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INTRODUCTION

Cultural diversity within elementary schools is not simply a background condition;
it shapes the everyday dynamics of teaching, learning, and institutional decision-making.
When students come from different ethnic, linguistic, and social backgrounds, classroom
interaction inevitably becomes more complex (Al-Bahrani, 2022; Bogdan et al., 2022;
Sardag et al.,, 2024). Differences in communication styles, learning pace, and prior
experiences influence how students engage with instruction (Abacioglu et al., 2023; Loots
etal., 2023; Prapai Chaanpraserta et al., 2024). In such circumstances, educational quality
depends not only on pedagogical competence but also on how the school organizes and
governs its learning environment. Multicultural education, therefore, cannot be treated
as an isolated curricular addition. It requires deliberate management that aligns
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This study investigates how multicultural education management
is implemented to enhance the quality of learning in an
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institutional planning, classroom practice, and evaluative mechanisms (Istad, 2025;
Radeck, 2024; Starkey, 2021). Without structured governance, diversity may remain
fragmented within classroom interactions. With consistent managerial coordination,
however, diversity can be transformed into a shared learning resource that strengthens
participation and academic development.

Recent discussions in multicultural education emphasize the need to move
beyond symbolic recognition of diversity. Scholars increasingly argue that inclusive
education must be embedded in institutional routines, including planning systems,
leadership practices, and supervisory structures (Ekpe & Roach, 2023; Karagdz &
Sivrikaya, 2025; Tracy-Bronson, 2025). Studies on culturally responsive pedagogy
underscore the importance of adapting instruction to students’ characteristics. However,
they also suggest that teacher adaptation alone is insufficient without support from
coherent school management. Research in educational leadership further indicates that
the effectiveness of multicultural initiatives is closely linked to how principals structure
evaluation processes and foster professional accountability (Bhowmik et al., 2023;
Garbim, 2022; Macpherson, 2025). In the context of Islamic educational institutions, the
conversation becomes even more nuanced. Some studies show that religious-based
schools can integrate moral formation with inclusive values, provided that governance
mechanisms remain reflective and structured (Aziza et al., 2025; Bahdar et al., 2024; Syifa
Nur Salsabila & Satriyadi, 2025). Nevertheless, much of this scholarship tends to focus
either on normative values or on classroom-level strategies, leaving the managerial
dimension of implementation underexplored.

This gap becomes particularly visible when examining how multicultural
commitments are translated into daily institutional practice. While literature frequently
highlights tolerance, equity, and character formation, fewer studies trace how planning
documents, supervision meetings, and performance monitoring collectively sustain
inclusive learning environments. Moreover, elementary schools located in culturally
heterogeneous regions often face distinct managerial challenges, as diversity is not
peripheral but constitutive of the school’s social fabric. In such contexts, educational
management must negotiate between maintaining institutional coherence and
responding to varied student needs. The present study responds to this gap by examining
how multicultural education management operates as an integrated cycle of planning,
implementation, evaluation, and improvement within a single school setting. Its
contribution lies in situating multicultural education within concrete managerial routines
rather than abstract principles.

The purpose of this research is to explore how multicultural education
management is enacted and how it influences learning quality in a culturally diverse
elementary school. The study investigates the relationship between structured planning,
adaptive instructional practice, periodic evaluation, and recognition mechanisms applied
within the institution. By examining how these elements interact, the research seeks to
clarify how diversity is organized, supervised, and refined over time. This inquiry is
academically relevant because it bridges pedagogical discussions with management
perspectives, and practically significant because it offers insight for school leaders
navigating plural classroom contexts.

At a deeper level, this study advances the argument that educational quality in
diverse settings is shaped by the interplay between managerial consistency and
pedagogical flexibility. Diversity alone does not determine learning outcomes; rather,
outcomes emerge from how institutions respond to differences in structured and
sustained ways. Through qualitative analysis of managerial processes and classroom
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practices, this research aims to illuminate the mechanisms through which inclusive
governance contributes to quality improvement. The methodological approach adopted
to investigate these dynamics is presented in the following section.

RESEARCH METHODS

This study employed a qualitative research design grounded in a case study
approach to explore the implementation of multicultural education management in
improving educational quality at Muhammadiyah Majaran Elementary School, Sorong
Regency. The case study design was selected because it allows in-depth exploration of
complex social and managerial phenomena within a real-life institutional context (Case
et al., 2024; Gonsher, 2022; Rafaele Andrade, 2024). The research setting, characterized
by students from diverse ethnic backgrounds including Javanese, Butonese, Ambonese,
Sumatran, and indigenous Papuan communities, provides a relevant and contextually rich
environment for examining multicultural education management practices. A qualitative
approach was adopted to enable comprehensive understanding of participants’
experiences, institutional practices, and managerial processes. This approach is
theoretically justified as qualitative inquiry facilitates interpretative analysis of social
interactions and organizational dynamics (Shin & Han, 2021; Yoo & Hong, 2021; Kim, et
al., 2025). Thus, the selected design supports deep exploration of how multicultural
management is operationalized and how it contributes to educational quality within a
diverse elementary school context.

Data were collected through in-depth interviews, field observation, and
document analysis to ensure comprehensive understanding of the phenomenon under
study. In-depth interviews were chosen to capture participants’ perspectives regarding
planning, implementation, evaluation, and the impact of multicultural education
management. Observations were conducted to examine classroom practices and
structured academic routines, while document analysis included lesson plans (RPP),
semester programs (Promes), annual programs (Prota), evaluation records, and student
report cards. The researcher acted as the primary instrument, interacting directly with
informants to gather detailed and contextual data (Stige et al., 2025; Yoon & Uliassi,
2022). The study was conducted at Muhammadiyah Majaran Elementary School over a
structured period of field engagement. To ensure credibility, data triangulation was
applied by comparing interview findings, observational evidence, and documentation
results. Member checking was also conducted to confirm the accuracy of interpretations
provided by informants.

Data analysis was conducted using an interactive model adapted from Miles and
Huberman, consisting of data condensation, data display, and conclusion drawing (Anisa
et al., 2024; Asipi et al.,, 2022; Thalib, 2022). Data condensation involved organizing
interview transcripts, observation notes, and documents into meaningful categories
related to strategy, implementation, evaluation, and impact. Data display was carried out
through thematic structuring to identify recurring patterns and relationships among
findings. Conclusion drawing was conducted iteratively to ensure consistency between
empirical evidence and emerging interpretations. The use of thematic categorization
enabled systematic identification of managerial practices and their influence on
educational quality. To enhance credibility, triangulation across multiple data sources
was applied, and reflective interpretation was conducted to minimize researcher bias.
This analytical procedure ensured that findings were grounded in empirical data and
provided a comprehensive understanding of multicultural education management
practices within the studied school context.
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RESULTS AND DISCUSSION
Results

This section presents the findings of the study on the implementation of
multicultural education management in improving the quality of education at
Muhammadiyah Majaran Elementary School in Sorong Regency. The findings are derived
from in-depth interviews with the principal and teachers, as well as documentation and
field findings collected during the research process. The analysis focuses on how
multicultural values are strategically managed and implemented in the school setting to
support diverse students’ learning needs. Based on thematic analysis, one major theme
emerged that reflects the core practice of the school in managing diversity to enhance
educational quality.

Multicultural Education Management Strategy

Multicultural education management strategy refers to structured and deliberate
actions undertaken by school leaders and teachers to manage cultural diversity within
the learning environment in order to improve educational quality. This strategy includes
the selection of varied instructional models, the implementation of literacy and numeracy
programs, the provision of rewards for high-achieving students, and the encouragement
of student participation in academic competitions. At Muhammadiyah Majaran
Elementary School, this strategy is designed to respond to the diverse ethnic and cultural
backgrounds of students, including Javanese, Butonese, Ambonese, Sumatran, and
indigenous Papuan learners. The management strategy does not merely emphasize
academic achievement but also aims to foster motivation, participation, and inclusive
classroom engagement. Through systematic planning, implementation, and evaluation,
the school applies multicultural principles in practical forms that directly influence
classroom practices. Therefore, this strategy becomes a central mechanism for improving
learning quality while accommodating student diversity.

The findings indicate that the school applies strategic efforts to accommodate
diversity while maintaining learning quality. These strategies are implemented through
structured programs and classroom practices that involve both motivation and academic
development. The principal and teachers play a central role in ensuring that multicultural
values are reflected in everyday learning activities. As stated by the principal: “We give
awards to students who have superior abilities and include them in competitions at the
district and regency levels so they can be motivated and become examples for other
students.” This statement is supported by a classroom teacher who explained: “In classes
with diverse backgrounds, we apply various learning models and literacy programs such
as the reading corner and Qur’an reading before lessons begin so that all students can
participate well in the learning process.”

These statements show that the strategy is implemented through both
motivational reinforcement and instructional variation. It also reflects the school’s effort
to create an inclusive and engaging learning environment. Based on the interviews
conducted with the informants above, the multicultural education management strategy
at Muhammadiyah Majaran Elementary School operates through concrete and
structured actions. The provision of awards and participation in competitions functions
as a motivational mechanism that encourages academic excellence and peer inspiration.
At the same time, the use of varied instructional models and literacy programs
demonstrates adaptation to students’ diverse learning characteristics. This indicates that
the strategy is not uniform but responsive to classroom diversity. The findings also reveal
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that teachers are the key actors in translating managerial strategies into classroom
practice. By combining motivation, structured literacy activities, and diverse teaching
methods, the school creates conditions that support both high-achieving students and
those who require additional engagement. Thus, the strategy contributes directly to
improving learning quality through consistent application and adaptation to student
needs.

Field findings indicate that the multicultural education management strategy is
consistently implemented in daily school activities. The reading corner program is
conducted for 30 minutes as part of structured literacy development. In religious
education sessions, students are required to read the Qur’an for 30 minutes before
formal instruction begins. These programs are mandatory and apply to all students,
reflecting equal participation. Documentation also shows that students have participated
in science competitions at the district and regency levels, which aligns with the principal’s
reward-based motivational strategy. Public recognition is given to students who achieve
academic improvements or competition success, encouraging other students to enhance
their performance. Teachers use varied instructional models to accommodate diverse
ethnic backgrounds in the classroom. Based on the findings above, the implementation
of the multicultural education management strategy follows a systematic cycle as
illustrated in Figure 1.

Foster
Creativity

1 Design 2 Implement
Programs Activities

Figure 1. Enhancing Learning Outcomes in Multicultural Education

The findings demonstrate that the multicultural education management strategy
at Muhammadiyah Majaran Elementary School is implemented through a combination
of motivational reinforcement, structured literacy programs, instructional variation, and
competition participation. These strategies are systematically applied to accommodate
students from diverse ethnic and cultural backgrounds. The consistent involvement of
teachers in adapting learning models and conducting regular evaluations strengthens the
overall implementation process. The strategy does not solely focus on academic
achievement but also emphasizes participation, engagement, and motivation among
students. The presence of structured programs such as the reading corner and Qur’an
reading reflects the school’s effort to build academic discipline while maintaining
inclusivity. Overall, the strategy contributes significantly to improving learning quality by
aligning management practices with the diverse characteristics of students, thereby
reinforcing an inclusive and quality-oriented educational environment.

Operational Practices of Multicultural Education Management

The findings indicate that multicultural education management at
Muhammadiyah Majaran Elementary School is operationalized through structured
classroom practices and coordinated managerial supervision. The implementation is
reflected in teachers’ active role in designing and applying inclusive instructional
approaches that accommodate students from diverse ethnic backgrounds, including
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Javanese, Butonese, Ambonese, Sumatran, and indigenous Papuan students. Rather than
remaining at the conceptual level, multicultural management is translated into concrete
academic routines and documented planning processes.

The implementation process is carried out collaboratively between teachers and
the principal through structured academic mechanisms. Teachers are required to prepare
formal instructional documents such as lesson plans, semester programs, and annual
programs, which serve as structured guidelines for classroom instruction. Regular
evaluation meetings are conducted monthly, quarterly, and per semester to monitor
student progress and instructional effectiveness. As stated by the principal, “Every
teacher prepares lesson plans and semester programs, and we evaluate the learning
process regularly to ensure that students’ development is monitored.” This statement
highlights the structured yet adaptive nature of the implementation process.

Field findings further reveal that implementation is visible through documented
academic planning and systematic evaluation mechanisms. Student report cards are used
as official instruments to assess academic development annually. In classrooms with
diverse student characteristics, teachers apply varied instructional models to maintain
engagement and accommodate differences in learning absorption levels. Literacy and
numeracy activities are consistently implemented as part of structured classroom
routines. The principal reviews teacher reports and provides feedback to maintain
alignment with multicultural education objectives. These findings demonstrate that
multicultural education management is implemented through documented procedures,
adaptive instructional practices, and continuous monitoring aimed at sustaining inclusive
and quality-oriented learning. Based on the structured operational practices described
above, the framework of multicultural education management practices is presented in
Table 1.

Table 1. Implementation Practices and Their Outcomes

Management Implementation Actors Monitoring Educational Quality
Component Mechanism Involved Instrument Contribution
Preparation of RPP, Principal review Ensures structured,
Instructional Promes, and Prota Classroom and goal-oriented, and
Planning aligned with student Teachers documentation diversity-
diversity check responsive learning
Application of varied Classroom Promotes inclusive
Classroom teaching models Classroom supervision and participation and
Implementation  adapted to different Teachers informal reduces learning
learning characteristics monitoring gaps
. ) . Routine Strengthens
Literacy and 30-minute reading . rene )
, Teachers and observation and discipline, literacy
Numeracy corner and Qur'an e
. Students participation competence, and
Programs reading before lessons : )
records learning readiness
o Meeting minutes Supports
- Monthly, quarterly, Principal, & bp
Periodic . and student continuous
. and semester meetings Teachers, ) )
Evaluation ; ; performance instructional
to review progress Committee . .
analysis improvement
. Provides
Student Annual review of
Teachers and Report card measurable
Performance report cards and . ) )
L ) Principal documentation evidence of
Monitoring academic development

academic growth

Table 1 reflects not only procedural management but also the institutional
meaning of multicultural education within the school. The structured planning
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documents, adaptive teaching practices, literacy routines, and periodic evaluations
indicate that multicultural management is embedded systematically rather than applied
incidentally. Beyond improving measurable academic outcomes, these practices signify a
commitment to inclusivity, differentiated responsiveness, and collective academic
culture among students from diverse ethnic backgrounds. The literacy and Qur'an
reading programs, for example, function not only as academic reinforcement but also as
shared routines that strengthen discipline and unity. Meanwhile, regular evaluation
meetings represent an institutional learning process aimed at continuous improvement.
Thus, the implementation of multicultural education management carries both
operational and socio-cultural significance, positioning educational quality as inseparable
from structured inclusivity and responsive managerial practice.

Impact of Multicultural Education Management

The impact of multicultural education management refers to the educational
consequences resulting from the structured implementation of multicultural strategies
within the school environment. At Muhammadiyah Majaran Elementary School, the
impact is reflected in both positive and negative dimensions of student learning
outcomes. Positive impacts include improved comprehension of learning materials,
increased motivation, participation in academic competitions, and recognition through
awards. However, differences in students’ learning absorption levels also create
challenges that require adaptive instructional responses. The impact theme highlights
how managerial planning, instructional variation, literacy programs, and evaluation
mechanisms collectively influence the overall quality of education. It demonstrates that
multicultural education management does not produce uniform outcomes but generates
varied effects depending on student characteristics. Therefore, the impact of
implementation becomes an important indicator of how effectively multicultural
management contributes to learning quality in a diverse elementary school context.

Several students have participated in science competitions at district and regency
levels as a result of the implemented strategies. Public recognition and awards are given
to students who demonstrate improved academic performance, fostering motivation
among their peers. Documentation shows that academic achievement is monitored
through report cards and evaluation meetings. However, field findings also reveal that
some students require additional instructional support due to varying levels of learning
absorption. Teachers apply diverse instructional models to address these differences and
prevent learning gaps. Regular evaluation meetings function as forums to discuss
students who need alternative teaching approaches. These findings indicate that the
impact of multicultural education management is observable in both achievement
enhancement and instructional adjustments. The school’s response to varied outcomes
demonstrates an effort to balance academic excellence with inclusive support.

The impact of multicultural education management at Muhammadiyah Majaran
Elementary School reflects both achievement enhancement and instructional challenges.
Positive outcomes are visible through improved comprehension, competition
participation, and student recognition. These achievements indicate that structured
multicultural strategies contribute to academic development and motivation. However,
variations in students’ learning absorption levels require continuous instructional
adaptation. The coexistence of positive and negative impacts demonstrates that
educational quality in a multicultural setting is dynamic rather than uniform. The school’s
ability to respond to diverse learning needs through evaluation and adaptive teaching
practices strengthens inclusive education. Overall, the impact of multicultural education
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management confirms that structured planning, implementation, and monitoring
significantly influence learning quality, while ongoing instructional flexibility remains
essential to address diversity effectively.

Discussion

The results of this study demonstrate that multicultural education management
at Muhammadiyah Majaran Elementary School operates through an integrated
managerial cycle that links structured planning, adaptive instructional practice, and
systematic evaluation. The findings reveal that implementation is not limited to the
formal preparation of lesson plans and administrative documentation, but extends to
continuous pedagogical adjustment in response to student diversity. Teachers emerge as
the central agents who translate institutional policy into inclusive classroom strategies,
while the principal reinforces accountability through routine monitoring and evaluative
forums. Importantly, the study identifies a differentiated impact pattern: students with
stronger academic absorption benefit from recognition and competition opportunities,
whereas students with slower comprehension require sustained instructional adaptation.
These findings clarify that educational quality in a multicultural setting is shaped by the
interaction between managerial coherence and instructional flexibility. Quality
improvement, therefore, depends not only on policy design but on how consistently
management practices are enacted at the classroom level.

Positioned within existing scholarship, these findings strengthen arguments that
multicultural education must be embedded institutionally rather than treated as a
peripheral pedagogical adjustment (Cohen, 2024; Kennedy & Aman, 2024; Modood,
2021). Prior studies have emphasized curriculum integration and the cultivation of
tolerant school cultures; however, this research highlights the managerial architecture
that sustains such integration (Im et al., 2022; , et al., 2025; Wang & Gao, 2025). The
structured evaluation cycle identified in this study adds nuance to previous literature by
showing how supervision and reflective meetings function as mechanisms of professional
reinforcement. In contrast to studies that frame multicultural education primarily as
value transmission, the present findings foreground governance processes and
accountability structures. By focusing on a multi-ethnic elementary school in Eastern
Indonesia, the study addresses a contextual gap in the literature, where empirical
examinations of multicultural management in peripheral regions remain limited (Choi,
2024; Noor, 2022; Song & Park, 2024). In this regard, the research moves beyond
normative discourse and provides grounded evidence of how diversity is managed
operationally within institutional routines.

From the perspective of Islamic educational management, the study contributes
a contextual model demonstrating that multicultural responsiveness can coexist with
religious institutional identity. The integration of literacy routines, Qur'an reading
activities, and structured evaluation mechanisms illustrates that inclusivity does not
dilute institutional values. Instead, managerial discipline and pedagogical adaptation
reinforce moral coherence within a pluralistic environment. This finding refines prevailing
assumptions that faith-based schools face tension between religious commitment and
multicultural engagement. The evidence suggests that structured governance, teacher
professionalism, and reflective supervision create a balanced framework that aligns
academic performance with ethical formation. Consequently, this research offers a
practical reference for Islamic elementary schools operating in diverse communities,
particularly in regions where cultural plurality is embedded in everyday educational
practice. By situating multicultural management within an Islamic institutional setting,
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the study broadens the discourse on educational governance and provides a grounded
contribution to the development of context-sensitive management models.

CONCLUSION

The study set out to examine how multicultural education management is
implemented in a diverse elementary school setting and how such implementation
contributes to improving educational quality. In a school environment characterized by
ethnic and cultural plurality, managing diversity is not merely an administrative obligation
but a pedagogical necessity. The findings demonstrate that multicultural education
management at Muhammadiyah Majaran Elementary School is carried out through
structured planning, adaptive instructional practices, systematic evaluation, and
continuous improvement. Teachers play a central role in translating managerial policies
into classroom practices, while the principal ensures supervision and accountability
through regular evaluation mechanisms. The implementation produces both enabling
and challenging outcomes, as differences in students’ learning absorption require
ongoing instructional adaptation. Overall, the study confirms that educational quality in
a multicultural context depends on the consistency between managerial structure and
responsive classroom practice.

These findings carry broader implications for elementary education in culturally
diverse regions. Effective multicultural education management requires more than
symbolic acknowledgment of diversity; it demands structured planning, documented
implementation, and reflective evaluation embedded within school governance. The
results suggest that teacher competence and institutional monitoring are decisive factors
in sustaining inclusive learning environments. For schools operating in similarly diverse
contexts, strengthening adaptive instructional strategies and maintaining systematic
evaluation cycles may enhance both participation and academic achievement. Future
research may further explore comparative cases across different regions to deepen
understanding of how multicultural management practices evolve under varying
institutional conditions. Through sustained commitment to inclusive and responsive
management, schools can transform diversity into a constructive foundation for
educational quality improvement.
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