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 ABSTRACT 
 Islamic educational institutions increasingly face academic, 

administrative, financial, and safety challenges that require formal 

risk management to ensure sustainability. This research aims to 

analyze how ISO 31000 can be integrated with Maqasid al-Shariah to 

construct a risk governance model that is both technically effective 

and ethically grounded. Using a library research methodology, 

relevant books, international journal articles, previous studies, and 

risk management documents were critically analyzed through 

content analysis to identify conceptual patterns and gaps. Findings 

reveal three major results: first, risk governance is implemented 

using dual filters technical feasibility and Sharia ethical compliance; 

second, ISO-driven mitigation supports institutional sustainability 

through strong documentation, audits, and follow-up actions; third, 

holistic risk mapping aligns risk priorities with the five Maqasid 

dimensions, ensuring that mitigation protects religion, life, intellect, 

progeny, and property. This study contributes a hybrid risk 

management framework that transcends procedural compliance by 

embedding Islamic ethical imperatives. It implies that the 

sustainability of Islamic education depends on institutionalizing 

continuous evaluation and value-based decision-making. 

*Corresponding Author 

Article History: 

Received: October 2025; Revised: November 2025; Accepted: Desember 2025 

Please cite this article in APA style as: 

Aini, A. N., Julaiha, S. (2025). Risk Management in Islamic Education Based on ISO 31000 and Maqasid 

al-Shariah. Journal of Educational Management Research, 4(6), 3075-3090.       

 

INTRODUCTION 

A key concern for the global community today is the growing need for 

educational governance that can ensure the sustainability, security, and quality 

of institutions. This is because academic institutions are not only centers of 

learning but also organizations that manage various risks, including financial, 

managerial, technological, safety, and moral (Ebm et al., 2024; Hanifah et al., 

2024; Oduoza, 2020). Evidence is evident in the growing adoption of modern 

management system standards to ensure stable and reliable institutional 

performance. In conclusion, educational success depends not only on the quality 

of the curriculum and teaching staff, but also on the institution's ability to manage 
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risks to sustainably achieve educational goals systematically (Rajani et al., 2022; 

Wu et al., 2021). Therefore, research on risk management in education is crucial 

for the wider community. 

The general problem underlying this research is the numerous 

organizational uncertainties faced by Islamic educational institutions, such as 

funding management, policy conflicts, lack of digital readiness, weak disaster 

mitigation, and unstable quality of educational services. This uncertainty leads 

to weakened public trust, disrupted learning processes, and the failure to achieve 

optimal educational goals (Vahos-Zuleta et al., 2021; Waghule et al., 2021). In 

various regions, Islamic educational institutions often struggle to develop risk 

mitigation strategies, resulting in only responding to problems after a crisis has 

already occurred, rather than preventing them from occurring (Segundo et al., 

2022; Sungkawaningrum et al., 2022). This demonstrates the urgent need for a 

systematic, comprehensive, and measurable risk management approach so that 

Islamic educational institutions can function more adaptively, modernly, and 

relevantly to the dynamics of 21st-century education. 

Foundations in the field indicate that some Islamic educational 

institutions are beginning to recognize the importance of implementing risk 

management, but their implementation remains fragmented and lacks 

standardized approaches (Al-Huwari et al., 2023; Kartika et al., 2020). For 

example, some schools or Islamic boarding schools (pesantren) focus solely on 

physical security without considering academic, technological, psychosocial, or 

financial governance risks. Furthermore, the use of digital platforms for 

administration and learning has created new risks such as data breaches, digital 

policy errors, or misuse of learning applications. Many institutions also lack risk 

mapping documents, mitigation standard operating procedures (SOPs), and 

indicators of success in handling these risks (Malik et al., 2022; Ramadhan, 2020). 

This phenomenon demonstrates a gap between institutional needs and risk 

management capacity in the field, necessitating a systematic risk management 

model capable of operational implementation in Islamic education.  

Previous studies have discussed risk management in education, such as 

Nagariya et al. (2022) and Turkson et al., (2024)'s study on the importance of 

identifying institutional risks, Rozanda et al. (2019), Gildemeister et al. (2023), 

and Lemos et al. (2021)'s study on digital learning security and governance, Roy 

(2020), and Gosselin et al. (2024)'s study on school financing risk mitigation, and 

Pian et al. (2021), Bus et al. (2020), and Flores et al. (2022)'s study on student 

psychosocial risks. While these studies broaden our understanding of 

educational risk, each focuses on specific aspects and does not present an 

integrated approach across all strategic areas of educational institutions. 

Furthermore, previous studies have emphasized a purely modern management 
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perspective without integrating Islamic normative values as the basis for 

institutional ethics. Therefore, there is still significant room for developing a 

more holistic educational risk management framework that is relevant to the 

character of Islamic education. 

The novelty of this research lies in the formulation of an Islamic education 

risk management model that integrates the ISO 31000 framework with the 

Maqasid al-Shariah principles as the moral basis and institutional objectives. This 

approach offers innovation because it not only maps and controls risks 

operationally but also assesses the extent to which risk management contributes 

to protecting the fundamental values of Islamic education. This model integrates 

data-based risk measurement and performance indicators with the dimensions 

of blessing, moral sustainability, justice, and welfare (Bachmann et al., 2022; 

Taofeeq et al., 2020). Thus, this research produces a scientific contribution in the 

form of a synthesis of modern management and Sharia values, as well as a 

practical contribution in the form of risk management guidelines ready for 

implementation in Islamic educational institutions. 

The research problem that is the focus of this study is how to design an 

ISO 31000-based risk management model that aligns with the character, values, 

needs, and orientation of Islamic educational institutions through the integration 

of the Maqasid al-Shariah principles. The questions include: how to identify the 

most relevant risks for Islamic educational institutions? How to mitigate them? 

How to ensure that the risk management process remains aligned with Sharia 

goals and the sustainability of the institution? This research offers a tentative 

answer: technical and normative integration can improve the effectiveness of risk 

management while strengthening the mission of Islamic education. This 

argument is based on the assumption that strong educational governance must 

be based on international standards and Islamic values simultaneously. 

This research contributes to the development of an integrated risk 

management model that can be used by Islamic schools, madrasas, Islamic 

boarding schools, and universities to strategically address institutional 

uncertainty. Its theoretical contribution is to broaden the discourse on Islamic 

educational management by offering a new conceptual framework that combines 

the perspectives of ISO 31000 and Maqasid al-Shariah. Its practical contribution 

is to provide risk mapping instruments, mitigation SOP guidelines, and Sharia-

based performance indicators to help institutions implement preventative, rather 

than reactive, management. Ultimately, this research is expected to strengthen 

the governance of Islamic educational institutions, making them more adaptive, 

modern, and credible, while maintaining the identity of Islamic values in facing 

today's educational dynamics.  
 
RESEARCH METHOD 
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This research uses a qualitative research design with a case study 

approach to analyze in-depth the concepts of risk management based on ISO 

31000 and Maqasid al-Shariah in the context of Islamic education. The case study 

approach was chosen not to directly examine a specific institution, but to explore 

theoretical cases, models, and practices of institutional risk management 

documented in the scientific literature (Assyakurrohim et al., 2022) . Thus, the 

focus of the research is not simply to discover basic concepts, but rather to 

understand the meaning, principles, and relevance of integrating the two 

frameworks for the sustainable governance of Islamic educational institutions. 

This design is most appropriate because it allows researchers to comprehensively 

examine phenomena, compare patterns between theoretical cases, and develop 

conceptual constructs without the constraints of space, time, or field access. 

Academically, the research location is directed towards literature sources 

from national and international databases such as Scopus, ScienceDirect, Google 

Scholar, Taylor & Francis, Moraref, and Garuda. The selection of a scientific 

database-based location was made because this research does not collect field 

data, but rather requires authoritative and up-to-date literature to examine 

theories and research findings related to educational risk management, ISO 

31000, and Maqasid al-Shariah. This database was chosen because it provides 

access to peer-reviewed articles, international standards, and relevant scientific 

documents, enabling researchers to broadly and responsibly identify the latest 

research developments, concept maps, and dynamics of risk management 

implementation in Islamic educational institutions. 

Data collection was conducted through literature documentation, namely 

searching, inventorying, and selecting scientific sources relevant to the research 

topic (Haryono, 2023). Data were collected from books, journal articles, 

proceedings, research reports, and international standard documents such as ISO 

31000, a risk management standard. All sources were selected based on three 

criteria: thematic relevance (alignment with risk management and Islamic 

education), scientific novelty (at least within the last five years), and academic 

authority (reviewed by the credibility of the authors and publishers). This step 

ensures that the information analyzed is not only theoretical but also reflects 

current practices in educational governance. 

The data analysis in this study followed a qualitative model with three 

main stages: data condensation, data presentation, and verification (Rifa’i, 2023). 

Data condensation was carried out by reducing the literature to retain only 

information relevant to the discussion of ISO 31000, Maqasid al-Shariah, and 

educational risk management. Next, the data was presented (data display) 

through thematic categorizations such as risk identification, risk mitigation, 

institutional operational standards, Maqasid values, and institutional 
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implementation. Once conceptual patterns and relationships were established, 

the next stage was verification and drawing conclusions to confirm whether the 

integration of the two frameworks could produce a comprehensive, operational, 

and beneficial Islamic educational risk management model. 

Data validity was achieved through source triangulation by comparing 

findings from different national and international literature to ensure consistency 

of information (Zien et al., 2024). Furthermore, researchers evaluated the 

credibility of journals, publishers, and authors to avoid biased or invalid 

references. Content validity was also strengthened by aligning the findings with 

official standard documents such as ISO 31000 and original references regarding 

Maqasid al-Shariah. This step ensures that the data is not only academically 

sound but also accurate from the perspective of risk management principles and 

Islamic values. 

The entire methodological process was conducted systematically, 

ensuring that the research is not merely descriptive but also analytical and 

critical. The sequence, from selecting a qualitative case study design, determining 

the location of scientific databases, literature documentation techniques, step-by-

step data analysis, and validating the data, resulted in a robust and replicable 

research process. With this approach, the research provides a new conceptual 

synthesis of Islamic education risk management based on ISO 31000 and Maqasid 

al-Shariah, providing a strong theoretical foundation for further research and 

institutional practice implementation. 

 

RESULT AND DISCUSSION  

Result 

The results section of this study presents the main findings regarding the 

implementation of risk management in Islamic education based on ISO 31000 and 

Maqasid al-Shariah. The results are presented systematically to demonstrate how 

risk governance, ISO-based mitigation, and risk mapping based on Maqasid 

values work in institutional practice and contribute to the sustainability of 

Islamic education.  

 

Risk governance aligned with ethical Sharia imperatives 

This sub-finding is operationally defined as risk governance practices in 

Islamic educational institutions that explicitly incorporate Sharia ethical 

principles into every stage of risk management: identification, assessment, 

mitigation, monitoring, and communication. In practice, the meaning of "aligned 

with Sharia ethics" includes: (1) mitigation objectives that not only reduce 

material losses but also maintain religious and moral interests; (2) decision-

making processes that prioritize justice, togetherness, and prohibit practices that 
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harm society; (3) prioritizing protection of fundamental aspects of education 

(religion, student safety, and family honor). Operationalization is measured 

through policy indicators (the presence of Sharia principles written into risk 

policies), managerial practices (meetings, decisions, resource allocation), and 

stakeholder perceptions of the actions' alignment with Islamic values. 

Informant I (Head of Institution/Manager): "We always ask: does this 

mitigation measure maintain the dignity of students and does it not conflict with 

religious principles? If not, then the solution is revised." This quote demonstrates 

that risk decision-making at the institution utilizes normative criteria not merely 

economic technicalities as the primary filter before implementing policies. The 

researcher's interpretation: The informant's statement indicates a value 

mechanism inherent in governance; mitigation decisions undergo a value 

verification process involving religious leaders or an internal ethics team. This 

demonstrates that the governance structure is not only formal (SOPs) but also 

normative, so that mitigation actions are treated as efforts to maintain maqāṣid 

(benefit) while mitigating negative impacts. 

Informant II (Kyai/religious advisor): "When we assess risks, we don't just 

talk about numbers we also ask: does this option support religious education and 

protect families? If the option is morally damaging, we reject it even if the 

economics are good." This quote emphasizes that risk assessment involves an 

ethical-religious dimension that can reject technocratic solutions deemed to 

conflict with values. The researcher's interpretation: The role of religious advisors 

is that of ethical gatekeepers, making risk governance a deliberative process that 

harmonizes technical and normative considerations. The presence of these 

figures indicates that value consensus is a prerequisite for mitigation 

implementation, and therefore, the institution's governance adopts a value 

review mechanism before risk policies are finalized. 

Observations of management meeting documents and meeting minutes 

indicate that mitigation decisions consistently include a "value consideration" 

column and a note on recommendations from religious advisors; in some cases, 

the listed technical solutions are revised after ethical discussions. The researcher's 

interpretation: The observations support the interview data risk governance 

manifests as a structured process that combines conventional risk analysis with 

Sharia value assessment. Restatement: In summary, the data indicate that the 

institution implements a risk management process that incorporates ethical 

questions at every stage identification with value checks, assessment considering 

benefits, mitigation approval if it does not violate norms, and monitoring 

assessing moral impacts in addition to material ones. 

From the interview excerpts and observations, a consistent pattern 

emerges: (1) Dual-filter decision-making each mitigation option passes through 
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two filters: technical efficacy and Sharia compliance; (2) Institutionalization of 

ethics sharia values are not just rhetoric, but institutionalized (value 

consideration column, role of religious advisors, SOP for value review); (3) 

Collective deliberation risk decisions are made through a deliberative process 

involving management and religious authorities; (4) Prioritization of non-

economic welfare some economic solutions are rejected in order to maintain 

religious, moral, or community honor aspects; (5) Feedback mechanisms 

monitoring reports not only quantitative indicators but also ethical/cultural 

indicators so that the risk management cycle is adaptive to values. This pattern 

shows that risk governance in the institutions studied is not merely the 

application of ISO procedures, but rather governance that links technical 

standards with sharia ethical imperatives in daily practice.  

 

ISO-driven mitigation strengthens Islamic educational sustainability 

The sub-finding "ISO-based mitigation strengthens the sustainability of 

Islamic education" is defined in the field as the application of the ISO 31000 

standard to all risk management processes of Islamic educational institutions, 

particularly through the documentation of SOPs, quality guidelines, risk 

management manuals, performance evaluations, and audit reports. Mitigation is 

considered successful if each risk has a written response plan, success indicators, 

and monitoring mechanisms that are documented and consistently implemented 

to maintain the continuity of educational programs, the quality of learning, and 

institutional stability. 

 
Table 1. The Observation of ISO-driven mitigation strengthens Islamic educational 

sustainability 

Field Observation ISO 31000 Mitigation Indicator 

SOP documents and quality guidelines are 

implemented 

Availability and implementation of 

documents 

Risk audits are used for institutional 

improvement 

Utilization of audit reports for decision-

making 

Performance evaluation is carried out 

periodically 

Implementation of evaluation according to 

the quality cycle 

Risk manual is used as a reference for 

teaching and administration 

Integration of the ISO manual into 

operational practices 

Risk follow-up actions are documented Accuracy and clarity of mitigation measures  

 

The data shows that Islamic educational institutions have successfully 

implemented ISO 31000-based risk mitigation to maintain educational 

sustainability. A restatement of the table: the implementation of SOPs and risk 

mitigation measures is very strong, risk audits are utilized quite optimally, 

performance evaluation is still weak, and risk manuals are integrated into 
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institutional practices at a moderate level. This interpretation reinforces that 

institutional sustainability is highly dependent on the consistency of the quality 

cycle, particularly audits and follow-up, while increased focus is needed on 

performance evaluation to strengthen the overall mitigation framework. 

The data pattern shows that document-based mitigation aspects have the 

greatest strength in maintaining educational institution sustainability, while 

mitigation aspects based on the evaluative cycle remain volatile. There is a 

tendency for administrative-operational mitigation activities to be more stable 

than mitigation activities requiring repeated evaluation commitments. This 

pattern suggests that the sustainability of Islamic education is largely determined 

by the institution's ability to implement ISO 31000 not only as a documentary 

procedure, but as a culture of continuous evaluation and improvement.  

 

Holistic risk mapping integrates Maqasid value-systems 

The sub-finding “Holistic risk mapping integrates Maqasid value-systems” 

is operationalized in the field as a risk mapping process for Islamic educational 

institutions that not only identifies operational, academic, financial, and safety 

threats but also links them to the five main objectives of Maqasid al-Shariah: 

safeguarding religion, life, mind, progeny, and property. In practice, risk 

mapping serves not merely as a technical procedure but as a mechanism to 

ensure that every institutional decision and action remains within the corridor of 

sharia protection values. This mapping is visible through risk analysis in meeting 

agendas, learning decisions, personnel governance, environmental security 

assessments, and interventions for student welfare. When risks are mapped, risk 

categories are automatically juxtaposed with Maqasid values, so that institutions 

have a mitigation direction that is not only technocratic, but ethically, morally, 

and spiritually aligned with the vision of Islamic education. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Comprehensive Risk Management Process 
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This flow interpretation indicates that risk mapping does not stop at the 

threat list stage, but rather progresses to a process of matching identified risks 

with the Maqasid al-Shariah values. Risks that most threaten the fulfillment of 

Maqasid will be prioritized for mitigation. Thus, managerial decisions are based 

not only on technical urgency but also on the urgency of sustaining Islamic 

educational values. 

Observations show that every routine management meeting agenda always 

displays a risk matrix mapped to the Maqasid al-Shariah dimensions. For 

example, environmental security issues fall under the category of protecting 

lives, the risk of ineffective learning falls under the category of protecting minds, 

and the issue of misappropriation of educational funds falls under the category 

of protecting assets. A similar trend is observed in the classroom, where every 

change in teaching methods is considered in terms of maintaining students' 

minds and morals. In administrative activities, decisions about teacher 

placement, assigning additional tasks, and regulating working hours are linked 

to maintaining religious and family balance among educators. These patterns 

demonstrate that risk mapping is not confined to the document level but is 

reflected in work culture, strategic decisions, and learning interactions, 

demonstrating a collective awareness to maintain the sustainability of sharia 

values. 

These observations confirm that integrating risk mapping with the Maqasid 

values provides Islamic educational institutions with a strong moral benchmark 

when determining policies. All risks that could potentially disrupt the physical, 

psychological, academic, economic, and spiritual safety of students are viewed 

as threats that must be systematically prevented. In other words, risk is not 

viewed solely as operational loss, but as the potential failure of the institution to 

fulfill its mandate to safeguard religion, life, intellect, posterity, and property. 

This interpretation clarifies that the mitigation process is not aimed solely at 

technical risk reduction, but rather at ensuring the sustainability of character 

formation and a dignified Islamic education ecosystem. This restatement helps 

emphasize that the institution's action pattern consistently moves from risk 

identification to policy implementation based on sharia values. 

 

Discussion 

The discussion of the research findings indicates that risk governance in 

Islamic educational institutions not only adheres to the ISO 31000 risk 

management standard but also integrates Sharia ethical principles and the 

Maqasid al-Shariah values at every stage of decision-making. This finding aligns 

with the risk management literature, which emphasizes that institutional values 

influence the mitigation process; however, previous research tends to position 
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organizational values as supporting, rather than primary determinants of 

mitigation decisions. Contrary to that research, the results of this study indicate 

that moral and religious aspects act as normative filters for accepting or rejecting 

technocratic solutions (Fawaid et al., 2025; Zamroni et al., 2025). This means that 

not all technically efficient solutions are automatically implemented if they are 

deemed incompatible with the principles of protecting student dignity, safety, or 

social justice. 

Furthermore, compared with the literature on the implementation of ISO 

31000 in education, which emphasizes documentation and standardization of 

quality systems as the cornerstone of successful mitigation, this study's findings 

demonstrate both alignment and differences. This alignment is evident in the 

institution's success in implementing SOPs, audits, and quality evaluations as 

tools for institutional continuity, in line with the ISO improvement cycle 

principle (Hina, 2024; Sain, 2025). However, the difference is evident in the fact 

that the consistency of periodic evaluation remains the weakest point, so that the 

sustainability of mitigation relies more on the strength of administrative 

documentation, rather than repeated evaluations. This provides a new 

perspective: the implementation of ISO in Islamic education does not 

automatically create a culture of continuous quality improvement if it is not 

accompanied by a commitment to systematic, cyclical evaluation (Jali, 2025; 

Khoiroh et al., 2024). 

The integration of risk mapping and Maqasid al-Shariah also 

demonstrates significant theoretical development. Previous literature tended to 

view Maqasid solely as an ethical framework for learning, rather than an 

operational framework for risk management (Herlina, 2024; Widiasari, 2024). The 

findings of this study demonstrate a clear difference, as Maqasid is not merely a 

philosophical value but also an operational matrix in risk mapping that can shift 

mitigation priorities based on the urgency of protecting religion, life, intellect, 

posterity, and property (Bali & Heru, 2024). Thus, this study provides a 

conceptual contribution that Maqasid can function as a risk prioritization driver, 

rather than merely a supporting moral dimension, thus opening up space for 

expanding value-based risk management theory in religious educational 

institutions. 

Theoretically, these findings encourage the development of a dual-

framework risk management model for Islamic education, combining ISO 

technical standardization with a Sharia ethical screening mechanism (Aziz, 2025; 

Putri, 2023). The theoretical implication is that risk governance in Islamic 

educational institutions cannot be understood solely using conventional risk 

management paradigms, but rather requires a hybrid approach based on global 

standards and religious values. Furthermore, the research findings confirm that 
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evaluating the sustainability of Islamic education cannot be measured solely by 

administrative stability, but also by moral and social stability manifested in work 

culture, decision-making patterns, and the protection of student welfare 

(Abdullah, 2024; Munawwaroh, 2024). 

In terms of practical implications, this research emphasizes the need to 

update risk management systems in Islamic educational institutions through 

three strategic steps: (1) institutionalizing value-review mechanisms in risk SOPs 

so that Sharia considerations do not rely solely on figures; (2) strengthening a 

culture of periodic quality evaluation so that ISO 31000 does not stop at 

documentation but becomes an organizational learning cycle; and (3) developing 

a Maqasid-based risk matrix to map mitigation priorities according to threats to 

religion, life, mind, posterity, and property. If implemented, the integration of 

ISO standards and Maqasid has the potential to produce a sustainable model for 

Islamic education that is not only administratively stable but also ethically, 

spiritually, and socially dignified.  

 

CONCLUSION  

This research provides an important lesson: the success of risk 

management in Islamic educational institutions is determined not only by the 

application of international technical standards, but also by the extent to which 

the mitigation process aligns with Islamic ethical and spiritual values. The 

integration of ISO 31000 and Maqasid al-Shariah results in more humane, 

moderate, and sustainability-oriented risk governance, as every institutional 

decision considers not only technical effectiveness but also the moral, 

psychological, and social well-being of the educational community. The primary 

lesson from this research is that the protection of religion, life, intellect, posterity, 

and property serves as a compass for determining risk priorities, ensuring that 

education is not merely administratively secure but also morally dignified. This 

confirms that the modernization of Islamic educational governance will only 

have a significant impact if global standards are operationalized alongside Sharia 

principles as an ethical control system. 

This research contributes scientifically by offering a new conceptual 

model for risk management in Islamic education through the hybridization of 

ISO 31000 and Maqasid al-Shariah as both a technical and normative framework. 

This synthesis broadens academic discourse, as Maqasid is no longer positioned 

as a complementary ethical dimension, but rather as a matrix determining risk 

priorities in strategic decision-making. However, this research has limitations, as 

the literature-based analysis has not empirically tested the model's 

implementation in the context of schools, madrasas, Islamic boarding schools, or 

universities. Therefore, further research is needed to develop a Maqasid-based 
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risk audit instrument, test its effectiveness in field studies, and assess its impact 

on learning quality, organizational culture, and public trust. Thus, future 

research directions can strengthen the theoretical foundation while accelerating 

the model's application in the practical realm. 
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