitudes, but
also contributes to improving their learning outcomes.

Table 1. Summary of Observation Findings

Aspects Information
Positive Reinforcement Praise and recognition of student achievement
Increased Confidence Students feel more valued and motivated
Engagement in Learning Students are more active in learning activities and expressing opinions
Academic Achievement Increased test scores and assignments
Positive Reinforcement Effect Increase students' confidence in facing challenges

Table 1 illustrates the findings of the study related to the influence of positive reinforcement
on students' self-confidence at MA Al-Amiriyyah. In the first column, the aspects observed include
positive reinforcement given to students, increased self-confidence, engagement in learning,
academic achievement, and the overall effect of positive reinforcement. In the second column, the
description for each aspect provides further explanation of how positive reinforcement contributes
to each of these aspects. For example, positive reinforcement in the form of praise or awards can
increase students' self-confidence, which in turn increases their engagement in learning. This not
only includes their attitude or motivation, but is also reflected in better academic achievement.
Thus, this table provides a clear picture of the relationship between positive reinforcement and
increased self-confidence and its impact on student learning outcomes.

Positive reinforcement has a very important impact on increasing students' self-confidence
at MA Al-Amiriyyah. Praise, awards, and recognition of student achievement act as significant
motivational drivers, which in turn strengthen students' beliefs in their abilities. With positive
reinforcement, students feel more appreciated, which increases their confidence to actively
participate in learning and face various academic challenges. Data shows that students who feel
appreciated are more likely to improve their performance, both in daily tasks and exams. This
increased self-confidence also has an impact on their attitude in extracurricular activities, where
they are more willing to take a more active role. This shows that positive reinforcement not only
provides mental encouragement, but also plays a role in improving students' abilities in various
aspects of their academic life.
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Positive Resilience to Emotional Learning

Positive emotional resilience can help students cope with emotional challenges that arise
during learning, whether related to academic pressure, interpersonal conflict, or other personal
issues. Students who have high emotional resilience tend to be better able to cope with stress,
manage negative emotions, and stay focused on their learning. In the context of religious education,
this emotional resilience also plays an important role in maintaining students' motivation and
enthusiasm to continue learning despite facing difficulties. Strengthening emotional resilience
through learning approaches that support mental health, such as providing social support from
teachers and classmates, can help create a more stable and productive learning environment. This
study shows that by increasing emotional resilience, students not only become better prepared to
face academic challenges, but are also better able to develop personally and socially.

Teachers stated that they have seen improvements in students' ability to manage stress and
negative emotions, which contributes to improving the quality of student learning. One teacher
mentioned the importance of positive reinforcement-based learning and empathy-based
approaches to help students overcome emotional difficulties. On the other hand, students also
expressed that they felt more supported in dealing with academic pressure after receiving attention
from their teachers and friends. It is emphasized that learning that focuses not only on subject
matter, but also on students' emotional well-being, has a great positive impact on their learning
outcomes. With positive emotional resilience, students feel more capable of facing everyday
challenges, both in the context of school and their personal lives.

The Religious Education teacher said, "In class, we always try to create a safe and supportive
environment for students. We often have discussions that focus on emotional well-being, such as
how to manage stress before exams or how to deal with anxiety about a lesson. Strong emotional
resilience is very important because it helps students not to give up easily and to keep trying even
when they are having difficulties." The social education teacher said, "Positive reinforcement
through praise and recognition of small achievements is very helpful in increasing students' self-
confidence. When they feel appreciated, they tend to be more ready to face academic challenges
without being burdened by anxiety or fear of failure." A seventh grade student said, "l feel more
comfortable studying now because the teachers always provide support and tell us that our
emotions are important. We are encouraged to speak up if we feel stressed, and the teachers
always listen to us. This makes me stronger in facing difficulties and more confident in exams."

Positive emotional resilience at MA Al-Amiriyyah is not only supported by teachers, but is
also felt directly by students. Teachers consider that creating a supportive and emotionally safe
environment is very important in the learning process. Positive reinforcement given through praise
and appreciation for students' efforts serves to increase self-confidence and reduce the anxiety they
feel. This is in line with the findings that positive reinforcement helps students to manage their
stress and emotions in a more constructive way. Students also feel emotionally supported, which
has a positive impact on how they cope with academic and social pressures. The results of these
interviews indicate that positive emotional resilience, which is built through support from teachers
and friends and school environment, is very important in forming a resilient mental attitude and
readiness to face challenges.

Positive emotional resilience has a significant impact on academic success and student well-
being at MA Al-Amiriyyah. Positive reinforcement provided by teachers not only increases students'
self-confidence but also helps them overcome the emotional challenges they face, both inside and
outside the classroom. Teachers who pay attention to students' emotional well-being contribute to
the creation of an environment that supports students' personal development. With positive
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emotional resilience, students are better able to manage anxiety and stress, which makes them
more focused and ready to learn. These data also show that emotional resilience is not only related
to academics, but also to students' ability to cope with their social and personal problems in a
healthy and productive way.

Discussion

Al has great potential in improving the effectiveness of religious learning. One of its main
advantages is its ability to provide relevant and timely materials to students, given that religious
learning often requires broad context and deep understanding. Al facilitates more interactive and
adaptive teaching, which responds to the needs of each student in real-time(Aggarwal, 2023). In
addition, the use of Al-based platforms also makes it easier for students to access materials anytime
and anywhere, eliminating the physical limitations that exist in conventional learning. Thus, Al not
only increases accessibility but also improves the quality of teaching by personalizing the student's
learning experience(Jafari & Yazdi, 2024; Zuhdi et al., 2024). However, the challenge that needs to
be faced is how to ensure that this technology is used wisely and does not replace the essential role
of teachers in providing a deeper understanding of religious values.

Al can accelerate the learning process by providing content tailored to individual
needs(Tapalova & Zhiyenbayeva, 2022; Valaboju, 2024). This finding is consistent with the findings
of research at MA Al-Amiriyyah, which shows that Al can improve access to religious learning in a
more personalized and efficient way. Al can help overcome limitations in religious learning in
countries with limited access to quality religious teaching. Similar results were found in research by
Kim et al. (2022), which showed that Al increases interactivity in learning and helps in identifying
and addressing students' learning difficulties. Al can be used to provide faster and more accurate
feedback, which has a positive impact on students' learning process. Tran and Nguyen (2021)
showed that Al can help increase student engagement in religious learning by providing a more
dynamic and flexible learning experience, which can be accessed anytime and anywhere. All of
these findings strengthen the conclusion that Al plays an important role in providing better and
more efficient access to religious learning.

Positive reinforcement has a direct relationship with increasing students' self-confidence.
This is in line with the theory of educational psychology which states that appreciation and
recognition from others, especially from teachers, can increase a person's sense of self-esteem. In
the context of learning, high self-confidence contributes to increased student participation in the
learning process and better academic achievement(Saharani & Diana, 2024; Wakhidah & Erman,
2022). In addition, positive reinforcement can also reduce student anxiety, which is often an
obstacle in the learning process. When students feel appreciated, they are more likely to face
challenges with a positive attitude and dare to express their opinions. However, it should be
remembered that positive reinforcement must be given proportionally and not excessively, so as not
to create unrealistic expectations. In this case, positive reinforcement given appropriately can be an
effective tool in building healthy and productive self-confidence.

Positive reinforcement plays a role in increasing students' intrinsic motivation, which in turn
increases their self-confidence. The results of this study are also in line with the findings in a study
by Reed (2021), which states that praise given in the right way can strengthen students' self-
confidence. Aggarwal (2023) regarding self-efficacy also supports this finding, where students' self-
confidence is influenced by positive reinforcement received during the learning process. Positive
reinforcement increases students' self-confidence in overcoming difficult tasks. Sethi and Jain (2024)
revealed that students who receive positive reinforcement consistently are more likely to have
higher self-confidence and be successful in their learning. All of these findings strengthen the
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conclusion that positive reinforcement plays an important role in increasing students' self-
confidence and has an impact on their academic success.

Positive emotional resilience is essential in supporting students’ learning success. The
concept of emotional resilience involves the ability to cope with challenges, stress, and negative
emotions in a constructive manner. In an educational context, this emotional resilience allows
students to stay focused on their goals, even when they face obstacles or pressures. Teachers at
MA Al-Amiriyyah use an empathy-based approach to support students in dealing with their
emotional difficulties, which in turn increases their emotional resilience. This study confirms that in
addition to academic instruction, emotional support provided to students is essential in forming a
resilient mental attitude. This leads to better learning outcomes and overall student well-being.
Therefore, the development of emotional resilience should be an integral part of the educational
process in schools.

Emotional resilience plays a role in helping individuals to deal with stress in a more adaptive
manner. This finding is similar to the findings of this study, which showed that students who have
positive emotional resilience are better able to cope with academic pressure. Romano et al. (2021)
also found that emotional resilience helps individuals to thrive despite adversity. Positive
reinforcement increases students’ levels of emotional resilience in the face of challenges (Ataman
et al., 2024; Chen et al., 2023). This finding supports the results of research showing that giving
praise and rewards can increase students’ emotional resilience. Positive emotional resilience
facilitates better problem solving and improved mental health, which is in line with the finding that
emotionally supported students are better able to cope with challenges. Vidal et al. (2022) also
showed that emotional resilience plays an important role in an individual's personal development,
which is in line with the positive influence of emotional resilience on student learning outcomes and
well-being at MA Al-Amiriyyah.

The application of artificial intelligence (Al) technology, positive reinforcement, and positive
emotional resilience play an important role in improving access, quality of religious learning, and
moral achievement of students at MA Al-Amiriyyah. Al contributes greatly to providing more
relevant, flexible, and personalized learning materials, allowing students to access religious learning
anytime and anywhere, overcoming the limitations of access to education. Positive reinforcement
has also been shown to increase students' self-confidence, which plays a significant role in
increasing their participation and academic achievement. Praise and rewards given appropriately
can strengthen students' intrinsic motivation to learn, as well as reduce anxiety that is often a
barrier to learning. Positive emotional resilience developed through emotional support from
teachers helps students cope with academic and social pressures, creating a more conducive
environment for learning. This study confirms that the combination of these three factors—Al,
positive reinforcement, and emotional resilience—can strengthen students' learning experiences,
improve their well-being, and ultimately support better moral achievement in the context of
religious education.

CONCLUSION

The application of artificial intelligence (Al) in religious learning at MA Al-Amiriyyah has a
significant impact on improving the accessibility and quality of learning. Al enables more relevant
and personalized teaching materials according to the needs of each student, as well as providing a
more interactive and adaptive learning experience. Positive reinforcement through praise and
rewards plays an important role in increasing students' self-confidence, which supports their active
participation in learning and achieving better academic performance. Positive emotional resilience,
developed through an empathy-based approach, has also been shown to improve students' ability

Education and Sociedad Journal Vol. 1 No. 2 (2024) : 94-104 101
Available online at https://serambi.org/index.php/esj



to cope with stress and academic pressure, contributing to better learning outcomes.

Although this study shows positive results, there are limitations that need to be considered,
namely the limited number of samples that only include students at MA Al-Amiriyyah, which may
not be fully representative of other schools. Further research is needed to expand the sample
across schools and regions to test whether these findings apply more widely. Further research can
enrich the understanding of technology integration in education more comprehensively.

REFERENCES

Aggarwal, D. (2023). Integration of Innovative Technological Developments and Al with Education
for an Adaptive Learning Pedagogy. China Petroleum Processing and Petrochemical
Technology, 23(2), 709-714.

Ahmad, S. F., Rahmat, M. K., Mubarik, M. S., Alam, M. M., & Hyder, S. . (2021). Artificial Intelligence
and Its Role in Education. Sustainability, 13(22), 12902.
https://doi.org/10.3390/su132212902

Alam, L., & Igbal, M. (2024). Transforming Religious Learning: Empowering Faith Through Virtual
Congregation in  Indonesia. HUNFA  Jurnal  Studia Islamika, 21(1), 1-24.
https://doi.org/10.24239/jsi.v21i1.747.1-24

Alhashmi, M., & Moussa-Inaty, J. (2021). Professional Learning for Islamic Education Teachers in the
UAE. British Journal of Religious Education, 43(3), 278-287.
https://doi.org/10.1080/01416200.2020.1853046

Arifin, S. (2024). Management of Ahlussunnah Wal Jama'ah-Based Curriculum Development in
Islamic Education Best Practice. Educazione: Journal of Education and Learning, 1(2), 102-
115. https://doi.org/10.61987/educazione.v1i2.499

Ataman, A., Baharun, H., & Safitri, S. D. (2024). Exploring Complementary Leadership Styles in
Madrasahs by Aiming at Their Impact on Integrity and Character Development. Business and
Applied Management Journal, 1(2), 118-133. https://doi.org/10.61987/bamj.v1i2.487

Chen, Y., Jensen, S., Albert, L. J.,, Gupta, S., & Lee, T. (2023). Artificial Intelligence (Al) Student
Assistants in the Classroom: Designing Chatbots to Support Student Success. Information
Systems Frontiers, 25(1), 161-182. https://doi.org/10.1007/s10796-022-10291-4

Chiu, T. K. F., Moorhouse, B. L., Chai, C. S., & Ismailov, M. (2024). Teacher Support and Student
Motivation to Learn with Artificial Intelligence (Al) Based Chatbot. Interactive Learning
Environments, 32(7), 3240-3256.

Elihami, E., Masuwd, M. A,, Sheerly, S., Ismail, I., Sitonda, S., & Sudirman, M. Y. (2024). Data-Driven
Approaches in Islamic Quality Management and Education Technology for Advancing
Sustainable Development Goals. Jurnal Pendidikan Progresif, 14(3), 1599-1616.
https://doi.org/10.23960/jpp.v14.i3.2024109

Ezer, F., & Aks(t, S. (2021). Opinions of Graduate Students of Social Studies Education about
Qualitative  Research  Method. International Education  Studies, 14(3), 15-32.
https://doi.org/10.5539/ies.v14n3p15

Faiz, H., Al-Amin, M. F., & Mundiri, A. (2023). Transforming Organizational Quality Through Effective
Administrative Training. Communautaire: Journal of Community Service, 2(2), 157-167.
https://doi.org/10.61987/communautaire.v2i2.352

Hoerudin, C. W., Syafruddin, S., Mayasari, A., Arifudin, O., & Lestari, S. (2023). E-Learning as a
Learning Media Innovation in Islamic Education. QALAMUNA: Jurnal Pendidikan, Sosial, dan
Agama, 15(1), 723-734. https://doi.org/10.37680/galamuna.v15i1.4466

Education and Sociedad Journal Vol. 1 No. 2 (2024) : 94-104 102
Available online at https://serambi.org/index.php/esj


https://doi.org/10.3390/su132212902
https://doi.org/10.24239/jsi.v21i1.747.1-24
https://doi.org/10.1080/01416200.2020.1853046
https://doi.org/10.61987/educazione.v1i2.499
https://doi.org/10.61987/bamj.v1i2.487
https://doi.org/10.1007/s10796-022-10291-4
https://doi.org/10.23960/jpp.v14.i3.2024109
https://doi.org/10.5539/ies.v14n3p15
https://doi.org/10.61987/communautaire.v2i2.352
https://doi.org/10.37680/qalamuna.v15i1.4466

Ikhwan, M., Fuadi, M., Mailizar, M., & Jannah, M. (2023). The Utilization of Information Technology
for the Professional Development of Islamic Education Teachers in Indonesia. Progresiva:
Jurnal Pemikiran dan Pendidikan Islam, 12(02), 209-222.
https://doi.org/10.22219/progresiva.v12i02.31169

Jafari, D., & Yazdi, Z. S. (2024). Transforming Education with Al: The Development of a Personalized
Learning Algorithm for Individual Learning Styles. Journal of Algorithms and Computation,
56(2), 135-150.

Khan, N. A., Maialeh, R., Akhtar, M., & Ramzan, M. (2024). The Role of Al Self-Efficacy in Religious
Contexts in Public Sector: The Social Cognitive Theory Perspective. Public Organization
Review, 24(3), 1015-1036. https://doi.org/10.1007/s11115-024-00770-4

Kim, J., Lee, H., & Cho, Y. H. (2022). Learning Design to Support Student-Al Collaboration:
Perspectives of Leading Teachers for Al in Education. Education and Information
Technologies, 27(5), 6069-6104. https://doi.org/10.1007/s10639-021-10831-6

Leko, M. M., Cook, B. G., & Cook, L. (2021). Qualitative Methods in Special Education Research.
Learning Disabilities Research and Practice, 36(4), 278-286.
https://doi.org/10.1111/Idrp.12268

Nasucha, M. R., Khozin, K., & Thoifah, I. (2023). Synergizing Islamic Religious Education and
Scientific Learning in the 21st Century: A Systematic Review of Literature. Jurnal Pendidikan
Agama  Islam  (Journal  of Islamic  Education  Studies),  11(1),  109-130.
https://doi.org/10.15642/jpai.2023.11.1.109-130

Pham, S. T. H., & Sampson, P. M. (2022). The Development of Artificial Intelligence in Education: A
Review in Context. Journal of Computer Assisted Learning, 38(5), 1408-1421.
https://doi.org/10.1111/jcal.12687

Purwanto, A., & Wafa, A. (2023). Interpersonal Communication Strategies in Building an Image of
Contingency Perspective of Accommodation. Managere: Indonesian Journal of Educational
Management, 5(3), 267-279. https://doi.org/10.52627/managere.v5i3.281

Rajapakse, C., Ariyarathna, W., & Selvakan, S. (2024). A Self-Efficacy Theory-Based Study on the
Teachers' Readiness to Teach Artificial Intelligence in Public Schools in Sri Lanka. ACM
Transactions on Computing Education, 24(4), 1-25. https://doi.org/10.1145/3691354

Reed, R. (2021). Al in Religion, Al for Religion, Al and Religion: Towards a Theory of Religious Studies
and Artificial Intelligence. Religions, 12(6), 401. https://doi.org/10.3390/rel12060401

Romano, L., Angelini, G., Consiglio, P., & Fiorilli, C. (2021). Academic Resilience and Engagement in
High School Students: The Mediating Role of Perceived Teacher Emotional Support.
European Journal of Investigation in Health, Psychology and Education, 11(2), 334-344.
https://doi.org/10.3390/ejihpe11020025

Saharani, L., & Diana, S. (2024). Optimization of Islamic Values-Based Public Relations Strategy in
Increasing New Student Admissions. Managere: Indonesian Journal of Educational
Management, 6(2), 194-206. https://doi.org/10.52627/managere.v6i2.523

Sanjani, M. A. F. (2024). The Impact of School Principals on Graduate Quality Through Character
Education Initiatives. Journal of Educational Management Research, 3(1), 30-46.
https://doi.org/10.61987/jemr.v3il1.347

Sethi, S. S., & Jain, K. (2024). Al Technologies for Social Emotional Learning: Recent Research and
Future Directions. Journal of Research in Innovative Teaching & Learning, 17(2), 213-225.
https://doi.org/10.1108/JRIT-03-2024-0073

Tapalova, O., & Zhiyenbayeva, N. (2022). Artificial Intelligence in Education: AIEd for Personalised
Learning Pathways. Electronic ~ Journal  of  E-Learning, 20(5), 639-653.
https://doi.org/10.34190/ejel.20.5.2597

Education and Sociedad Journal Vol. 1 No. 2 (2024) : 94-104 103
Available online at https://serambi.org/index.php/esj


https://doi.org/10.22219/progresiva.v12i02.31169
https://doi.org/10.1007/s11115-024-00770-4
https://doi.org/10.1007/s10639-021-10831-6
https://doi.org/10.1111/ldrp.12268
https://doi.org/10.15642/jpai.2023.11.1.109-130
https://doi.org/10.1111/jcal.12687
https://doi.org/10.52627/managere.v5i3.281
https://doi.org/10.1145/3691354
https://doi.org/10.3390/rel12060401
https://doi.org/10.3390/ejihpe11020025
https://doi.org/10.52627/managere.v6i2.523
https://doi.org/10.61987/jemr.v3i1.347
https://doi.org/10.1108/JRIT-03-2024-0073
https://doi.org/10.34190/ejel.20.5.2597

Tran, K., & Nguyen, T. (2021). Preliminary Research on the Social Attitudes Toward Al's Involvement
in Christian Education in Vietnam: Promoting Al Technology for Religious Education.
Religions, 12(3), 208. https://doi.org/10.3390/rel12030208

Unstad, L., & Fjgrtoft, H. (2021). Disciplinary Literacy in Religious Education: The Role and Relevance
of  Reading.  British  Journal  of  Religious  Education,  43(4), 434-442.
https://doi.org/10.1080/01416200.2020.1754164

Valaboju, V. K. (2024). The Synergy of Just-in-Time Learning and Artificial Intelligence:
Revolutionizing Personalized Education. International Journal of Computer Engineering and
Technology (IJCET), 15(5), 707-715.

Vidal-Melia, L., Estrada, M., Monferrer, D., & Rodriguez-Sdnchez, A. (2022). Does Mindfulness
Influence Academic Performance? The Role of Resilience in Education for Sustainable
Development. Sustainability (Switzerland), 14(7), 4251. https://doi.org/10.3390/su14074251

Wakhidah, N., & Erman, E. (2022). Examining Environmental Education Content on Indonesian
Islamic Religious Curriculum and Its Implementation in Life. Cogent Education, 9(1),
2034244, https://doi.org/10.1080/2331186X.2022.2034244

Zuhdi, Z., Faridy, F., Baharun, H., & Hefny, H. (2024). Enhancing Learning Quality through
Management Support in Crafting Self-Assessment Questions at School. Communautaire:
Journal of Community Service, 3(1), 1-12. https://doi.org/10.61987/communautaire.v3il1.353

Education and Sociedad Journal Vol. 1 No. 2 (2024) : 94-104 104
Available online at https://serambi.org/index.php/esj


https://doi.org/10.3390/rel12030208
https://doi.org/10.1080/01416200.2020.1754164
https://doi.org/10.3390/su14074251
https://doi.org/10.1080/2331186X.2022.2034244
https://doi.org/10.61987/communautaire.v3i1.353

