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ABSTRACT

Keywords: Islamic educational institutions maintain standards while cultivating
Islamic Educational moral and spiritual responsibility. Effective supervision and
Management, evaluation sustain institutional accountability and educational
gducat{opal quality. This study examines supervision at madrasah aliyah,
Cléiiglllsif; ’ focusing on managerial procedures, Islamic values, and institutional
Functions, Islamic constraints. A descriptive qualitative approach was adopted through
Ethical Values a single-case study conducted from May to October 2026. Eleven
purposively selected informants provided data through semi-
structured interviews, passive observation, and document review;
Miles, Huberman, and Saldafia’s interactive model guided analysis.
Three findings emerged. First, controlling operates through
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feedforward, concurrent, and feedback stages, connecting
preparation, monitoring, assessment, and corrective action. Second,
evaluation combines National Education Standards with amanah,
muhasabah, justice, and accountability, addressing academic,
behavioral, and religious dimensions. Third, implementation is
constrained by limited external supervision, uneven digital
competencies, administrative workload, and resistance. The
madrasah responds through internal supervision, peer mentoring,
Islamic-oriented guidance, and performance-based recognition.
These strategies aim to strengthen collaboration and accountability,
although their effects were not quantitatively measured. The study
contributes an integrated, value-based controlling framework to
Islamic educational management. Practically, it offers directions for
stronger supervision and quality improvement; its single-site design
calls for comparative and longitudinal research.
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INTRODUCTION

Islamic educational institutions serve a public purpose that extends
beyond the delivery of academic instruction. They contribute to the formation of
knowledgeable, ethically responsible, and spiritually aware citizens who can
participate constructively in family, community, and national life. Their social
significance therefore depends on the quality of both learning and institutional
governance. Planning, organizing, leading, and controlling provide an essential
managerial framework for coordinating educational resources, maintaining
standards, and ensuring that institutional responsibilities are fulfilled (Banciu et
al., 2023; Thirakulwanich, 2025). In Islamic education, however, quality cannot
be measured exclusively through academic attainment; it also encompasses the
development of religious values, moral conduct, and social responsibility
(Asnawan, 2021; Riyuzen et al., 2026). Accordingly, effective supervision and
evaluation matter to society because they help ensure that madrasahs deliver
education that is academically credible, ethically grounded, and responsive to
wider public expectations.

The importance of accountable educational management becomes clear
when institutions are expected to sustain public trust while changing. Families
and communities rely on schools to provide safe, equitable, and meaningful
learning, while governments expect them to use public resources responsibly and
meet established educational standards. These expectations require more than
policy statements: they depend on processes for monitoring implementation,
identifying weaknesses, and acting on evidence. Controlling, understood as a
continuous cycle of monitoring, performance assessment, corrective action, and
improvement, helps connect institutional plans with outcomes (Zamzam et al.,
2021). When these processes are weak, problems may remain undetected,
resources may be used inefficiently, and improvement initiatives may become
fragmented. Thus, strengthening supervision and evaluation is not simply an
internal administrative concern; it is a public-interest priority for maintaining
educational quality, institutional integrity, and confidence in Islamic education
and public institutions.

Despite their importance, supervision and evaluation remain challenging
managerial responsibilities in education. Supervisors must balance instructional
support, administrative accountability, performance measurement, and the
professional development of teachers, often within limited time and resource
conditions. The expansion of documentation requirements and the growing use
of digital systems also demand technological competence. If supervision is
reduced to checking compliance, it may generate reports without producing
changes in learning. Conversely, evaluation without clear standards or consistent
follow-up can make institutional decisions difficult to justify and improvement
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efforts hard to sustain. These challenges are particularly consequential in Islamic
educational settings, where institutional performance is expected to reflect both
national education requirements and religious-ethical commitments. A
comprehensive approach is therefore needed to connect monitoring, assessment,
feedback, and corrective action while ensuring that accountability remains
developmental, fair, and oriented toward educational purposes and student
learning outcomes.

Existing scholarship has examined several dimensions of supervision
practice. Zamzam et al. (2021) describe controlling as a systematic process
involving monitoring, assessment, corrective action, and continuous
improvement, for examining accountability. Research has also highlighted the
relationship between academic supervision, school leadership, and teacher
development. Supriyanto et al. (2026) underscore the contribution of integrated
leadership and academic supervision to teachers” professional and instructional
performance. Nuhuyanan et al. (2026) similarly argue that supervision should
move beyond administrative compliance by providing professional guidance
and systematic follow-up. These studies establish that supervision supports
improvement when connected to leadership and teacher learning. Effective
control requires ongoing engagement. This literature offers useful theoretical
foundations, but it does not by itself explain how managerial control is
operationalized as an integrated institutional process in a madrasah operating
within the wider national education system and its accountability framework.

Literature emphasizes the ethical and spiritual foundations of Islamic
educational leadership. The Qur’anic principle of muhasabah, reflected in Surah
Al-Hashr (59:18), encourages believers to examine their actions. In this context,
amanah, muraqabah, and al-'adl frame supervision in terms of trustworthiness,
awareness of accountability, and justice. Prabowo et al. (2025) and Saputra et al.
(2024) associate these values with integrity, responsibility, and continuous
improvement. Hamdanah (2026) further identifies spiritual-moral leadership
and supervision-based mentoring in Islamic instructional leadership. Other
research points to the role of digital literacy in administrative efficiency (Daulay
& Daulay, 2025). Although these contributions illuminate ethical leadership,
mentoring, and digital competence, they tend to address these concerns as
distinct themes rather than dimensions of institutional control and educational
quality assurance. Less attention has been given to how they interact within a
single framework of supervision and evaluation.

The gap concerns limited integration of managerial control stages, Islamic
ethical principles, and digital administrative practices in state madrasah
research. Studies of academic supervision have clarified its developmental role,
while work on Islamic leadership has articulated the moral values that should
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guide institutional practice. Research on digital literacy has recognized the
changing demands of educational administration. However, these strands do not
explain how feedforward, concurrent, and feedback control interact, how
performance can be evaluated against national educational standards and
Islamic values, or how internal and external constraints shape their
implementation. Addressing this gap is important because fragmented
approaches may separate planning from monitoring, evaluation from follow-up,
and accountability from ethical responsibility. An integrated analysis can clarify
the relationships among these elements and explain controlling as both a
managerial function and a value-based practice in Islamic education at the
institutional level.

This study addresses that gap by examining supervision and evaluation at
madrasah aliyah, a state Islamic senior high school responsible for educational
quality, administrative accountability, and religious character development. It
does not treat supervision, evaluation, Islamic values, or digital administration
in isolation, but in analyzing their connections through an integrated controlling
perspective. It considers feedforward control as anticipatory planning and
guidance, concurrent control as monitoring during implementation, and
feedback control as evaluation and corrective response. It also examines how
performance assessment relates to national educational standards and Islamic
ethical principles, and implementation challenges. By bringing these dimensions
into one analytical frame, the research seeks to extend existing discussions from
the general importance of supervision toward explaining value-based control
across educational management stages and institutional quality assurance, with
implications for leadership practice and organizational learning.

The research problem is: how are supervision and evaluation
implemented at madrasah aliyah, and how do managerial procedures, educational
standards, Islamic values, and institutional constraints shape these practices? It
examines four concerns: the mechanisms and procedures of supervision; the
evaluation of performance in relation to national standards and Islamic values;
the internal and external challenges in implementation; and the strategies for
institutional improvement. The study argues that supervision and evaluation are
more likely to support sustainable quality when the three control stages are
connected, professional guidance is accompanied by systematic follow-up, and
performance judgments are informed by both measurable standards and ethical
responsibility. This proposition guides the inquiry. The contribution is an
integrated understanding of controlling that may inform more accountable,
participatory, and sustainable management practice in Islamic educational
institutions, including comparable public madrasahs facing similar
accountability demands.
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RESEARCH METHODS

This study employed a descriptive qualitative approach with a single-case
study design to examine the implementation of supervision and evaluation
(controlling) at State Islamic Senior High School (MAN) 2 Deli Serdang. This
design was selected to explore institutional processes, participants’ perspectives,
and contextual conditions within a real-life educational setting. Eleven
informants were purposively selected based on their relevance to the research
focus. This sampling strategy enabled the inclusion of information-rich
participants rather than statistical representation (Ahmad & Wilkins, 2025), with
sample adequacy considered in relation to contextual depth (Hennink & Kaiser,
2022).

The research was conducted at MAN 2 Deli Serdang, North Sumatra,
Indonesia, from May to October 2026. The institution was selected because it
integrates national educational standards, academic supervision, administrative
accountability, and Islamic educational values within its management practices.
The informants comprised the madrasah principal, two vice-principals
responsible for curriculum and infrastructure, one external madrasah supervisor,
six teachers with varied professional experience, and one head of administrative
staff. Their diverse institutional responsibilities provided perspectives on
supervisory policies, implementation, professional practices, and administrative
management.

Data were collected through semi-structured interviews, passive
participant observation, and document analysis. Interviews explored
supervisory procedures, performance evaluation, implementation challenges,
and improvement strategies, allowing participants to describe their experiences
while maintaining alignment with the research objectives (Buys et al., 2022).
Observations focused on academic supervision, administrative activities, teacher
performance monitoring, and evaluation meetings. Documentary sources
included the Madrasah Annual Work Plan (RKTM), Madrasah Self-Evaluation
(EDM) reports, academic supervision records, teacher performance reports, and
SIMPATIKA/EMIS records. Combining these methods enabled source and
methodological triangulation (Janis, 2022), while document analysis provided a
systematic basis for interpreting institutional records (Morgan, 2022).

Data were analyzed using the interactive model of Miles et al. (2014),
comprising data condensation, data display, and conclusion drawing and
verification. Interview transcripts, observation notes, and documents were coded
and categorized into four domains: supervision mechanisms, performance
evaluation, implementation challenges, and institutional improvement
strategies. Findings were presented through descriptive narratives and matrices
to identify patterns and relationships across data sources. The analytical process
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involved iterative coding and theme development (Naeem et al., 2023; Byrne,
2022), with attention to methodological coherence (Braun & Clarke, 2021). Data
trustworthiness was strengthened through source and methodological
triangulation, member checking, prolonged field engagement, and discussions
with Islamic educational management scholars to support -credibility,
dependability, and reflexive scrutiny (Janis, 2022; Olmos-Vega et al., 2023).

RESULTS AND DISCUSSION
Results
Implementation of Three-Stage Controlling

The findings indicate that MAN 2 Deli Serdang implements educational
management through an integrated framework encompassing academic
administration, instructional supervision, personnel management, religious
character development, and quality assurance. Supervision and evaluation
involve the principal, vice-principals, teachers, administrative staff, and external
supervisors, covering instructional performance, student discipline,
administrative compliance, religious activities, and educational facilities. The
principal coordinates these responsibilities by establishing supervisory priorities,
distributing tasks, monitoring implementation, and using evaluation results to
inform institutional decisions. Academic supervision focuses on instructional
preparation, classroom practices, and student assessment, while administrative
and religious supervision address institutional documentation, personnel
attendance, worship activities, Qur'anic recitation, and students' moral
development. This arrangement demonstrates that institutional supervision
integrates academic performance, administrative accountability, and Islamic
character formation within a coordinated managerial framework.

The implementation of controlling operates through three interconnected
stages: feedforward, concurrent, and feedback control. Feedforward control
ensures institutional readiness through RKAM and EDM validation, verification
of teachers' instructional documents, and inspection of educational facilities.
Concurrent control monitors implementation through attendance verification,
classroom observations, student discipline, religious activities, and digital
systems such as SIMPATIKA. Feedback control involves semester and annual
evaluations, student achievement reviews, Teacher Performance Assessment
(PKG), and employee performance assessment (PKP). Evaluation meetings
generate recommendations for professional guidance, corrective action, and
subsequent planning. Collectively, these stages connect institutional preparation,
ongoing monitoring, performance evaluation, and improvement, positioning
supervision as a continuous mechanism for strengthening educational
accountability and institutional quality.
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Table 1. Implementation Matrix of Controlling Functions

S isi . e R ibl
upervision Main activities esponsib’e Outputs
stage personnel
h principal
Verification of Mad.rasla principal
curriculum
Feedforward instructional develobment team Approved RKAM
\% ,
control documents, EDM, P documents and

vice-principal for

(preliminary) RKAM validation, and facilities and

validated lesson plans
facilities inspection

infrastructure
Classroom Madrasah principal,
Concurrent supervision, biometric ~ Ministry of Religious Classroom journals
control attendance monitoring, Affairs supervisor, and supervision
(process) and Islamic character vice-principal for observation sheets

development activities academic affairs

Semester evaluation

. . Madrasah principal, PKG/PKP reports and
meetings, examination

Feedback . performance professional
. results analysis, and
control (final) assessment team, development
teacher performance . .
madrasah committee recommendations

assessment (PKG)

Table 1 illustrates the relationship between supervisory stages,
operational activities, institutional responsibilities, and documented outputs.
Feedforward control emphasizes the verification of institutional readiness,
concurrent control focuses on monitoring educational activities during
implementation, and feedback control concentrates on performance assessment
and corrective recommendations. The distribution of responsibilities indicates
that supervision is not exclusively conducted by the principal but involves
institutional stakeholders according to their respective functions. The use of
formal documentation provides an administrative basis for recording
supervisory activities and reviewing institutional performance. Taken together,
these findings indicate that controlling at madrasah aliyah operates through a
structured process connecting preventive monitoring, operational supervision,
and institutional evaluation.

Performance Evaluation and Islamic Values

The findings indicate that performance evaluation at madrasah aliyah
integrates National Education Standards (Standar Nasional Pendidikan, SNP) with
Islamic ethical values. This approach encompasses instructional performance,
administrative responsibilities, and educational program implementation while
emphasizing moral and spiritual accountability. Teacher evaluation covers
instructional preparation, classroom management, learning implementation,
student assessment, and participation in institutional activities. Beyond fulfilling
professional and administrative requirements, teachers are expected to
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demonstrate integrity, contribute to students' spiritual development, and
exemplify wuswah hasanah (exemplary conduct). Accordingly, professional
performance is understood through two complementary responsibilities:
achieving educational objectives and serving as moral role models within the
Islamic educational environment.

Islamic ethical principles are reflected through muhasabah (self-reflection),
amanah (trustworthiness), fairness, and transparency in performance assessment.
Daily and monthly reflection encourages institutional personnel to evaluate their
responsibilities and identify areas for improvement. Student evaluation similarly
encompasses cognitive, affective, and religious dimensions, including academic
achievement, discipline, honesty, responsibility, worship participation, and the
application of Islamic values. Importantly, religious participation alone is not
considered sufficient evidence of character development; observable behavioral
changes and the practical demonstration of Islamic values are also emphasized.
These practices demonstrate that educational evaluation at the madrasah extends
beyond academic and administrative achievement to integrate professional
accountability, moral development, and religious responsibility.

Table 2. Dimensions of Educational Evaluation

Evaluation

) K Evaluated aspects Indicators of success
dimension
. Students' knowledge and Improvement in student learning
Cognitive .
understanding outcomes
Affective Attitudes, morality, and Islamic Honesty, discipline, responsibility,
character and politeness
Practical skills and application of ~ Ability to apply acquired
Psychomotor PP y 'oapply acq

knowledge knowledge in practice

Table 2 illustrates three dimensions of educational evaluation: cognitive,
affective, and psychomotor. These dimensions assess students' academic
understanding, moral attitudes, personal responsibility, and practical application
of knowledge. Together, they reflect a holistic approach to educational quality
that extends beyond academic achievement to encompass intellectual,
behavioral, and practical development. However, the available data do not
include numerical scores or detailed assessment rubrics; therefore, the table
represents the reported evaluation framework rather than quantified outcomes.

Overall, performance evaluation at madrasah aliyah integrates
professional accountability with Islamic ethical responsibility. National
Education Standards provide the basis for assessing institutional and educational
performance, while Islamic values guide professional conduct and student
development. This integration demonstrates that educational quality
encompasses academic competence, moral responsibility, and religious character
formation.
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Challenges, Strategies, and Quality Implications

The findings identify four principal challenges affecting supervision and
evaluation at the madrasah: limited availability of external supervisors from the
Ministry of Religious Affairs, disparities in teachers’ digital competencies,
organizational resistance, and administrative workload. The limited frequency of
external supervisory visits increases reliance on internal supervision. Meanwhile,
differences in teachers’ ability to use SIMPATIKA and EMIS 4.0 affect the
efficiency of digital reporting and documentation.

Another challenge concerns the perception of supervision as a process of
identifying mistakes rather than supporting professional development. This
perception may hinder the establishment of a constructive supervisory
environment. In addition, teachers” instructional responsibilities and extensive
administrative requirements create time constraints that can reduce
opportunities for lesson preparation and other professional activities.

These challenges indicate that supervisory effectiveness depends not only
on formal procedures but also on personnel availability, digital competencies,
organizational attitudes, and workload management. In response, the madrasah
adopts organizational, professional, cultural, and motivational strategies to
maintain supervisory continuity, encourage staff participation, and strengthen
institutional accountability. These efforts are intended to support more consistent
supervision and contribute to educational quality improvement.

Table 3. Identified Challenges in the Implementation of Supervision and Evaluation

No. Identified challenge Reported operational implications
1 Limited availability of external Restricted frequency of external supervisory
supervisors visits
Difficulti ting SIMPATIKA and EMIS
2 Differences in digital literacy 4 (1) fcuities operating an
isi ived b 1
3 Cultural resistance to supervision Supervision perceived by some personnel as

fault-finding

Reduced time available for instructional
4 High administrative workload .
preparation

Table 3 summarizes the principal barriers affecting the implementation of
controlling functions. Limited external supervisory availability increases the
importance of internal monitoring, while differences in digital competencies
create a need for targeted technical assistance. Organizational resistance indicates
that supervisory effectiveness also depends on how institutional personnel
understand the purpose of evaluation. Furthermore, administrative workload
demonstrates the importance of balancing documentation requirements with
teachers' instructional responsibilities. These findings suggest that strengthening
supervision requires coordinated improvements in organizational arrangements,
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professional support, digital competencies, and administrative procedures.

To address these challenges, the madrasah adopts four institutional
strategies: establishing an internal supervision team to reduce dependence on
external supervisors; implementing peer mentoring to strengthen teachers’
digital competencies and administrative skills; promoting an Islamic-oriented
supervisory culture that frames supervision as *tashih* (correction and collective
improvement); and providing performance-based incentives and annual
recognition to motivate teachers and administrative staff. Together, these
strategies aim to strengthen professional collaboration, supervisory continuity,
staff motivation, and institutional accountability, although the effects of
incentives on performance have not been quantitatively established.

Table 4. Institutional Strategies for Optimizing Controlling Functions

No. Strategy Form of implementation Expected outcome

Classroom observations and

Strengthening . . . Improved instructional

1 . . examination of instructional .
academic supervision quality

documents

5 Periodic performance  Performance assessment of teachers Greater professionalism
evaluation and administrative personnel and discipline

3 Strengthening Monitoring worship activitiesand = Development of Islamic
religious culture providing moral guidance character

4 Digitalization of Utilization of information systems  More efficient
supervision and digital reporting supervision

5 Evaluation of Evaluation meetings and analysis Institutional quality
madrasah programs of program achievements improvement

6 Follow-up on Professional guidance, training, Continuous quality
evaluation findings and program improvement improvement

Table 4 presents the broader institutional strategies reported in the
manuscript, including supervisory activities and their expected outcomes.
Academic supervision and periodic performance evaluation address
instructional and personnel responsibilities, whereas religious culture
development emphasizes students' moral and spiritual formation. Digitalization
is intended to improve reporting efficiency, while institutional program
evaluation provides a mechanism for identifying performance gaps and
improvement priorities. Follow-up activities connect evaluation findings with
professional development and subsequent program adjustments. The six
strategies in this matrix represent the broader operational measures associated
with institutional improvement, complementing the four principal leadership
responses described above. Their expected outcomes should be interpreted as
institutional objectives rather than independently measured effects.

The findings highlight several implications of controlling functions for
Islamic educational quality. Continuous academic supervision, classroom

Journal of Educational Management Research Vol. 05 No. 06 (2026) : 6974-6992 6983
Available online at https://serambi.org/index.php/jemr



observations, document reviews, and performance assessments help identify
teachers’ strengths and areas for improvement, while monitoring religious
activities and student behavior supports discipline and Islamic character
development. However, the available evidence does not include longitudinal
measurements or quantitative comparisons to establish the extent of these
outcomes.

Furthermore, institutional documents, including RKAM, EDM,
observation sheets, and personnel performance reports, support managerial
accountability, program monitoring, and evidence-based decision-making.
Internal supervision, peer mentoring, reflective evaluation, and performance
recognition also encourage collaboration and shared responsibility among
institutional stakeholders. Guided by Islamic ethical principles, these
mechanisms aim to strengthen fairness, accountability, and professional
commitment, although their measurable contribution to educational quality has
not been established.

Table 5. Summary of Interview and Documentary Evidence Reported in the Manuscript

. Information reported in the Availability of direct
Evidence category . .
manuscript quotations
Principal and Supervision coordination,
institutional performance evaluation, and Not provided
leadership institutional improvement strategies

Curriculum preparation, academic

Vice-principals . . .. Not provided
P P monitoring, and facilities supervision P
External madrasah Supervisory involvement and .
. . p . y . Not provided
supervisor limitations in visit frequency

Professional supervision, digital
Six teachers competency differences, and Not provided
administrative workload

Head of Administrative management and .
. . . . . Not provided
administrative staff  institutional reporting
. RKAM, EDM, supervision records, Documentary categories
Institutional . .
PKG/PKP, and SIMPATIKA/EMIS identified; complete records
documents
records not reproduced

Table 5 clarifies the evidentiary basis of the findings by distinguishing
information reported from interviews and observations from the institutional
documents identified in the manuscript. The study involved eleven informants,
comprising the principal, two vice-principals, one external supervisor, six
teachers, and one head of administrative staff. The available manuscript
summarizes the interview-based findings but does not reproduce verbatim
transcripts, participant-specific quotations, or detailed question-and-answer
records. Similarly, institutional documents are identified as supporting sources,
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although their complete contents are not reproduced. Consequently, the reported
findings provide a thematic account of institutional practices rather than
transcript-level evidence attributed to individual participants. Incorporating
authentic quotations from the principal, teachers, external supervisor, and
administrative personnel would further strengthen the transparency and
empirical depth of the qualitative analysis. Such quotations should only be
included after verification against the original recordings or transcripts.

Taken together, the three interconnected findings demonstrate that
controlling at madrasah aliyah operates through an institutional framework that
combines three-stage supervision, performance evaluation grounded in national
standards and Islamic ethical values, and adaptive strategies for addressing
organizational constraints. The implementation of feedforward, concurrent, and
feedback control provides a structure for monitoring educational activities
before, during, and after implementation. Performance evaluation extends
beyond administrative and academic requirements to encompass professional
integrity, student behavior, and religious responsibilities. Meanwhile,
institutional responses to supervisory constraints demonstrate efforts to
strengthen internal capacity, professional collaboration, and organizational
accountability. These findings provide a contextual understanding of how
managerial control is organized within an Islamic educational institution, while
the reported outcomes remain institutional intentions and implications rather
than independently measured causal effects.

Based on the three findings, the implementation of controlling functions
can be represented through an integrated institutional framework connecting
supervisory stages, performance evaluation, Islamic ethical principles,
organizational challenges, and improvement strategies.

Institutional Integrated Institutional
P':""'",g an:i Feedforward | | Concurrent Feedback Performance Improvement
ESt‘;f'lac:;?’:: (Preparation) | | (Implementation) (Evaluation) Evaluation Strategies
Document Classroom, Performance (National Education intematishiperyislong
(Iﬁls(émétfg’lh:l’ verification attendance, assessment Standards + Islamic Peer mentoring -
objectives, and and facility and religious | |and evaluation ethical values) %'g'tall Sepaty
ietitational readiness monitoring meetings Amanah - Muhasabah - evelopments:
inssputiong Justice - Accountability Performance
priorities) recognition

Intended Educational Quality Improvement

Teacher professionalism, student character,
accountability, and continuous institutional development

Figure 1. Integrated Supervision and Evaluation (Controlling) Framework

Figure 1 illustrates the integrated controlling framework derived from the
institutional findings. The process begins with educational planning and the
establishment of operational standards, followed by feedforward, concurrent,
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and feedback control. These stages generate information for performance
evaluation based on National Education Standards and Islamic ethical principles.
The evaluation process informs institutional improvement strategies, including
internal supervision, professional mentoring, digital capacity development, and
performance recognition. The framework connects the three findings by
illustrating how supervisory procedures, ethical performance evaluation, and
institutional responses to operational challenges contribute to the broader
objective of educational quality improvement. It represents the managerial
relationships and intended improvement pathways reported in the study rather
than empirically tested causal relationships.

Discussion

The findings show that supervision and evaluation at madrasah aliyah
operate through feedforward, concurrent, and feedback control, linking
preparation, monitoring, and corrective action across educational activities. This
pattern is consistent with the managerial cycle described by Robbins et al. (2021),
while extending it through its application to an Islamic madrasah. It also accords
with Burhan & Sauri (2025), Istikomah et al. (2025), Rochmah et al. (2026), and
Srimulyani et al. (2023), who emphasize planned supervision, structured
implementation, multidimensional evaluation, and follow-up. Similarly, Jaenab
et al. (2022), Sari et al. (2026), and Syarofah & Mardiana (2026) associate
systematic supervision, communication, and principal-led coaching with teacher
professionalism. The present findings add that these elements can be organized
as one continuous control sequence across different institutional roles and levels,
strengthening institutional accountability and providing a practical basis for
sustained educational improvement.

The integration of National Education Standards with amanah, muhasabah,
al-'adl, and uswah hasanah indicates that performance evaluation at madrasah
aliyah extends beyond administrative compliance to ethical and professional
responsibility. This is consistent with Haryani et al. (2025), who emphasize the
moral dimensions of Islamic educational evaluation, and with Afif et al. (2026),
who associate professional standards and Islamic values with holistic teacher
assessment. The emphasis on spiritual-moral leadership and mentoring also
corresponds with Rizza et al. (2026) and Thoyib & Ihwan (2026). Theoretically,
this finding suggests that controlling in Islamic education should be understood
not solely as a mechanism for measuring performance, but as value-informed
accountability integrating institutional standards with moral reflection.
Practically, it encourages madrasahs to make ethical conduct, fairness, and self-
evaluation explicit components of performance review and professional
guidance as integrated criteria for assessment and mentoring.
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The challenges identified limited external supervision, uneven digital
competencies, administrative workload, and resistance to supervision partly
reflect concerns in the wider educational management literature. Mulyasa (2022)
stresses managerial competence and institutional support, while Deja et al. (2021)
and Nurhayati et al. (2024) connect teachers' digital literacy with more efficient
documentation and reporting. The finding that supervision may be perceived as
fault-finding also resonates with Nuhuyanan et al. (2026), who identify
administrative orientation and weak follow-up as constraints on teacher
development. However, the present case shows that these barriers intersect
rather than operate separately: limited supervisory capacity increases reliance on
internal monitoring, while digital and workload pressures shape how
consistently it can be carried out. Practically, improvement therefore requires
coordinated  capacity-building, = streamlined documentation, and a
developmental supervisory culture rather than isolated administrative solutions.
These conditions require responses tailored to institutional capacity and context.

The madrasah's responses an internal supervision team, peer mentoring,
Islamic-oriented guidance, and performance recognition show how institutional
actors adapt supervision to local constraints. These strategies are consistent with
Sunarya (2025), who highlights collaborative supervision, reflective evaluation,
and follow-up, and with Hadi (2025), Maalip et al. (2026), and Siagian et al. (2025),
who associate coordinated supervision and leadership with teacher
professionalism, instructional quality, and discipline. The emphasis on sustained
follow-up also aligns with Hadi (2025), Maalip et al. (2026), and Zamri et al.
(2026). The practical implication is that supervisory improvement requires a
combination of formal structures and collegial support: internal teams sustain
monitoring, peer mentoring addresses digital disparities, ethical guidance
reframes supervision as development, and recognition reinforces professional
commitment. Together, these measures offer a context-sensitive strategy for
strengthening institutional learning and accountability. This combination is
important where external supervisory resources remain limited.

This study contributes to Islamic educational management by bringing
three-stage managerial control, standards-based performance evaluation, and
Islamic ethical accountability into one integrated account of madrasah
supervision. Whereas the cited literature commonly addresses supervision,
professional development, digital competence, or ethical leadership as related
but distinct concerns, this study explains how they connect across preparation,
implementation, evaluation, and institutional response. Its novelty lies in treating
feedforward, concurrent, and feedback control as a continuous cycle whose
evaluation criteria combine National Education Standards with amanah,
muhasabah, justice, and accountability. This extends the managerial perspective
discussed by Robbins et al. (2021) and the value-based evaluation perspective of
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Afif et al. (2026). The model offers practical guidance for aligning supervisory
routines, staff development, and improvement planning. Its single-site design
limits transferability; comparative studies are needed to assess its relevance
across diverse Islamic educational institutions and contexts.

CONCLUSION

This study concludes that the implementation of supervision and
evaluation at madrasah aliyah demonstrates the importance of integrating three
stages of managerial control feedforward, concurrent, and feedback control
within a continuous institutional improvement cycle. The most important lesson
is that effective educational supervision should not be limited to administrative
monitoring and performance assessment but should integrate institutional
accountability, professional development, and Islamic ethical responsibility. The
integration of National Education Standards with amanah, muhasabah, justice, and
accountability provides a value-based foundation for evaluating educational
performance holistically. The scientific contribution of this study lies in
developing an integrated perspective of controlling that connects managerial
supervision, Islamic ethical values, and institutional quality assurance within
Islamic educational management. The practical implications highlight the
importance of strengthening internal supervision, peer mentoring, digital
competencies, constructive professional guidance, and systematic evaluation
follow-up to support sustainable educational improvement. Nevertheless, this
study is limited to a single madrasah and relies on qualitative evidence without
longitudinal or quantitative measurements of improvement. Future research
should employ comparative multi-site and longitudinal designs to examine the
applicability of this framework across different Islamic educational institutions
and investigate its relationship with teacher professionalism, student character
development, and institutional performance.
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