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Abstract:  
This study focuses on the development of early childhood 
independence through a holistic learning approach at RA Dewi 
Masyitoh Kandangjati Kulon Kraksaan, Probolinggo. The purpose of 
this study was to evaluate the effectiveness of a holistic approach 
that integrates physical, social, emotional, cognitive, and moral 
independence, and to provide a learning model that can be widely 
applied in other early childhood education institutions. The research 
method used was a qualitative approach with a case study research 
type. Data were collected through direct observation, interviews 
with teachers and parents, and analysis of documentation related to 
the curriculum and child development. The data analysis technique 
used was thematic analysis to identify the main themes that 
emerged from the data that had been collected. The results of the 
study showed that the holistic learning approach applied at RA Dewi 
Masyitoh succeeded in increasing children's independence in various 
aspects. Children showed significant abilities in carrying out daily 
activities independently, interacting with peers, managing emotions, 
thinking critically, and understanding and applying moral values. The 
implications of this study emphasize the importance of a 
comprehensive and integrated learning approach to develop 
children's independence as a whole.  
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INTRODUCTION  
Early childhood education is a crucial foundation for children's development, 

particularly in fostering independence, which is essential for their future lives 
(Demchenko et al., 2021; Komariah & Nihayah, 2023; Diana, 2023). This independence 
encompasses various aspects, such as physical, social, emotional, cognitive, and moral 
(Ahmed et al., 2020; Zollo, 2021; Kaimara et al., 2022). Physical independence enables 
children to carry out daily activities independently, while social independence helps 
children interact and build relationships with their peers (Rusmaniah et al., 2021; 
Kosholap et al., 2021; Zulela et al., 2022). Emotional independence, on the other hand, is 
essential for managing feelings and facing challenges calmly (Ferreira et al., 2020; Abdel, 
2020; Low et al., 2021). Cognitive independence supports critical and creative thinking 
skills, while moral independence shapes a child's character and ethical values (Marsidin, 
2022; Safitri & Lateh, 2024; Almazroui, 2023). It forms a comprehensive framework that 
equips children with the essential skills and values needed to thrive both academically 
and socially throughout their lives. 
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According to Jean Piaget's theory of child development, early childhood children 
are in the preoperational stage, where they begin to develop symbolic thinking skills but 
are still limited in logical thinking (Sari et al., 2020; Saxena et al., 2020; Zha et al., 2022). 
Therefore, interactive and play-based learning methods are highly effective in helping 
them understand the world around them and develop independence (Mohanty et al., 
2021; Wong, 2023; Chiu, 2023). Vygotsky also emphasized the importance of social 
interaction in children's learning through the concept of the Zone of Proximal 
Development (ZPD), which states that children learn most effectively when they interact 
with adults or more competent peers (Margolis, 2020; Irshad et al., 2021; Kolly-Shamne, 
2022). The main problem faced by RA Dewi Masyitoh Kandangjati Kulon is how to 
integrate effective learning approaches to comprehensively develop physical, social, 
emotional, cognitive, and moral independence. Although some children show significant 
progress in several aspects of independence, there is variation in the level of 
development between children. This indicates the need for a more structured and holistic 
approach to ensure that all children can achieve the desired independence. 

Guohui and Xiujin (2024) found that structured, play-based educational programs 
can increase children's physical and social independence. Furthermore, research 
conducted by Bamicha & Drigas (2022) emphasizes the importance of structured social 
interactions in improving children's communication skills and emotional independence. 
Similarly, research presented by Çakır et al. (2021) shows that developing cognitive 
independence through exploration and problem-solving can enhance children's logical 
and creative thinking skills. However, while these studies provide important insights, they 
have not fully explored the integration of all aspects of independence within a holistic 
learning framework. 

Previous research has demonstrated the significant benefits of integrating digital 
technology into Islamic education management, including improved learning quality and 
operational efficiency. However, there remains a gap in research exploring how 
integrative strategic management can be effectively applied to address the challenges 
faced in this process. This research offers novelty by developing and implementing a 
holistic learning approach at RA Dewi Masyitoh Kandangjati Kulon Kraksaan, Probolinggo, 
to integrate the development of physical, social, emotional, cognitive, and moral 
independence in early childhood. By combining game-based learning methods, 
structured social interactions, and an emphasis on moral values, this research is expected 
to provide a more effective and comprehensive learning model for early childhood 
education (PAUD) in Indonesia. 

This study aims to develop and test the effectiveness of a holistic learning 
approach that integrates the development of physical, social, emotional, cognitive, and 
moral independence in early childhood at RA Dewi Masyitoh Kandangjati Kulon Kraksaan, 
Probolinggo. Through this research, it is hoped that effective strategies can be identified 
for implementation in early childhood education, thereby making a significant 
contribution to improving the quality of education at RA Dewi Masyitoh and other PAUD 
institutions. 

 
RESEARCH METHOD  

This research used a qualitative approach with a case study approach (Priya, 
2021). A qualitative approach was chosen because it provides a deep understanding of 
the phenomenon under study, namely the development of independence in early 
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childhood at RA Dewi Masyitoh Kandangjati Kulon, Kraksaan, Probolinggo. The case study 
method was used to explore in-depth the various aspects of independence taught and 
implemented at RA Dewi Masyitoh, as well as how these approaches impact child 
development. The focus of this research was to obtain a comprehensive overview of the 
learning process and implementation of independence values in children at the location. 

Data collection techniques used in this study included observation, interviews, 
and documentation (Jain, 2021). Direct observations were conducted at RA Dewi 
Masyitoh Kandangjati Kulon to observe the children's daily activities and how they 
developed independence in various aspects, including physical, social, emotional, 
cognitive, and moral aspects. Interviews were conducted with teachers and parents to 
obtain their perspectives on the development of children's independence and the 
learning methods used. Documentation was used to collect additional data, such as 
curriculum data, child development records, and school activity reports relevant to the 
research. 

The data analysis technique used in this study was thematic analysis (Peel, 2020). 
Data collected from observations, interviews, and documentation were analyzed to 
identify key emerging themes related to the development of children's independence at 
RA Dewi Masyitoh Kandangjati Kulon. The analysis process involved several stages: data 
transcription, coding, categorization, and thematic interpretation. Each piece of data was 
organized based on relevant themes to ensure accurate and in-depth interpretations. 
This analysis also involved data triangulation to increase the validity and reliability of the 
findings by comparing and confirming information obtained from various data sources.  

 
RESULT AND DISCUSSION  

This research was conducted at Raudhatul Athfal Dewi Masyitoh to understand 
how this early childhood education institution develops independence in children across 
various aspects: physical, social, emotional, cognitive, and moral independence. The 
following are the research findings, based on observations and interviews with teachers 
and parents. 

 
Physical Independence 

Children's physical independence is developed through various activities designed 
to improve fine and gross motor skills. Children are taught to feed themselves, put on 
and take off their shoes, and clean up toys after use. Observations show that most 
children are able to perform these activities without significant assistance from teachers. 
This is as stated by a teacher at the school during an interview, "Our children are taught 
to be independent from an early age, such as feeding themselves and tidying up their 
toys. We use a play-based approach to make them more interested and enjoy doing it," 
said one teacher (I_Gr_2024). 

Interview results with one of the teachers at Raudhatul Athfal Dewi Masyitoh 
revealed that the institution has successfully implemented effective learning methods to 
develop children's independence from an early age. The teacher stated that children are 
taught to perform daily activities such as feeding themselves and tidying up their toys 
without assistance, using a play-based approach. This approach is designed to increase 
children's interest and enjoyment in performing these tasks independently. This method 
not only makes children more interested in learning but also helps them develop motor 
skills and a natural sense of responsibility. The use of games as a learning tool has proven 
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effective in motivating children to become more independent and confident in carrying 
out daily activities, which is an important foundation for further development of 
independence. This game-based learning approach has been shown to be effective in 
motivating children to carry out daily activities independently. 

 
Table 1. Percentage of Children in Physical Independence 

Activity Percentage of Independent Children (%) 

Eat Yourself 85 

Wearing shoes 80 

Hand washing 90 

Tidying up toys 75 

 
Through the explanation of the Table 1 above, it can be interpreted that the 

percentage of children in physical independence in Raudhatul Athfal Dewi Masyitoh 
reveals that the majority of children have achieved a significant level of independence in 
various daily activities. The data in the table shows that 85% of children are able to eat 
on their own without assistance, indicating the high success of the learning program in 
teaching these basic skills. As many as 80% of children are able to wear their own shoes, 
which indicates good fine motor development. Handwashing activity has the highest 
percentage, at 90%, indicating that personal hygiene is highly emphasized and has been 
well received by children. Meanwhile, tidying up toys shows the lowest percentage, which 
is still high, which although still high, indicates areas that can be further improved in terms 
of hygiene and tidy habits. Overall, this table reflects the success of the game-based 
learning approach and daily activities at Raudhatul Athfal Dewi Masyitoh in developing 
children's physical independence. 

 
Social Independence 

Children's social independence at Raudhatul Athfal Dewi Masyitoh is developed 
through group activities that encourage interaction between students. During group play, 
children are taught to share toys, take turns, and cooperate in completing tasks. This is 
as conveyed by a teacher at the educational institution. She stated, "We see that the 
children are becoming more adaptable and building positive relationships with their 
peers. They are also better able to resolve minor conflicts independently." (I_Gr_2024) 

Interview results with one of the teachers at Raudhatul Athfal Dewi Masyitoh 
indicate that the educational approach implemented there has successfully improved the 
children's social adaptability. The teacher stated that the children are more adaptable 
and able to build positive relationships with their peers. This indicates that the children 
have developed good social skills, such as sharing, taking turns, and cooperating. 
Furthermore, the children have also demonstrated an increased ability to resolve minor 
conflicts independently. This indicates that they are not only learning to interact well, but 
also learning to manage and resolve interpersonal problems without always relying on 
adult assistance. In conclusion, the educational approach implemented at Raudhatul 
Athfal Dewi Masyitoh is effective in developing children's social independence and 
adaptability in their social environment. The following chart illustrates the level of social 
adaptation of children at Raudhatul Athfal Dewi Masyitoh based on daily observations,  
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Figure 1 demonstrates the concept of Children's Social Independence through 

three main components: Group Activities, Observation Results, and the Role of the 
Teacher. Group activities include playing together, sharing, taking turns, and 
collaborating. Through these activities, children learn to interact effectively and build 
positive social relationships. Observation results show that children involved in these 
group activities tend to be more adaptable, have positive relationships, and are able to 
resolve conflicts independently. The role of the teacher is crucial in guiding structured 
interactions and providing the guidance necessary to develop children's social 
independence. With structured interactions and appropriate guidance, children can learn 
how to interact with others, make decisions, and solve problems independently, all of 
which are essential skills for their social development. These findings emphasize the 
importance of integrative strategies in developing children's social independence 
through activities that involve active participation and support from teachers. 

 
Emotional Independence 

The emotional independence of children at Raudhatul Athfal Dewi Masyitoh is 
strengthened through an approach that teaches them to recognize and manage their 
emotions. Teachers use storytelling and role-playing to help children understand their 
feelings and how to express them healthily. Observations show that children are able to 
face emotional challenges, such as disappointment over losing a game, more calmly and 
find their own solutions. One teacher said, "We use stories and role-playing to help 
children recognize and manage their emotions. This really helps them face difficult 
situations more calmly (I_Gr_2024)," 

An interview with a teacher at Raudhatul Athfal Dewi Masyitoh showed that the 
use of stories and role-playing as a learning method has proven effective in helping 
children recognize and manage their emotions. The teacher explained that through 
stories and role-playing, children are taught to understand the various feelings they 
experience and how to express them healthily. This method not only makes children 
more aware of their emotions but also gives them the tools to face difficult situations 
with more composure and control. In this way, children can develop important emotional 
skills, such as self-control and the ability to cope with frustration or disappointment, 
which are very useful in their daily interactions. These results indicate that a learning 
approach that focuses on emotional management is effective in developing more mature 
children who are better able to cope with emotional challenges. 

Interviews with parents confirmed that children showed improvements in their 
emotional management skills at home. One parent said, "My child is now calmer when 

Figure  1. Children's Social Adaptation Level 



Early Childhood Development Gazett, Vol. 02 No. 01 (2025) : 26-37   31 

faced with disappointment. He can talk about his feelings and find solutions on his own." 
(I_Parent_2024) 

Interpretation of the results of an interview with a parent at Raudhatul Athfal 
Dewi Masyitoh indicates that the emotional learning approach implemented at the 
school has had a significant positive impact on the children. The parent stated that her 
child is now calmer when faced with disappointment and is able to talk about his feelings 
and find solutions on his own. This indicates that the emotional management program 
taught at the school is successful in helping children develop skills in recognizing, 
expressing, and managing their emotions independently. Children not only learn to 
identify their feelings but also learn how to deal with them constructively. These results 
indicate that learning methods such as stories and role-playing used at Raudhatul Athfal 
Dewi Masyitoh are effective in equipping children with essential emotional skills for 
everyday life, so they can better face emotional challenges. 

 
Cognitive and Moral Independence 

At Raudhatul Athfal Dewi Masyitoh, children’s independence is nurtured through 
two main dimensions: cognitive independence and moral independence. These two 
aspects are viewed as equally important in shaping well-rounded individuals who are 
capable of thinking critically while also demonstrating strong character. The institution’s 
approach ensures that learning does not stop at academic knowledge but extends into 
everyday decision-making, problem-solving, and social interactions. 

Cognitive independence at the school is closely tied to the ability of children to 
think critically, solve problems, and make decisions independently. Rather than merely 
absorbing information, children are encouraged to take initiative and actively explore 
their environment. This approach builds curiosity as the foundation for higher-order 
thinking and lifelong learning. In practice, this means that children are invited to discover 
new things, ask questions, and search for answers on their own. 

The importance of exploration and inquiry was emphasized by a teacher during 
an interview. The teacher explained, “We always encourage children to ask questions and 
explore new things. This helps them think more critically and creatively, (I_Gr_2024).” 
This statement demonstrates how children are empowered to go beyond passive 
learning. By asking questions and seeking answers, they develop creativity and the ability 
to approach problems with fresh perspectives. This also nurtures confidence, as children 
feel that their thoughts and discoveries are valued. 

Such practices indicate that Raudhatul Athfal Dewi Masyitoh does not restrict 
education to the transmission of basic knowledge. Instead, the institution actively 
cultivates higher cognitive skills that will serve the children in the future. By being given 
space to explore, the children become more independent in their thinking and more 
creative in solving problems. This prepares them not only for academic challenges but 
also for real-life situations that require flexibility and innovation. 

Alongside cognitive growth, moral independence is another crucial focus at the 
institution. Moral independence refers to the child’s ability to understand and apply 
ethical values in daily life. Children are guided to distinguish between right and wrong, to 
respect others, and to act responsibly. This process equips them with a moral compass 
that shapes their interactions within society. The significance of this approach was further 
highlighted in another interview with a teacher, who stated, “We always emphasize the 
importance of moral values in all our activities. Children are taught to respect each other 
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and be responsible., (I_Gr_2024).” This reflects the school’s commitment to character 
formation as an integral part of education. Respect and responsibility are embedded into 
every activity, ensuring that children not only learn about values but also practice them 
in real-life settings. 

Taken together, these findings show that Raudhatul Athfal Dewi Masyitoh 
integrates both cognitive and moral education in a balanced manner. By promoting 
curiosity, exploration, and critical thinking, children develop cognitive independence. At 
the same time, by emphasizing respect, empathy, and responsibility, they cultivate moral 
independence. This holistic approach results in an environment where children are 
prepared not just to excel academically but also to become empathetic, responsible, and 
innovative members of society. 

 
Integrative Strategies in Improving Student Independence 

The findings of this study indicate a positive correlation between physical, social, 
emotional, cognitive, and moral independence. Children who are more independent in 
physical activities tend to be more confident and able to interact well in social activities. 
This self-confidence also contributes to their ability to better manage their emotions. For 
example, children who can feed themselves and tidy up their toys without assistance 
demonstrate the same initiative in sharing toys and resolving conflicts with their peers. 
Furthermore, children who are skilled at managing their emotions tend to adapt more 
easily to new physical and social activities. 

This study demonstrates that an integrative strategy involving various aspects of 
education and the active participation of all stakeholders plays a crucial role in building 
student independence at Raudhatul Athfal. This holistic approach, combining academic 
and non-academic activities, has proven effective in developing children's physical, social, 
and emotional abilities, better preparing them to face future challenges. These findings 
provide an important contribution to the development of an educational model focused 
on student independence and serve as a reference for other educational institutions 
implementing similar strategies. 

Figure 2. Integrative Strategy in Increasing Student Independence 
 
In addition, the study highlights the importance of collaboration between 

teachers, parents, and the broader school community in reinforcing children’s 
independence. When expectations and guidance are consistent across school and home 
environments, children experience a sense of stability that supports their growth. For 
instance, when parents encourage self-reliance at home by assigning simple 
responsibilities, and teachers reinforce similar practices in the classroom, children 
internalize these habits more effectively. This alignment not only strengthens individual 
skills but also creates a supportive network that fosters resilience and adaptability in 
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various contexts. 
Moreover, the integration of independence across physical, social, emotional, 

cognitive, and moral dimensions illustrates that no single aspect can stand alone. Each 
area complements the others, resulting in a more balanced development. By fostering 
independence holistically, children are better equipped to navigate challenges, build 
meaningful relationships, and make responsible decisions. Ultimately, this 
comprehensive approach empowers children to become proactive learners and 
responsible citizens, ensuring that the foundation of independence established in early 
childhood will continue to shape their character and competence throughout their lives. 

 
Discussion 

The findings from Raudhatul Athfal Dewi Masyitoh demonstrate that children’s 
independence is not a singular construct but rather a multidimensional capacity shaped 
by physical, social, emotional, cognitive, and moral domains. Each of these aspects 
supports the others, creating an interconnected framework for holistic child 
development (Sari et al., 2020; Saxena et al., 2020). Children who are physically 
independent—able to feed themselves, wear their own shoes, and maintain personal 
hygiene—develop confidence that translates into greater participation in social 
interactions. This interplay suggests that independence should not be taught in isolation 
but as an integrated system where progress in one domain reinforces progress in others. 

Social independence, as observed in group play and collaborative activities, is 
critical for fostering adaptability, empathy, and conflict resolution skills. When children 
learn to share, take turns, and cooperate, they simultaneously strengthen their capacity 
for emotional regulation. The ability to manage minor conflicts without adult intervention 
demonstrates that social and emotional independence are mutually reinforcing 
(Margolis, 2020; Irshad et al., 2021). Teachers play a crucial role in guiding these 
processes by structuring group interactions in ways that allow children to gradually 
internalize responsibility for their actions, decisions, and relationships. This aligns with 
educational theories emphasizing the social nature of learning and the importance of 
peer interactions in early childhood development. 

Emotional independence further enhances the children’s ability to face 
challenges calmly and constructively. The use of storytelling and role-playing provides a 
safe and engaging medium for children to explore emotions, practice self-control, and 
develop problem-solving strategies (Zha et al., 2022; Khamid, 2024; Chiu, 2023). The 
reported observations from teachers and parents confirm that children have become 
calmer, more articulate about their feelings, and more capable of finding solutions 
independently. This outcome illustrates how emotional competence acts as a stabilizing 
factor that supports both social adaptability and cognitive growth. It also underscores the 
need for emotional education as a deliberate component of early childhood programs, 
rather than treating it as a byproduct of other learning activities. 

Cognitive and moral independence together form the backbone of lifelong 
learning and ethical development. Encouraging curiosity, exploration, and critical thinking 
equips children to approach problems with creativity and confidence, while the 
consistent emphasis on values such as respect and responsibility ensures that this 
independence is exercised within an ethical framework (Sari et al., 2020). By integrating 
these two dimensions, the institution cultivates not only capable thinkers but also 
responsible citizens. This dual focus highlights the effectiveness of a holistic educational 
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strategy that acknowledges the interconnectedness of skills and values, preparing 
children to thrive in both academic and social contexts. 

The discussion of the results of this study shows that the holistic learning 
approach at RA Dewi Masyitoh Kandangjati Kulon Kraksaan, Probolinggo, successfully 
developed various aspects of independence in early childhood. This research aligns with 
the findings of Guohui and Xiujin (2024) who stated that play-based education programs 
are effective in increasing children's physical and social independence. Children at RA 
Dewi Masyitoh demonstrated high abilities in carrying out physical activities 
independently and interacting well with their peers. This is also supported by research by 
Bamicha & Drigas, (2022) who found that structured social interactions improve 
children's communication skills and emotional independence.  

Children at RA Dewi Masyitoh were able to manage their emotions better, such 
as dealing with disappointment and finding solutions independently, which showed a 
significant increase in their emotional independence. Furthermore, Çakır et al. (2021) in 
their research revealed that exploration and problem-solving integrated into learning 
improve children's critical and creative thinking skills. The learning approach at RA Dewi 
Masyitoh, which encourages children to ask questions and explore new things, supports 
these findings, demonstrating that children are capable of logical and creative thinking. 

This research's contribution to learning lies in the development and 
implementation of a holistic learning method that integrates various aspects of 
independence—physical, social, emotional, cognitive, and moral—into one 
comprehensive learning framework. By using a play-based approach, structured social 
interaction, and exploration, this research introduces a new, effective way to teach 
independence to young children. This method not only makes the learning process more 
fun and engaging, but also simultaneously develops motor skills, communication skills, 
emotional management, critical thinking, and moral character development. This 
provides practical guidance for educators in designing curricula that holistically meet the 
various developmental needs of children, thereby improving the overall quality of 
learning in early childhood education.  
 
CONCLUSION 

This study concludes that the holistic learning approach implemented at RA Dewi 
Masyitoh Kandangjati Kulon Kraksaan, Probolinggo, successfully developed various 
aspects of independence in early childhood, including physical, social, emotional, 
cognitive, and moral independence. Through play-based learning methods, structured 
social interactions, and exploration, children showed significant improvements in their 
ability to carry out daily activities independently, interact with peers, manage emotions, 
think critically, and understand and apply moral values. These results indicate that the 
holistic learning model implemented is not only effective in increasing children's 
independence but also shapes them into more confident, independent, and responsible 
individuals. For further research, it is recommended to conduct comparative studies 
between various holistic learning approaches in various early childhood education 
institutions to identify specific factors that are most effective in developing children's 
independence. The use of technology and digital media as learning aids can also be 
explored to see how these innovations can support holistic learning methods and 
increase children's engagement and motivation in the learning process.  
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