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ABSTRACT
Keywords: Globalization has increased the demand for Islamic educational
Quality Assurance; institutions to meet international quality standards while preserving
Islamic Education; their religious identity and educational values. Quality Assurance
Quality Improvement (QA) is therefore essential for strengthening institutional

accountability, improving teaching quality, and developing students’
global competencies alongside Islamic character. This study aims to
analyze the implementation of QA in improving the quality of
internationally oriented Islamic education, focusing on quality
standards, implementation practices, teacher competence, monitoring
and evaluation, and continuous improvement. A qualitative
descriptive-analytical approach was employed. Data were collected
through in-depth interviews, observations, and document analysis,
involving institutional leaders, quality assurance coordinators,
teachers, and educational staff. Data were analyzed through data
condensation, data display, and conclusion verification, with
credibility supported by triangulation and member checking. The
findings indicate that QA implementation involves establishing
standards, implementing programs, monitoring performance,
evaluating outcomes, and conducting follow-up improvements.
However, challenges remain in administrative-oriented practices,
uneven teacher competencies, limited data utilization, and
inconsistent integration of international standards with Islamic values.
The study implies that educational institutions should strengthen
participatory leadership, continuous teacher development, evidence-
based evaluation, and measurable quality indicators to establish a
sustainable  quality = culture that promotes international
competitiveness while maintaining Islamic character and identity.
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INTRODUCTION
The development of education in the era of globalization has increased
public expectations regarding the quality, relevance, and accountability of
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educational institutions (Yuliana et al., 2026; Zul et al., 2026). Education is no
longer expected merely to transmit knowledge but also to develop critical
thinking, digital literacy, intercultural competence, moral responsibility, and
adaptability to changing global conditions (Bakar et al, 2024; Utomo &
Baitussalam, 2025). These expectations are particularly important for Islamic
educational institutions, which must prepare learners to participate effectively in
international environments while maintaining their religious identity. Quality
assurance (QA) has consequently become an essential instrument for ensuring
that educational processes are systematically planned, implemented, evaluated,
and continuously improved (Khoiriah & Sujanto, 2026; Rosidin et al., 2025). Its
significance extends beyond institutional accreditation because educational
quality directly influences students’ future opportunities, social mobility, and
contribution to society. Therefore, strengthening QA in Islamic education is
important for promoting educational excellence, public accountability, and
sustainable institutional development in an increasingly competitive global
environment.

Islamic education occupies a distinctive position in contemporary society
because it combines academic development with spiritual formation, ethical
conduct, and social responsibility. Consequently, the quality of Islamic education
cannot be determined exclusively by examination results, institutional rankings,
or compliance with external standards. It must also reflect the capacity of
educational institutions to cultivate integrity, responsibility, intellectual
openness, and Islamic values among learners (Abdullah et al., 2025; Khoiriah &
Sujanto, 2026). This dual responsibility becomes increasingly complex when
institutions pursue international recognition and global competitiveness.
Without a systematic quality assurance framework, internationalization
initiatives may prioritize academic performance, foreign-language proficiency,
and technological innovation while neglecting character formation and religious
identity (Alimin et al., 2025; Zahiri & Sahal, 2025). Conversely, an excessive
emphasis on traditional institutional practices may limit responsiveness to
international educational developments. A comprehensive QA system is
therefore necessary to reconcile global educational expectations with Islamic
educational purposes and ensure that institutional progress produces
meaningful benefits for learners, families, and society (Dermawan & Yusuf, 2026;
Utamimah & Hussen, 2024).

Despite the growing importance of educational quality, Islamic
educational institutions continue to face challenges in translating quality
standards into consistent improvements in educational practice (Haningsih et al.,
2026; Miftahussurur & Widad, 2025). One major problem is the tendency to
interpret quality assurance primarily as an administrative requirement
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associated with accreditation, documentation, and institutional reporting. Under
these circumstances, quality policies may exist formally without substantially
influencing classroom instruction, teacher development, student achievement, or
institutional ~ decision-making. Additional challenges include limited
professional development opportunities, insufficient integration of international
learning standards into curricula, and inadequate use of evidence to guide
improvement. Institutions may also struggle to establish measurable indicators
that simultaneously capture academic achievement, global competence, and
Islamic character development (Aminah et al., 2025; Kolistiawan, 2025). These
problems create a potential discrepancy between institutional commitments to
educational excellence and their actual implementation. Addressing this
discrepancy requires understanding QA not merely as a compliance mechanism
but as an integrated management process that connects planning,
implementation, evaluation, and continuous improvement.

Preliminary observations of Islamic educational institutions pursuing
international orientations indicate several practical challenges in implementing
quality assurance consistently. First, institutional visions of international
excellence are not always translated into measurable performance indicators for
curriculum quality, foreign-language proficiency, digital literacy, critical
thinking, and global engagement. Second, quality assurance activities may
intensify primarily before accreditation or institutional evaluation, limiting their
continuity throughout the academic year. Third, teachers demonstrate varying
levels of readiness to implement technology-supported learning, project-based
instruction, authentic assessment, and internationally oriented teaching
practices. Fourth, academic achievement and international competitiveness do
not always receive balanced attention alongside Islamic character, spirituality,
and ethical responsibility (Wahyudin et al., 2023; Zahroh & Furqon, 2025).
Finally, monitoring and evaluation may rely heavily on routine meetings and
administrative reports rather than systematic analysis of student achievement,
teacher performance, stakeholder satisfaction, and institutional benchmarks.
These conditions suggest that effective QA requires coordinated leadership,
professional development, evidence-based evaluation, and stronger integration
of international standards with Islamic educational values.

Previous studies on quality assurance in Islamic education have examined
output-based quality improvement, the adaptation of quality management
principles to Islamic educational institutions, curriculum innovation for
internationalization, and the institutional roles of quality assurance units.
Collectively, these studies demonstrate that educational quality requires
attention to institutional processes, measurable outcomes, organizational
management, and the distinctive values underlying Islamic education. Research
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on output-based approaches emphasizes the importance of evaluating
educational results rather than relying exclusively on procedural compliance.
Meanwhile, studies addressing Islamic perspectives highlight the relevance of
religious  principles in  shaping quality = management,  whereas
internationalization research emphasizes curriculum development and global
competencies. These contributions provide important conceptual foundations for
understanding educational quality (Ali, 2025; Syauqi et al., 2025). However, the
existing perspectives remain insufficiently integrated to explain how
international quality standards, Islamic values, institutional implementation,
evaluation mechanisms, and continuous improvement can operate together
within a coherent framework for Islamic educational development.

A significant research gap concerns the limited integration of international
quality standards and Islamic educational principles within a comprehensive
analysis of quality assurance implementation. Previous research has generally
emphasized particular dimensions, including accreditation, output
measurement, curriculum  internationalization, institutional  quality
management, or Islamic educational values, without adequately connecting
these elements to the practical mechanisms of continuous improvement.
Furthermore, the relationship between formal QA systems and observable
changes in teaching quality, teacher competence, student development, and
institutional performance requires closer examination. This gap is important
because international competitiveness alone does not necessarily demonstrate
educational quality, particularly when ethical formation and religious identity
are central institutional objectives. The present study addresses this limitation by
examining quality assurance as an interconnected process involving standards,
implementation, monitoring, evaluation, corrective action, and improvement. Its
contribution lies in clarifying how these processes can support internationally
competitive Islamic education while preserving its foundational educational and
moral commitments.

The novelty of this study lies in its integrated examination of quality
assurance as a mechanism for connecting international educational standards
with Islamic values and continuous institutional improvement. Rather than
treating accreditation, academic performance, internationalization, and character
formation as separate objectives, the study positions them within a unified
perspective on educational quality. It focuses on how institutional standards are
translated into operational indicators, how implementation is supported through
teacher development and leadership, and how evaluation findings inform
subsequent improvement. The central research problem concerns how quality
assurance is implemented to improve the quality of internationally oriented
Islamic education while maintaining its distinctive religious identity. The study
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argues that effective implementation depends not simply on adopting external
standards but on embedding them within institutional culture, professional
practice, data-informed decision-making, and Islamic ethical principles.
Accordingly, quality assurance is expected to contribute more meaningfully to
educational improvement when it functions as a continuous organizational
commitment rather than an administrative obligation.

RESEARCH METHODS

This study employed a qualitative descriptive-analytical design to
examine the implementation of Quality Assurance (QA) in improving the quality
of internationally oriented Islamic education. A qualitative approach was
selected because the research aimed to develop an in-depth understanding of
institutional practices, implementation processes, participants’ experiences,
organizational quality culture, and challenges associated with quality
improvement (Adeoye, 2026; Baitussalam, 2025). Rather than measuring
relationships between variables statistically, the study explored how quality
assurance policies were interpreted, implemented, evaluated, and improved
within educational institutions. The descriptive-analytical design enabled the
researchers to describe existing practices systematically while examining the
relationships between quality standards, institutional management, teaching
practices, monitoring mechanisms, and continuous improvement. This design
was considered appropriate because QA implementation involves organizational
processes and contextual factors that require comprehensive interpretation. The
analysis also considered how international educational expectations were
integrated with Islamic values, character development, and institutional
educational objectives.

The research was conducted in Islamic educational institutions oriented
toward quality development and the implementation of internationally aligned
educational programs. Locations were selected purposively based on several
considerations, including the presence of quality assurance mechanisms,
institutional quality improvement initiatives, measurable educational standards,
and efforts to internationalize teaching and learning (Atallah, 2026; Yakin et al.,
2025). These criteria were intended to ensure that the selected settings were
relevant to the research objectives and could provide meaningful information
about QA implementation. Participants were recruited purposively according to
their involvement in quality planning, implementation, monitoring, evaluation,
and improvement. They included institutional leaders, quality assurance
coordinators or managers, teachers, educational staff, and other relevant
stakeholders with direct knowledge of institutional quality practices. Their
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participation enabled the study to examine QA from multiple organizational
perspectives. Comparing these perspectives supported a broader understanding
of implementation practices, institutional priorities, operational challenges, and
opportunities for strengthening educational quality.

Data were collected through in-depth interviews, observations, and
document analysis to obtain comprehensive information about quality assurance
implementation. Interviews explored participants” understanding of QA policies,
the application of international quality standards, teacher competencies,
instructional practices, monitoring and evaluation procedures, institutional
challenges, and improvement strategies. Observations focused on classroom
activities, interactions between teachers and students, the use of educational
technology, institutional quality practices, and the integration of international
educational expectations with Islamic values (Adeoye, 2026; Udhma & Minarti,
2025). Document analysis examined relevant quality policies, operational
standards, institutional work programs, evaluation instruments, monitoring
reports, curriculum documents, student achievement records, and evidence of
internationalization activities. Using these three techniques enabled the
researchers to compare participants’ accounts with observed practices and
documented institutional procedures. Data credibility was strengthened through
source triangulation, methodological triangulation, and, where feasible, repeated
observations or data collection at different times. Member checking was also used
to confirm the accuracy of participants’ interpreted statements and experiences.

Data analysis followed an interactive process consisting of data
condensation, data display, and conclusion drawing and verification. During
data condensation, interview transcripts, observation notes, and institutional
documents were selected, organized, coded, and categorized according to themes
relevant to the research objectives. These themes included international quality
standards, QA implementation, organizational quality culture, teacher
development, data-informed monitoring and evaluation, implementation
barriers, and continuous improvement. The condensed data were subsequently
displayed in thematic descriptions and comparative matrices to identify
recurring patterns, differences among participants, and relationships between
institutional policies and educational practices. Conclusions were developed by
interpreting these patterns in relation to the central research questions and were
continuously verified through comparisons across data sources and collection
techniques. Credibility was further supported through triangulation and
member checking. This analytical process enabled the study to develop a
contextualized understanding of how QA practices could contribute to
educational improvement while maintaining the values and identity of Islamic
education.
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RESULTS AND DISCUSSION
Results
Implementation of Quality Assurance in Internationally Oriented Islamic
Education

The findings indicate that Quality Assurance (QA) has become an
important component of institutional efforts to improve educational quality,
teaching practices, and graduate outcomes in internationally oriented Islamic
educational institutions. Its implementation involves several interconnected
stages: establishing quality standards, implementing educational programs,
conducting monitoring, evaluating performance, and undertaking follow-up
improvements. Institutional leaders understand QA as a mechanism for ensuring
that educational programs and services meet predetermined targets. However, a
gap remains between planned standards and actual practices. Quality assurance
activities tend to become more intensive when institutions prepare for
accreditation or formal evaluation. This pattern indicates that QA
implementation is not yet consistently embedded in everyday institutional
activities. Although quality policies and procedures provide an organizational
foundation, their practical significance depends on how consistently they guide
teaching, educational services, staff responsibilities, and institutional decision-
making throughout the academic year.

Integration of International Quality Standards with Islamic Values

The findings reveal that institutions attempt to integrate international
quality expectations with Islamic educational values. Internationalization is
reflected not only in foreign-language use and technological competence but also
in efforts to develop academic achievement, global communication, critical
thinking, digital literacy, and Islamic character. Observations identified several
practices supporting these objectives, including the use of digital learning
resources, collaborative learning activities, foreign-language use in selected
activities, and opportunities for students to develop technological competencies.
Nevertheless, implementation varies among teachers and classrooms. Some
educators have incorporated these practices into their teaching, whereas others
demonstrate less consistent implementation. Teachers recognize the importance
of preparing students who are academically capable, technologically proficient,
critical in their thinking, and morally responsible. The findings also indicate that
honesty, responsibility, discipline, ethical conduct, tolerance, and spirituality are
considered important dimensions of educational quality alongside academic and
international competencies.
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Teacher Competence as a Determinant of QA Implementation

Teacher competence emerged as a major factor influencing the
implementation of quality assurance. Meeting international quality expectations
requires educators to design innovative learning activities, use educational
technology, access diverse learning resources, apply authentic assessment, and
promote students’ critical-thinking and problem-solving abilities. Observations
revealed differences in teachers’ readiness and instructional practices. Some
teachers demonstrated the ability to integrate digital media and active learning
approaches, while others required further support in technology integration, the
use of international learning resources, and the implementation of globally
oriented teaching strategies. These differences indicate that institutional quality
standards cannot be achieved consistently without corresponding investment in
human resource development. Teacher development needs to be connected to
the results of monitoring and evaluation rather than delivered exclusively
through general training activities. Relevant strategies include training,
coaching, lesson study, peer teaching, professional learning communities, and
periodic performance evaluation to strengthen teachers’ instructional
competencies and support more consistent educational quality.

Data-Based Monitoring and Evaluation

The findings show that monitoring and evaluation activities have been
conducted, but the use of comprehensive data to support institutional decisions
remains limited. Existing evaluation practices rely substantially on activity
reports, institutional meetings, and observations conducted by leaders. Although
these mechanisms provide information about program implementation, they do
not always offer a sufficiently comprehensive picture of educational
performance. Several important indicators require stronger integration into
institutional evaluation, including student learning outcomes, character
development, satisfaction among students and parents, teacher performance,
and progress toward internationalization objectives. The findings therefore
indicate a need to strengthen the connection between collected information,
performance assessment, and subsequent improvement decisions. Monitoring
and evaluation should provide more than confirmation that activities have
occurred; they should help institutions identify unmet targets, recognize
differences in performance, determine improvement priorities, and assess
whether corrective actions produce meaningful changes in educational practices
and outcomes.

Quality Assurance and the Development of an Institutional Quality Culture
The findings indicate that the effectiveness of QA is closely associated
with institutional culture and the involvement of organizational members.

Journal of Educational Management Research Vol. 05 No. 05 (2026) : 6252-6266 6259
Available online at https://serambi.org/index.php/jemr



Institutions characterized by strong leadership commitment and active teacher
participation appear better positioned to implement quality improvement
programs consistently. Conversely, when QA is regarded primarily as the
responsibility of the quality assurance team, the involvement of other
institutional members becomes more limited. Institutional leaders occupy a
strategic position in establishing priorities, allocating resources, monitoring
implementation, recognizing performance, and ensuring that evaluation findings
receive appropriate follow-up. The findings suggest that quality culture depends
on the relationship between leadership commitment, collective participation, and
continuous improvement. Accordingly, QA cannot be sustained solely through
formal policies or designated personnel. Its implementation requires shared
responsibility among leaders, teachers, educational staff, and other relevant
stakeholders. Consistent engagement is necessary to make quality improvement
part of routine institutional practice rather than an activity undertaken only for
external evaluation.

Discussion

The findings demonstrate that quality assurance in internationally
oriented Islamic education involves more than the formal establishment of
institutional standards. Although institutions have developed procedures for
planning, implementation, monitoring, evaluation, and improvement, the
persistence of administrative practices indicates that these processes have not yet
become fully embedded in everyday organizational activities. This finding is
consistent with broader discussions of educational quality management, which
distinguish between compliance-oriented systems and improvement-oriented
approaches (Hajar, 2024; Rushami Zien et al., 2024). However, the present study
highlights the particular importance of this distinction in Islamic educational
institutions pursuing international recognition. Formal compliance may
demonstrate institutional readiness, but it does not necessarily indicate
improvements in teaching quality, student development, or educational services.
Theoretically, this finding reinforces the understanding of QA as a continuous
organizational process rather than a collection of administrative procedures.
Practically, institutions need to ensure that quality standards guide routine
decisions, classroom practices, and systematic follow-up activities.

The integration of international standards with Islamic values represents
another important finding (Utomo & Baitussalam, 2025; Zul et al., 2026). Existing
discussions of educational internationalization frequently emphasize global
competencies, academic achievement, digital literacy, foreign-language
proficiency, and intercultural communication. The findings support the
importance of these competencies but demonstrate that their implementation
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must also accommodate the moral and spiritual purposes of Islamic education.
Unlike approaches that prioritize international competitiveness as an
independent objective, the present findings indicate that academic excellence and
Islamic character should be developed together. Honesty, responsibility,
discipline, tolerance, and spirituality should therefore be treated as integral
dimensions of educational quality rather than supplementary activities. This
interpretation contributes theoretically by extending the understanding of
international educational quality to include religious identity and ethical
development. In practice, institutions should develop measurable indicators that
assess both global competencies and Islamic character, ensuring that
internationalization strengthens rather than displaces their educational mission.

Teacher competence emerged as a critical factor connecting institutional
quality standards with classroom implementation. This finding aligns with
established understandings of educational improvement that emphasize
teachers’ professional knowledge, instructional capabilities, and readiness to
adopt innovative practices (Alimin et al, 2025; Khoiriah & Sujanto, 2026).
However, the observed differences among teachers suggest that establishing
common standards does not automatically produce consistent teaching quality.
Institutional expectations must be accompanied by targeted professional
development, instructional support, and opportunities for collaborative learning.
Theoretically, the findings highlight the mediating role of teacher competence
between quality assurance policies and educational practices. Practically,
institutions should use monitoring results to identify specific professional
development needs rather than relying exclusively on general training programs.
Coaching, lesson study, peer teaching, and professional learning communities
can provide sustained opportunities for improvement. Such initiatives should
also strengthen teachers” abilities to integrate technology, authentic assessment,
critical thinking, problem-solving, and Islamic values into meaningful learning
experiences.

The findings concerning monitoring and evaluation reveal an important
limitation in the relationship between quality assurance and evidence-based
institutional management. Although institutions conduct evaluations through
meetings, reports, and leadership observations, the limited integration of
comprehensive performance data restricts their ability to identify improvement
priorities systematically (Miftahussurur & Widad, 2025; Yuliana et al., 2026). This
finding corresponds with broader quality management perspectives that
emphasize measurable indicators, feedback mechanisms, and evidence-informed
decisions. Nevertheless, the present study emphasizes that data collection alone
is insufficient unless findings are translated into concrete institutional action.
Educational leaders need to examine student achievement, teacher performance,
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character development, stakeholder satisfaction, and progress toward
internationalization objectives collectively. The theoretical implication is that
monitoring and evaluation should be understood as an essential link between
quality standards and continuous improvement. Practically, institutions should
establish clear indicators, assign responsibility for data analysis, document
corrective actions, and evaluate subsequent outcomes to determine whether
implemented changes have genuinely improved educational quality.

Another important contribution concerns the relationship between
leadership and institutional quality culture. The findings suggest that QA
implementation becomes more sustainable when institutional leaders actively
establish priorities, provide resources, involve teachers, and ensure that
evaluation findings receive appropriate follow-up (Khoiriah & Sujanto, 2026;
Miftahussurur & Widad, 2025). Conversely, assigning quality assurance
exclusively to a designated team may restrict collective responsibility and
weaken implementation across institutional activities. This finding supports
organizational perspectives that view quality culture as a shared commitment
rather than an isolated managerial function. In Islamic educational institutions,
leadership also carries an ethical dimension because institutional decisions
should reflect accountability, responsibility, and commitment to educational
excellence. The practical implication is that leaders should act as quality leaders
who encourage collaboration, recognize improvement efforts, and promote
transparent evaluation. Teachers and educational staff must also participate in
setting targets and reviewing progress. Such shared responsibility can transform
QA from a periodic administrative obligation into an enduring institutional
practice.

Overall, this study contributes an integrated perspective on quality
assurance in internationally oriented Islamic education by connecting
international standards, Islamic values, teacher competence, evidence-based
evaluation, and institutional quality culture within a continuous improvement
process. Previous approaches that emphasize accreditation, curriculum
internationalization, academic performance, or religious identity separately may
overlook the interdependence of these dimensions (Utomo & Baitussalam, 2025;
Zahiri & Sahal, 2025). The present findings suggest that sustainable educational
improvement requires their coordinated implementation rather than the
adoption of international standards alone. The study therefore advances the
conceptual understanding of QA as both a management mechanism and a means
of realizing the broader purposes of Islamic education. Its practical contribution
lies in identifying priorities for institutional development, including measurable
quality indicators, targeted teacher development, systematic data utilization,
participatory leadership, and consistent evaluation follow-up. These conclusions
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should be interpreted in relation to the institutional contexts examined, while
further research could investigate how the proposed relationships operate across
different types of Islamic educational institutions.

CONCLUSION

In conclusion, this study demonstrates that Quality Assurance (QA) is
most effective in improving the quality of internationally oriented Islamic
education when it functions as a continuous institutional process rather than
merely an administrative requirement. The principal lesson is that international
academic standards must be integrated with Islamic values, teacher
professionalism, data-informed evaluation, participatory leadership, and
continuous improvement to achieve educational excellence without
compromising religious identity. The study contributes to educational
management scholarship by offering an integrated perspective that connects
international quality standards with Islamic character formation and institutional
quality culture. However, the findings are limited by the contextual scope of the
study and the absence of broader comparative evidence across different types of
Islamic educational institutions. Future research should examine QA
implementation across diverse educational settings and investigate its long-term
effects on teaching quality, student achievement, character development, and
institutional performance. Practically, Islamic educational institutions should
strengthen measurable quality indicators, invest in continuous teacher
development, improve evidence-based monitoring systems, and ensure that
evaluation findings inform corrective actions. These efforts can transform QA
into a sustainable institutional culture that promotes global competitiveness,
academic excellence, moral integrity, and the continued relevance of Islamic
education in an increasingly interconnected world.
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