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 ABSTRACT 
 National Education aims to develop the potential of students to 

become human beings of faith, piety, noble character, health, 

knowledge, creativity, independence, and responsibility, as stated 

in Law No. 20 of 2003, Article 3. Education must also provide 

opportunities for Children with Special Needs (ABK) to grow as a 

whole. According to Article 5, paragraph 2, citizens with physical, 

emotional, mental, intellectual, and/or social disabilities have the 

right to receive special education. Through inclusive education, 

ABK students can learn, play, and interact equally. This is affirmed 

in Permendiknas No. 70 of 2009, which requires each sub-district to 

have at least one school that provides inclusive education. This 

study aims to analyze and explore schools that implement inclusive 

education theoretically, as well as the implementation and 

implications of inclusive education in the equitable distribution of 

academic education rights. The method used is qualitative, a type of 

case study, with observation, interview, and documentation 

techniques. The results show four stages of implementation: student 

identification, determination of lesson plans, learning services, and 

evaluation. The implications include increased self-confidence, 

equal rights, reduced discrimination, as well as improved 

academics and growing empathy. 
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INTRODUCTION 

E$ducation is the$ construction of human civilization by planning, 

imple$me$nting, building, and maintaining the$ quality of Human Re$source$s 

(HR) to inve$st in human re$source$s for the$ future$ of the$ nation and state$ 

(whe$re$ the$y live$). Paulo Fre$ire$ is an e$ducational re$forme$r. According to 

Fre$ire$, the$ ultimate$ goal of e$ducation is to fre$e$ man from the$ shackle$s of 

oppre$ssion that make$ man no longe$r aware$ that he$ has lost his human value$. 
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(Le$stari e$t al., 2023) In this case$, e$ducation should be$ a me$ans to cre$ate$ 

profound change$ by changing the$ conditions of oppre$ssion through the$ 

activation of the$ libe$ration proce$ss. 

Se$e$ing that the$ main purpose$ of National E$ducation, which has be$e$n 

e$nshrine$d in Law Numbe$r 20 of 2003 conce$rning the$ National E$ducation 

Syste$m chapte$r 2 article$ 3 is to de$ve$lop abilitie$s and form a dignifie$d characte$r 

and civilization of the$ nation in orde$r to e$ducate$ the$ life$ of the$ nation, aiming 

to de$ve$lop the$ pote$ntial of stude$nts to be$come$ human be$ings who be$lie$ve$ and 

fe$ar God Almighty,   Noble$ characte$r, he$althy, knowle$dge$able$, capable$, 

cre$ative$, inde$pe$nde$nt, and de$mocratic and re$sponsible$ citize$ns. 

The$ purpose$ of this e$ducation, national e$ducation should be$ able$ to 

pre$pare$ and provide$ more$ change$s to the$ whole$ human be$ing, through 

challe$nge$s, thoughts, fe$e$lings, and e$xe$rcise$s so that the$y have$ the$ cre$ativity 

and compe$titive$ne$ss to pre$pare$ and e$ve$n pass the$ future$, e$spe$cially for the$ 

e$ducation of childre$n with spe$cial ne$e$ds, re$garding this the$ gove$rnme$nt has 

arrange$d in Law No.20 Article$ 5 paragraph 2: "Citize$ns who have$ physical 

disorde$rs,  e$motional, me$ntal, inte$lle$ctual, and/or social right to spe$cial 

e$ducation".(Law Numbe$r 20 of 2003 conce$rning the$ National E$ducation 

Syste$m)  

It is a must for Childre$n with Spe$cial Ne$e$ds (ABK), give$n a wide$ space$ 

by le$arning, socializing, playing, like$ the$ community in ge$ne$ral, through 

inclusive$ e$ducation that has be$e$n imple$me$nte$d by the$ gove$rnme$nt, stude$nts 

with spe$cial ne$e$ds can ge$t the$ir rights in e$qualizing the$ right to study in public 

or private$ schools in ge$ne$ral, and as pe$r the$ Re$gulation of the$ Ministe$r of 

National E$ducation Numbe$r 70 of 2009 article$ 4 paragraph 1:  "The$ district/city 

gove$rnme$nt appoints at le$ast 1 (one$) e$le$me$ntary school and 1 (one$) junior 

high school in e$ach sub-district and 1 (one$) se$condary e$ducation unit to 

provide$ inclusive$ e$ducation that is mandatory for stude$nts" (Re$gulation of the$ 

Ministe$r of National E$ducation Numbe$r 70 of 2009) so that the$ impact obtaine$d 

is that stude$nts ge$t the$ same$ e$nvironme$nt, le$arning, and socializing. 

Inclusive$ e$ducation itse$lf is an e$ducational facility provide$d by the$ 

gove$rnme$nt for the$ nation's childre$n who have$ unique$ ge$ne$tic conditions. 

Inclusive$ e$ducation is an e$ducational se$rvice$ syste$m that re$quire$s childre$n 

with spe$cial ne$e$ds to study in ne$arby schools, in public classe$s with frie$nds of 

the$ir age$. (Inclusive$ School Handbook.)  Inclusive$ e$ducation is inte$nde$d as an 

e$ducational se$rvice$ syste$m that include$s childre$n with spe$cial ne$e$ds to le$arn 

toge$the$r with the$ir pe$e$rs at re$gular schools close$st to whe$re$ the$y live$. 

(Astawa, 2021) Inclusive$ e$ducation provide$s ne$w hope$ for childre$n with 

spe$cial ne$e$ds, allowing the$m to ge$t a formal e$ducation in public schools 
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without the$ ne$e$d to worry about be$ing isolate$d from socie$ty. (Minsih e$t al., 

2021) 

Inclusive$ e$ducation is a ne$w paradigm that aims to fulfill the$ human 

right to e$ducation without discrimination, by providing quality e$ducational 

opportunitie$s to all childre$n without e$xce$ption, so that all childre$n have$ the$ 

same$ opportunity to active$ly de$ve$lop the$ir pe$rsonal pote$ntial in the$ same$ 

e$nvironme$nt. In a broade$r conte$xt, inclusive$ e$ducation can be$ inte$rpre$te$d as 

e$ducation for all, it is a form of re$form in the$ world of e$ducation that 

e$mphasize$s anti-discrimination attitude$s, the$ struggle$ for e$qual rights and 

opportunitie$s, justice$, and the$ e$xpansion of acce$ss to e$ducation for all, 

improving the$ quality of e$ducation, strate$gic e$fforts in comple$ting the$ 9-ye$ar 

compulsory e$ducation, and e$fforts to change$ pe$ople$'s attitude$s towards 

childre$n with spe$cial ne$e$ds. (Sudarto, 2017) 

By re$fe$rring to the$ E$ast Java Gove$rnor's Re$gulation Numbe$r 6 of 2011, it 

is e$vide$nt that the$ E$ast Java gove$rnme$nt has imple$me$nte$d inclusive$ 

e$ducation, and the$ E$ast Java gove$rnme$nt wants to improve$ the$ quality of 

e$ducation in the$ E$ast Java re$gion. According to update$d data on Fe$bruary 24, 

2025 (https://re$fe$re$nsi.data.ke$mdikbud.go.id/be$rke$butuhan_khusus), 7,215,868 

stude$nts, and with the$ numbe$r of Spe$cial Ne$e$ds Childre$n (ABK) stude$nts of 

34,196 divide$d into se$ve$ral Re$ge$ncie$s/Citie$s, such as in Bondowoso Re$ge$ncy 

with the$ same$ data re$fe$re$nce$, the$re$ are$ Childre$n with Spe$cial Ne$e$ds (ABK) 

with a total of 351 stude$nts, while$ in Probolinggo Re$ge$ncy, the$re$ are$ 639 

Childre$n with Spe$cial Ne$e$ds (ABK) and spre$ad throughout schools in the$ir 

re$spe$ctive$ districts. 

In the$ re$sults of the$ pre$-re$se$arch at SMP Ne$ge$ri 02 Bondowoso, a 

state$me$nt was found by Mrs. Aliza, e$xplaining that he$r school follows the$ 

gove$rnme$nt's policy re$late$d to inclusive$ e$ducation, the$ gove$rnme$nt's policy 

should not re$je$ct stude$nts with spe$cial ne$e$ds, (De$puty He$ad of Curriculum 

Mrs. Aliza, Thursday, January 16, 2025.) me$aning that the$ school must and is 

re$ady to acce$pt stude$nts with Spe$cial Ne$e$ds (ABK) to atte$nd school like$ non-

ABK childre$n who atte$nd school with a state$ labe$l,  or private$. On the$ othe$r 

hand, many schools do not want to acce$pt stude$nts with spe$cial ne$e$ds (ABK), 

be$cause$ the$y may be$ conside$re$d complicate$d. In addition to this, it is known 

that ABK stude$nts who are$ at the$ school, amounting to 1 stude$nt with 

disabilitie$s, 1 de$af, and 1 with ADHD, in the$ le$arning proce$ss of the$ school, are$ 

tre$at the$ same$ as the$ir pe$e$rs so that it can be$ said that this school is with the$ 

principle$ of e$ducation for all. 

At SMP Ne$ge$ri 01 Paiton Probolinggo also did the$ same$ thing, this 

school wants to apply the$ principle$ of inclusive$ schools as has be$come$ a 

national policy, the$ De$puty He$ad of Curriculum said that the$re$ are$ stude$nts 
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with spe$cial ne$e$ds consisting of 2 pe$ople$ with disabilitie$s, and 1 pe$rson with 

disabilitie$s is also not diffe$re$ntiate$d, so it will incre$ase$ the$ir confide$nce$. 

(inte$rvie$w with Mrs. Vivin Agustin, Fe$bruary 11, 2025) 

From the$ above$ background e$xplanation, it is the$ re$ason why the$ 

re$se$arch must be$ carrie$d out with the$ aim of e$xploring schools that carry out 

inclusive$ e$ducation the$ore$tically as the$ Imple$me$ntation of Inclusive$ E$ducation 

in the$ E$quitable$ Distribution of E$ducation Rights (Case$ Study of SMP Ne$ge$ri 

02 Bondowoso and SMP Ne$ge$ri 1 Paiton) and with gre$at hope$, this re$se$arch 

can fully support Childre$n with Spe$cial Ne$e$ds (ABK) to ge$t all rights in life$,  

e$spe$cially in the$ir e$ducation or le$arning.  

 

RESEARCH METHODS 

In this study, the$ re$se$arche$r use$s a qualitative$ re$se$arch approach with a 

case$ study re$se$arch type$. For the$ re$ason that this study se$e$ks to se$arch, colle$ct, 

study, analyze$, and e$xpatriate$ data on schools that imple$me$nt inclusive$ 

e$ducation the$ore$tically, as we$ll as the$ imple$me$ntation and implications of 

inclusive$ e$ducation in the$ e$quitable$ distribution of acade$mic e$ducation rights 

in SMP Ne$ge$ri 02 Bondowoso and SMP Ne$ge$ri 01 Paiton. 

Qualitative$ re$se$arch is re$se$arch that inte$nds to unde$rstand the$ 

phe$nome$na of what the$ re$se$arch subje$ct e$xpe$rie$nce$s, such as be$havior, 

pe$rce$ption, motivation, actions, and othe$rs, holistically (whole$) and by way of 

de$scription in the$ form of words and language$, in a spe$cial natural conte$xt, 

and by utilizing various natural me$thods. (Le$xy J Mole$ong, 2004).  

The$ re$se$arch subje$cts use$d we$re$ all stude$nts with spe$cial ne$e$ds at SMP 

Ne$ge$ri 2 Bondowso consisting of 3 stude$nts, with spe$cial ne$e$ds for the$ Blind, 

De$af, Atte$ntion De$ficit Hype$ractivity Disorde$r (ADHD) and at SMP Ne$ge$ri 1 

Paiton Probolinggo which consiste$d of 3 stude$nts, with spe$cial ne$e$ds 2 

stude$nts with the$ Blind, and 1 stude$nt with the$ Blind.   

The$ data colle$ction te$chnique$ use$d by the$ re$se$arche$r was obse$rvation. 

It is a type$ of obse$rvation activity and writing all forms of symptoms that are$ 

studie$d. Obse$rvation is a me$thod of data colle$ction that is carrie$d out by 

dire$ctly obse$rving phe$nome$na or e$ve$nts that are$ taking place$ in the$ fie$ld. In 

re$se$arch, obse$rvation allows re$se$arche$rs to obtain data that is both natural and 

conte$xtual. Obse$rvation is dire$ct obse$rvation using sight, sme$ll, he$aring, touch, 

or, if ne$ce$ssary, taste$. The$ instrume$nts use$d in obse$rvation can be$ in the$ form 

of obse$rvation guide$line$s, te$sts, que$stionnaire$s, image$ re$cordings, and voice$ 

re$cordings. (Sae$fuddin e$t al., 2023) So in this study, obse$rvations we$re$ made$ to 

obtain a numbe$r of pie$ce$s of information or data about the$ Imple$me$ntation of 

Inclusive$ E$ducation in the$ E$quitable$ Distribution of E$ducation Rights (Case$ 

Study of SMP Ne$ge$ri 02 Bondowoso and SMP Ne$ge$ri 1 Paiton).  
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Miles&Huberm
an

Data 
Reduction

Presentation 
of Data

Conclusion

An inte$rvie$w is a dire$ct dialogue$ be$twe$e$n re$se$arche$rs and the$ 

participants of the$ re$se$arch. Qualitative$ inte$rvie$ws aim to gain an in-de$pth 

unde$rstanding of the$ individual's e$xpe$rie$nce$s, vie$ws, and pe$rspe$ctive$s 

re$garding the$ phe$nome$non be$ing studie$d.(Ardiansyah e$t al., 2023). In this 

case$, the$ partie$s who will be$ the$ inte$rvie$we$e$s are$ the$ Principal, De$puty He$ad 

of Curriculum, Counse$ling Guidance$ Te$ache$rs, and se$ve$ral stude$nts with 

spe$cial ne$e$ds. Docume$ntation, the$ form of docume$ntation use$d by the$ 

re$se$arche$r, is the$ archiving of re$le$vant data from SMP Ne$ge$ri 02 Bondowoso 

and SMP Ne$ge$ri 1 Paiton about staffing, stude$nt data, and profile$s of the$ two 

schools.  

In this study, the$ re$se$arche$r use$d qualitative$ de$scriptive$ analysis of the$ 

Mile$s and Hube$rman type$s. Through this analysis, it is hope$d that a cle$ar 

picture$ of the$ focus of the$ re$se$arch above$ will be$ obtaine$d. Data Analysis 

Te$chnique$s. In case$ study re$se$arch, the$re$ are$ structure$d and spe$cific analysis 

me$thods de$ve$lope$d by Mile$s and Hube$rman, name$ly: data re$duction, data 

pre$se$ntation, and conclusions drawn.  

 

 

 

 

 

 

RESULT AND DISCUSSION  

Result 

Implementation of Inclusive Education in the Equitable Distribution of 

Education Rights in the academic field at SMP Negeri 02 Bondowoso and 

SMP Negeri 1 Paiton. 

Base$d on the$ re$sults of the$ re$se$arch, it was found that the$re$ are$ 

e$ducational rights give$n by schools to stude$nts with spe$cial ne$e$ds, including 

stude$nt ide$ntification, de$te$rmination of le$sson plans, le$arning se$rvice$s, and 

e$valuation. The$se$ rights are$ forme$d due$ to the$ inte$re$st/inte$re$st factor to 

atte$nd school in the$ two schools, as we$ll as the$ factor of the$ profe$ssional 

te$ache$r or the$ school. The$ following is data and analysis base$d on the$ 

e$ducational rights imple$me$nte$d by the$ two schools: 

Identify Learners. 

The$ first ste$p in the$ imple$me$ntation of inclusive$ e$ducation in the$ e$qual 

distribution of e$ducation rights in both schools is the$ proce$ss of ide$ntifying 

stude$nts who have$ spe$cial ne$e$ds. In both schools, this proce$ss is not only 

carrie$d out through an administrative$ approach, such as the$ PPDB form, but 

also re$lie$s on te$ache$rs' obse$rvations and discussions with pare$nts.  
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This ide$ntification proce$ss is an important e$ntry point to provide$ 

appropriate$ se$rvice$s. As was done$ by te$ache$rs in both schools, discussions 

with Counse$ling Guidance$ te$ache$rs, home$room te$ache$rs, and principals we$re$ 

use$d to build a share$d unde$rstanding of the$ child's condition. This is a re$al 

re$fle$ction of the$ principle$s of child-ce$nte$re$d e$ducation. With this approach, 

schools not only avoid discrimination but also cre$ate$ a fair growing space$ 

whe$re$ e$ach child is unique$ly re$cognize$d and value$d according to the$ir 

circumstance$s. 

Determination of Learning Implementation Plan (RPP). 

Afte$r the$ ide$ntification proce$ss, the$ ne$xt stage$ is the$ pre$paration of 

le$sson plans that are$ adaptive$ to the$ ne$e$ds of stude$nts with spe$cial ne$e$ds 

(ABK). In both schools, the$ le$sson plans are$ not de$signe$d with a comple$x 

spe$cial format, but rathe$r simplifie$d to suit the$ conte$xt and capabilitie$s of the$ 

school. This is in line$ with the$ Unive$rsal De$sign for Le$arning (UDL) the$ory, 

which sugge$sts that te$ache$rs de$sign fle$xible$ le$arning, allowing all stude$nts to 

acce$ss the$ mate$rial in a way that works for the$m. An inclusive$ le$sson plan 

doe$s not me$an making a se$parate$ plan, but inse$rting a diffe$re$ntiate$d approach 

into it. 

Learning Services. 

The$ ne$xt stage$ is le$arning se$rvice$s, in both schools, showing a 

humanistic and caring patte$rn. Te$ache$rs not only de$live$r mate$rial, but also 

be$come$ companions who pay atte$ntion to the$ e$motional conditions and 

unique$ ne$e$ds of stude$nts. 

This approach re$fle$cts the$ principle$s of andragogy and humanistic 

pe$dagogy (Carl Roge$rs), in which warm re$lationships are$ the$ basis of 

succe$ssful le$arning. E$ve$n with limite$d facilitie$s and the$ abse$nce$ of spe$cial 

te$ache$rs, te$ache$rs took the$ initiative$ to provide$ additional guidance$, 

assignme$nt adjustme$nts, and cre$ate$ a safe$ space$ for le$arning. 

Learning Evaluation. 

The$ last stage$ of the$ imple$me$ntation of inclusive$ e$ducation in the$ e$qual 

distribution of e$ducational rights in both schools is the$ e$valuation of le$arning, 

more$ pre$cise$ly, the$ e$valuation of ABK stude$nts in both schools. The$ 

e$valuation is carrie$d out base$d on the$ principle$ of asse$ssme$nt for le$arning, not 

just an asse$ssme$nt of le$arning. This me$ans that asse$ssme$nts are$ focuse$d on 

stude$nt progre$ss, proce$sse$s, and e$fforts, not just the$ final re$sults. 

E$valuation is also use$d to build motivation, not just to me$asure$ 

achie$ve$me$nt. For e$xample$, whe$n a stude$nt be$gins to dare$ to comple$te$ an 

assignme$nt or follow a le$sson with e$nthusiasm, this is appre$ciate$d as a form of 

significant progre$ss. Te$ache$rs in both schools position the$mse$lve$s not as 
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"asse$ssors", but as "growth companions"; the$y se$e$ the$ value$ of stude$nts' e$fforts 

and since$rity, not just from re$port card numbe$rs. 

 

Inclusive$ e$ducation, as carrie$d out at SMP Ne$ge$ri 2 Bondowoso and 

SMP Ne$ge$ri 1 Paiton, is actually not a matte$r of the$ size$ or size$ of the$ facilitie$s 

owne$d, but about how the$ he$arts of e$ducators work. The$ imple$me$ntation se$e$n 

in the$ fie$ld is not a picture$ of a pe$rfe$ct syste$m, but a re$fle$ction of the$ since$rity 

of te$ache$rs and principals who choose$ to be$ pre$se$nt and care$. 

In the$ midst of all limitations, the$ school continue$s to ope$n space$s not 

only classrooms, but also re$ce$ption rooms, e$mpathy rooms, and courage$ 

rooms. In both schools, inclusive$ e$ducation was not born out of policy 

pre$ssure$, but from a passion to not le$t a single$ child fe$e$l alone$.  

Implications of the Implementation of Inclusive Education in the Equitable 

Distribution of Education Rights in the Academic Field at SMP Negeri 2 

Bondowoso.  

The$re$ are$ 4 implications or impacts of the$ imple$me$ntation of e$ducation 

in the$ e$qual distribution of e$ducational rights in the$ acade$mic fie$ld at SMP 

Ne$ge$ri 2 Bondowoso: 

Students Become Confident in Academic Ability. 

The$ imple$me$ntation of inclusive$ e$ducation he$lps build the$ confide$nce$ 

of ABK stude$nts in the$ir own acade$mic pote$ntial. In the$ past, many childre$n 

with spe$cial ne$e$ds fe$lt afraid of failure$, afraid of be$ing laughe$d at, or fe$lt 

inade$quate$, which le$d to a lack of confide$nce$ in the$ir acade$mic abilitie$s. 

Howe$ve$r, in a school e$nvironme$nt that acce$pts and supports, the$y are$ starting 

to dare$ to pe$rform. 

E$motional support from te$ache$rs and pe$e$rs, assignme$nts made$ 

according to ability, and re$cognition of the$ir hard work, all of this forms what 

Albe$rt Bandura calls se$lf-e$fficacy. This be$lie$f is the$ foundation of long-te$rm 

acade$mic succe$ss. Confide$nce$ not only make$s stude$nts study harde$r, but also 

make$s the$m more$ ope$n to be$ing guide$d. Thus, inclusive$ e$ducation not only 

de$ve$lops knowle$dge$ but also builds childre$n's courage$ in e$xpre$ssing 

the$mse$lve$s acade$mically. 
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Students feel that they are given the right to education. 

One$ of the$ main value$s in inclusive$ e$ducation is e$quity, not uniformity. 

ABK stude$nts also fe$e$l that the$y have$ space$ to le$arn, grow, and ge$t atte$ntion, 

just like$ the$ir pe$e$rs. ABK stude$nts not only participate$ in school, but also 

re$ally le$arn and are$ involve$d. 

The$ application of an approach that humanize$s stude$nts shows that 

school is not just a place$ to le$arn, but a space$ to foste$r aware$ne$ss of the$ rights 

and dignity of e$ve$ry individual. This is roote$d in the$ principle$ of e$ducation as 

a human right, as state$d in Law No. 20 of 2003 conce$rning the$ National 

E$ducation Syste$m and Law No. 8 of 2016 conce$rning Pe$rsons with Disabilitie$s. 

Whe$n childre$n fe$e$l that the$ir rights are$ re$cognize$d, the$ir involve$me$nt 

incre$ase$s. ABK stude$nts come$ to school not be$cause$ of obligation, but be$cause$ 

the$y fe$e$l that school is a place$ whe$re$ ABK stude$nts are$ care$d for, appre$ciate$d, 

and give$n more$ opportunitie$s. 

Students Feel Not Discriminated Against by Friends. 

In an inclusive$ e$nvironme$nt, discrimination not only doe$s not occur, but 

it is also not allowe$d to grow. Both schools show that discrimination can be$ 

pre$ve$nte$d not by hard prohibitions, but by a culture$ built colle$ctive$ly. 

Bronfe$nbre$nne$r's e$cological the$ory asse$rts that a child's be$havior is 

influe$nce$d by the$ social syste$m in which the$ child be$longs. If the$ syste$m 

(school) provide$s space$ for acce$ptance$, the$n stude$nts, both ABK and non-ABK, 

will le$arn to re$spe$ct e$ach othe$r. The$ abse$nce$ of diffe$re$ntiation of sitting 

positions, no announce$me$nt of who has spe$cial ne$e$ds, and the$ habit of 

gre$e$ting and playing toge$the$r are$ all re$al forms of succe$ssful inclusive$ 

e$ducation.  

School is a place$ that doe$s not isolate$. Childre$n who use$d to be$ afraid of 

be$ing laughe$d at can now smile$, not be$cause$ the$ re$sults of the$ ABK stude$nt 

e$xam are$ pe$rfe$ct, but be$cause$ the$y fe$e$l safe$.  

Students experience academic improvement. 

One$ of the$ tangible$ manife$stations of the$ succe$ssful imple$me$ntation of 

inclusive$ e$ducation is the$ incre$ase$ in the$ acade$mic pe$rformance$ of stude$nts 

with spe$cial ne$e$ds. Although this incre$ase$ may not be$ drastic quantitative$ly, it 

qualitative$ly shows significant progre$ss in te$rms of task comple$tion, 

involve$me$nt in class discussions, and growing curiosity. This improve$me$nt 

doe$s not just come$ by itse$lf, but is the$ re$sult of a pe$rsonal and adaptive$ 

approach. 

Te$ache$rs assign customize$d assignme$nts, do not me$asure$ all stude$nts 

to a uniform standard, and allow room for childre$n to de$ve$lop at the$ir own 

pace$. This is in line$ with the$ the$ory of the$ proximal de$ve$lopme$ntal zone$ 

(Vygotsky), which state$s that a child's de$ve$lopme$nt can be$ optimally 
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e$ncourage$d through the$ support of adults or pe$e$rs in his or he$r close$st ability 

zone$. 

Acade$mic improve$me$nt is no longe$r unde$rstood only as a high score$ on 

the$ re$port card, but as proof that childre$n are$ starting to dare$ to face$ 

challe$nge$s, be$gin to be$ able$ to think critically, and are$ willing to comple$te$ 

tasks to comple$tion. This is a more$ humane$ and conte$xtual acade$mic 

achie$ve$me$nt. 

Implications of the Implementation of Inclusive Education in the Equitable 

Distribution of Education Rights in the Academic Field at SMP Negeri 1 

Paiton Probolinggo.  

 The$re$ are$ 4 implications or impacts of the$ imple$me$ntation of e$ducation 

in the$ e$qual distribution of e$ducational rights in the$ acade$mic fie$ld at SMP 

Ne$ge$ri 1 Paiton Probolinggo:  

Students feel accepted in the school environment.  

One$ of the$ most important succe$sse$s of inclusive$ e$ducation is the$ 

growing se$nse$ of acce$ptance$ by ABK stude$nts. In both schools, the$se$ stude$nts 

are$ not positione$d as distinct but rathe$r as part of a community of classrooms 

and schools. 

This atmosphe$re$ is in accordance$ with Maslow's the$ory of basic human 

ne$e$ds, whe$re$ a se$nse$ of be$longing is an important condition for se$lf-

de$ve$lopme$nt and pote$ntial actualization. This se$nse$ of acce$ptance$ come$s not 

from formal programs, but from daily inte$ractions full of acce$ptance$ from 

patie$nt te$ache$rs, pe$e$rs who do not sne$e$ze$, and le$arning activitie$s that do not 

alie$nate$ the$m. 

Whe$n childre$n fe$e$l that the$y are$ conside$re$d to e$xist, not just physically 

pre$se$nt, the$ir confide$nce$ slowly grows. He$ dare$s to try, ask, and e$ve$n make$ 

mistake$s be$cause$ he$ knows he$ will not be$ blame$d. 

The Growth of Empathy and Tolerance Between Students. 

Inclusive$ e$ducation not only impacts stude$nts with spe$cial ne$e$ds, but 

also re$gular stude$nts. Childre$n le$arn that e$ve$ryone$ is diffe$re$nt, and 

diffe$re$nce$s are$ not to be$ avoide$d, but unde$rstood. This value$ is in line$ with 

the$ the$ory of characte$r e$ducation and also the$ the$ory of social le$arning 

(Bandura), which state$s that attitude$s are$ forme$d through mode$ls and 

habituation. 

In this school, te$ache$rs not only te$ach the$ conte$nt of the$ le$ssons, but 

also se$t an e$xample$ in the$ attitude$ of he$lping, gre$e$ting, and not mocking. 

The$se$ little$ things are$ contagious. Stude$nts who usually he$lp the$ir frie$nds in 

time$s of difficulty will grow into individuals who have$ social se$nsitivity. 

Furthe$rmore$, schools be$come$ a mature$ social space$, not just a place$ for 
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knowle$dge$ transfe$r, and this is the$ most substantial succe$ss of inclusion, which 

is to change$ the$ school culture$ to be$ more$ we$lcoming and civilize$d.  

Students Become Confident in Academic Ability. 

Among some$ indicators of the$ succe$ss of inclusive$ e$ducation is whe$n 

ABK stude$nts be$gin to dare$ to e$xpre$ss the$ir abilitie$s, e$ve$n though it is simple$. 

In this school, this change$ appe$ars: the$re$ are$ stude$nts who we$re$ initially 

passive$, now start to comple$te$ assignme$nts, some$ who use$d to fe$e$l infe$rior, 

now participate$ and he$lp the$ir frie$nds. 

This can be$ e$xplaine$d through the$ the$ory of se$lf-e$fficacy (Bandura), 

which state$s that a pe$rson's be$lie$f in his own abilitie$s will affe$ct his succe$ss in 

le$arning. With an e$mpathe$tic approach, name$ly, assignme$nts are$ adjuste$d, 

time$ e$xte$nde$d, and motivation is give$n since$re$ly, te$ache$rs e$ncourage$ the$ 

growth of courage$ in stude$nts. 

For some$ ABK stude$nts, colle$cting an assignme$nt or answe$ring a 

que$stion in class can be$ a gre$at accomplishme$nt. And se$nsitive$ te$ache$rs will 

appre$ciate$ that as progre$ss to be$ proud of.  

Students feel that they are not discriminated against.  

In an e$nvironme$nt with inclusive$ schools, discrimination not only doe$s 

not occur, but it is also not allowe$d to grow. This school shows that 

discrimination can be$ pre$ve$nte$d not by harsh prohibitions, but by a culture$ 

that is built colle$ctive$ly. 

Bronfe$nbre$nne$r's e$cological the$ory asse$rts that a child's be$havior is 

influe$nce$d by the$ social syste$m in which he$ or she$ be$longs. If the$ syste$m 

(school) provide$s space$ for acce$ptance$, the$n stude$nts, both ABK and non-ABK, 

will le$arn to re$spe$ct e$ach othe$r. 

E$ve$n though the$ sitting position of ABK stude$nts is close$ to the$ 

te$ache$r's de$sk, the$re$ is no announce$me$nt of who has spe$cial ne$e$ds, and the$ 

habit of gre$e$ting and playing toge$the$r, all of which are$ re$al forms of succe$ssful 

inclusive$ e$ducation. School is a place$ that doe$s not isolate$. Childre$n who use$d 

to be$ afraid of be$ing laughe$d at can now smile$, not be$cause$ the$ir te$st re$sults 

are$ pe$rfe$ct, but be$cause$ the$y fe$e$l safe$.  

Inclusive$ e$ducation, as carrie$d out at SMP Ne$ge$ri 02 Bondowoso and 

SMP Ne$ge$ri 01 Paiton, is actually not a matte$r of the$ size$ or size$ of the$ 

facilitie$s owne$d, but about how the$ he$arts of e$ducators work. The$ 

imple$me$ntation se$e$n in the$ fie$ld is not a picture$ of a pe$rfe$ct syste$m, but a 

re$fle$ction of the$ since$rity of te$ache$rs and principals who choose$ to be$ pre$se$nt 

and care$. In the$ midst of all limitations, e$ach school continue$s to ope$n a space$, 

not only a classroom, but also a re$ce$ption room, an e$mpathy room, and a 

courage$ room. 
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In both schools, inclusive$ e$ducation is not born from policy pre$ssure$, 

but from the$ spirit of not le$tting a single$ child fe$e$l alone$. Te$ache$rs do not have$ 

to know all the$ the$orie$s of spe$cial e$ducation, but the$y must know how to 

humanize$ e$ach child. The$ te$ache$rs did not wait for training or a spe$cial 

curriculum to start, but imme$diate$ly ste$ppe$d forward with good inte$ntions, 

with patie$nce$, and with the$ be$lie$f that all childre$n have$ the$ same$ right to 

le$arn. From the$ ide$ntification proce$ss that is carrie$d out care$fully, the$ le$sson 

plan that is adjuste$d as much as possible$, to the$ le$arning and e$valuation 

se$rvice$s that are$ full of unde$rstanding, e$ve$rything is born from the$ re$alization 

that e$ducation is about the$ me$e$ting be$twe$e$n the$ te$ache$r's he$art and the$ spirit 

of the$ stude$nt. 

Inclusive$ e$ducation, in this case$, is not about the$ory, but about re$al 

pre$se$nce$, about how te$ache$rs se$e$ childre$n not by the$ir grade$s, but by the$ir 

e$fforts, about how schools be$come$ place$s that not only te$ach, but also acce$pt 

and e$mbrace$ e$ve$ry diffe$re$nce$. Both schools have$ prove$n that inclusion can 

grow anywhe$re$ in a mode$st classroom, in a school that doe$s not ye$t have$ a 

de$dicate$d assistant te$ache$r, e$ve$n in the$ midst of administrative$ limitations. 

Be$cause$ in fact, what is most ne$e$de$d in inclusive$ e$ducation is a se$nse$ of 

humanity itse$lf, a se$nse$ of unde$rstanding, a se$nse$ of not wanting to 

discriminate$, and a se$nse$ of be$lie$f that e$ve$ry child is valuable$.  

 

Discussion 

This research focuses on the implementation of inclusive education, 

emphasizing the importance of understanding students comprehensively—

academically, socially, and emotionally. This aligns with the theory of authentic 

assessment in inclusive education, which stresses the need for a holistic 

understanding of student development. It positions schools not as places where 

labels are hastily applied but as spaces where teachers make an effort to 

understand students' behaviors, social interactions, and responses to learning 

(Loreman, 2010). 

In the schools studied, despite the absence of special assistant teachers, 

educators show a high level of initiative. They strive to create meaningful 

learning experiences by adjusting goals, activities, and evaluation forms that are 

more realistic for children with special needs (ABK). These teachers understand 

that inclusive education is not merely a technical issue but rather about how 

schools create inclusive spaces where all children can feel safe, valued, and 

included, as emphasized by UNESCO (2009). 

The implementation of inclusive education in these schools also reflects 

the principle of education as an adaptive process (Vygotsky, 1978). This 

approach involves providing support tailored to the developmental zones of 
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students. In practice, the simple lesson plans prepared by teachers do not 

undermine the significance of learning. On the contrary, they prove that with 

commitment and inclusive awareness, teachers can serve as inclusive 

facilitators without waiting for a perfect system. 

The teachers in both schools understand that students’ limitations should 

not be viewed as a reason to neglect them, but rather as an opportunity to get 

closer and guide them. This practice strengthens the spirit of inclusiveness, as 

emphasized by UNESCO (2009), which states that inclusive education is not a 

technical matter, but about how the school community opens spaces for all 

children to feel safe, valued, and included. 

The approach taken in these schools also aligns with the principles of 

evaluation in inclusive education (Mitchell, 2015). These principles advocate for 

an assessment system that is flexible, fair, and oriented towards student 

development. In practice, the teachers do not compare ABK students with 

others; instead, they focus on the individual progress of each student. This 

individualized approach to assessment helps create a more accurate picture of a 

student’s growth, acknowledging their unique conditions and potential. 

In conclusion, the empathy-based approach in inclusive learning services 

serves as the backbone of successful inclusion in schools with limited resources. 

Teachers who are committed to continuously adapting the learning process 

according to the needs of ABK students demonstrate that successful inclusive 

education is not dependent on resources alone but also on the attitudes and 

awareness of the school community to create inclusive and safe spaces for every 

student. This research reveals that inclusive education can be successfully 

implemented through committed teachers, inclusive awareness, and a 

development-oriented, fair assessment approach that takes into account each 

student’s unique needs. 

 

CONCLUSION  

Base$d on the$ re$sults of the$ re$se$arch and discussion of the$ 

Imple$me$ntation of Inclusive$ E$ducation in the$ E$quitable$ Distribution of 

E$ducation Rights Case$ Study of SMP Ne$ge$ri 02 Bondowoso and SMP Ne$ge$ri 

01 Paiton, it can be$ conclude$d as follows:  

The$ conclusion of this study is that inclusive$ e$ducation is a proce$ss that 

continue$s to grow, is source$d from e$mpathy, is base$d on courage$, and is run 

with love$. It is not a pe$rfe$ct proce$ss, but it is full of me$aning. This is in line$ 

with Bronfe$nbre$nne$r's the$ory of e$cology, which state$s that childre$n grow and 

de$ve$lop in a ne$twork of inte$rconne$cte$d re$lationships with family, school, and 

socie$ty.  

Implementation of Inclusive Education in the Equitable Distribution of 
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Education Rights: Case Study of SMP Negeri 02 Bondowoso and SMP Negeri 

01 Paiton. 

Base$d on the$ re$sults of the$ re$se$arch and analysis, childre$n with spe$cial 

ne$e$ds ge$t the$ir rights, including: a) Stude$nt Ide$ntification, b) De$te$rmination of 

Le$arning Imple$me$ntation Plan (RPP), c) Le$arning Se$rvice$s, and d) Le$arning 

E$valuation. 

In addition to the$ above$, the$ re$se$arche$r found the$ impact/implications 

of the$ imple$me$ntation of inclusive$ e$ducation in the$ e$quitable$ distribution of 

e$ducational rights, a case$ study of SMP Ne$ge$ri 2 Bondowoso and SMP Ne$ge$ri 

1 Paiton, including:  

SMP Negeri 2 Bondowoso: (a). Stude$nts Be$come$ Confide$nt with Acade$mic 

Ability, b). Stude$nts fe$e$l that the$y are$ give$n the$ right to e$ducation. Stude$nts 

Fe$e$l Not Discriminate$d Against by Frie$nds, d). Stude$nts E$xpe$rie$nce$ Acade$mic 

Improve$me$nt. 

SMP Negeri 1 Paiton: a). Stude$nts Fe$e$l Acce$pte$d in the$ School E$nvironme$nt, 

b). The$ Growth of E$mpathy and Tole$rance$ be$twe$e$n Stude$nts, c). Stude$nts 

Be$come$ Confide$nt with Acade$mic Abilitie$s, d). Stude$nts fe$e$l that the$y are$ not 

discriminate$d against. 
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