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Abstract :  
This study explores how implementing clinical supervision can 
transform teaching practices and education management in the 
context of Islamic schools in Indonesia. Effective and sustainable 
professional development of teachers is crucial to improving the 
quality of religious and general education. Although clinical supervision 
is known as a collaborative and reflective approach, its understanding 
as an instrument of systemic change in a unique Islamic educational 
environment is still limited. This study uses a qualitative case study 
method in one of the Aliyah Madrasas, with data collection through in-
depth interviews, participatory observation, and document analysis. 
Key findings show that clinical supervision significantly improves 
teachers' pedagogical skills, encourages innovation in teaching 
methods, and fosters a culture of reflective practice. Furthermore, 
implementing clinical supervision triggers positive changes in school 
management policies related to teacher professional development and 
evaluation and strengthens a culture of collaboration between 
educators. The implications of this study underscore the potential of 
clinical supervision as a practical and contextual model of teacher 
development in Islamic educational institutions, providing valuable 
input for policy formulation and practice for improving continuing 
education. 

 

INTRODUCTION 
The global imperative to improve the quality of education has prompted a re-

evaluation of pedagogical practices and management systems in various learning 
environments. In Islamic education, there is a growing recognition that the achievement 
of holistic student development, including spiritual and academic growth, is highly 
dependent on the continuous professional development of teachers and the efficacy of 
school leadership (Assalihee et al., 2024; Scott et al., 2023; Xu, 2024). Historically, 
supervision in many educational contexts has been characterized by top-down 
evaluation, which often fails to foster a culture of collaborative inquiry or continuous 
pedagogical improvement (Hulme et al., 2024; Kim, 2024; Meyer et al., 2023). Clinical 
supervision emerges as a counter-narrative, offering a structured yet flexible framework 
built on collegial observation, focused feedback, and reflective dialogue (Dixon et al., 
2021; Nguyen, 2023; Ramos et al., 2022). This model emphasizes a teacher-centered 
approach, aiming to improve teaching by directly involving educators in systematic 
analysis and refinement of their teaching (Chen & Tsai, 2021; Kong & Wang, 2024; Li et 
al., 2025). The principles align with a broader movement towards empowering teachers 
as active agents in their professional learning and fostering learning communities in 
schools. 
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Research consistently highlights the positive impact of clinical supervision on 

teacher efficacy and instructional quality in various educational settings. Some previous 

research has shown its effectiveness in improving teachers' reflective skills and promoting 

a collaborative professional culture in secular public schools (Lundie et al., 2022; Nelson 

& Yang, 2023; Zaqiah et al., 2024). At the same time, research in the context of Islamic 

education, such as the Ağılkaya-Sahin (2024), has underscored the importance of 

culturally responsive professional development aligned with Islamic values, albeit often 

without a particular focus on the clinical supervision model itself. Furthermore, 

investigations into educational leadership, such as those by Yurkofsky (2022), emphasize 

that supportive management and a commitment to continuous learning are essential for 

successfully implementing any teacher improvement initiative. The synthesis of these 

various flows reveals a growing understanding of effective teacher development. 

However, visible gaps remain regarding clinical supervision's nuanced application and 

transformative potential, specifically in Islamic school management structures. 

Although the benefits of clinical supervision in improving teaching practice, in 

general, have been recognized, and the need for culturally aligned professional 

development in Islamic schools has been identified, significant gaps remain in the 

understanding regarding this particular model of supervision that can serve as an 

instrument of systemic change in the unique managerial, cultural, and spiritual landscape 

of Islamic educational institutions. Most existing literature focuses on secular contexts or 

discusses professional development in Islamic schools more broadly without delving into 

the specific mechanisms and impacts of ongoing clinical supervision programs. Therefore, 

the problem lies in the lack of empirical exploration of the processes by which clinical 

supervision not only influences the individual competence of teachers but also fosters 

pedagogical innovation, shapes institutional policies, and fosters a culture of continuous 

improvement in these faith-based environments. This lack of deep and contextual 

insights limits the capacity of Islamic education leaders to effectively implement and 

leverage clinical supervision for meaningful and lasting transformation. 

This research offers a new contribution by providing an in-depth qualitative 

exploration of clinical supervision as a catalyst for holistic and transformative change in 

Islamic education management. In contrast to previous studies that may have examined 

teacher upskilling separately or general management reforms, this study uniquely 

investigated the intricate interplay between the structured processes of clinical 

supervision, the resulting pedagogical innovations, and subsequent adaptations in 

institutional policies and organizational culture in a Madrasah Aliyah. Its novelty also 

stems from its focus on the life experiences and perspectives of teachers, supervisors, 

and school leaders, which aims to uncover the practical mechanisms, supporting factors, 

and potential barriers that shape the effectiveness of clinical supervision in this particular 

environment. By highlighting these nuanced dynamics, the research moves beyond a 

simple model evaluation, offering new insights into fostering a strong, reflective, and 

improvement-oriented culture that aligns with Islamic educational values. 

This qualitative research aims to investigate and explain clinical supervision's 

multifaceted role in transforming teaching practices and educational management in an 

Aliyah Madrasah in Indonesia. Its main objective is to explore how the cycle of pre-

observation, classroom observation, data analysis, and post-observation feedback, 
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embedded in a collaborative and supportive framework, contributes to improving 

teachers' pedagogical skills, developing innovative teaching approaches, and stimulating 

reflective practice. Furthermore, this study seeks to understand the consequential impact 

of these micro-level changes on broader institutional aspects, including the development 

of a collaborative professional culture, adaptation of school management policies related 

to teacher development and evaluation, and the overall push toward improving 

continuing education. Ultimately, this study seeks to provide a rich and contextual 

understanding of how clinical supervision can be effectively implemented to drive 

meaningful and sustainable change in the Islamic educational environment. 

This qualitative research aims to investigate and explain clinical supervision's 

multifaceted role in transforming teaching practices and educational management in an 

Aliyah Madrasah in Indonesia. Specifically, this study will explore how the process of 

clinical supervision cycles (pre-observation conferences, classroom observations, data 

analysis, and post-observation feedback) in a collaborative and supportive framework 

contributes to improving pedagogical skills, teaching innovation, and teachers' reflective 

practices. This research will also explore how the impact of changes at the individual level 

consequentially affects the development of a collaborative professional culture, 

adaptation of school management policies, and encourages the improvement of 

continuing education at the institutional level. Ultimately, this study seeks to provide a 

rich and contextual understanding of how clinical supervision can be effectively 

implemented to drive meaningful and sustainable change in the Islamic educational 

environment. 

 
RESEARCH METHOD 

This study adopts a case study design to explore the phenomenon of clinical 
supervision implementation and its impact on the transformation of Islamic education 
management. The case study was about implementing clinical supervision and the 
dynamics of the changes it produced at Madrasah Aliyah Al-Amiriyyah Blokagung 
Banyuwangi. The case study design was chosen for its ability to holistically investigate 
contemporary phenomena in their natural setting (Cleland et al., 2021; Martinsuo & 
Huemann, 2021; Welch et al., 2022). This is very relevant to answer the research question 
of how clinical supervision transforms Islamic education management by allowing 
researchers to deeply understand the complexity of interactions, processes of change, 
and the impact of clinical supervision at Madrasah Aliyah Al-Amiriyyah Blokagung 
Banyuwangi. Madrasah Aliyah Al-Amiriyyah Blokagung Banyuwangi was chosen as the 
research setting because the active implementation of clinical supervision in this 
institution provides a rich real-world context crucial for the comprehensive achievement 
of research objectives. This allows researchers to study one case intensively to generate 
an in-depth and contextual understanding that can shed light on similar phenomena in 
other contexts. The research approach used is qualitative, which is epistemologically 
based on an interpretive-constructivist paradigm (Enworo, 2023; Prosek & Gibson, 2021; 
Urcia, 2021). This paradigm leads researchers to understand that the participants socially 
construct the reality of clinical supervision and its impact. Therefore, this approach 
supports the exploration of the subjective meanings and individual experiences of 
teachers, principals, and students related to clinical supervision, as well as how they 
collectively construct and interpret the reality of changes in teaching practices and 
education management policies in madrasas. 
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Data collection in this study was carried out through triangulation methods, 
namely in-depth interviews, participatory observations, and document analysis, in order 
to obtain a comprehensive and rich understanding of the phenomenon being studied 
(Aguas, 2022; Jensen et al., 2022; Wesnina et al., 2025). Semi-structured in-depth 
interviews were conducted with key informants to explore the perceptions, experiences, 
and meanings they attached to the clinical supervision process and its impact on teaching 
practice and policy. Participatory observation occurs during clinical supervision activities, 
evaluation meetings, and classroom teaching and learning processes to capture 
interactions, practices, and contextual dynamics. Document analysis involves examining 
the learning implementation plan, supervision instruments, supervision results reports, 
and madrasah policy documents. Researchers play the role of primary instruments, 
interacting ethically and building mutual trust (Report) relationships with informants. This 
research was carried out at Madrasah Aliyah Al-Amiriyyah Blokagung Banyuwangi for six 
months. To increase the credibility of the findings, source triangulation (involving various 
informants), method triangulation, and member checking with multiple key informants 
to verify data interpretation. 

The data analysis in this qualitative research uses an interactive model developed 
by Milles and Huberman (Fuerst et al., 2023; López-Alcarria et al., 2021; Sari et al., 2022), 
which consists of three streams of activities that take place simultaneously: data 
condensation, data presentation, and conclusion-extraction/verification. The first stage, 
data condensation, involves selecting, focusing, simplifying, abstracting, and 
transforming raw data derived from interview transcripts, observation field notes, and 
relevant documents. Furthermore, at the data presentation stage, the condensed 
information is organized and presented as a descriptive narrative, thematic matrix, or 
network of relationships between concepts to facilitate understanding and identification 
of significant patterns. The selection of this analytical technique is based on its ability to 
systematically manage rich and complex qualitative data and support in-depth 
exploration aligned with the case study's design. Drawing conclusions and verifying is 
carried out iteratively and continuously throughout the study, where the initial findings 
are retested with new data and through reflective discussions by the research team. The 
use of direct quotes from informants and detailed contextual descriptions contributes to 
increased credibility of data interpretation, ensuring that the conclusions drawn are 
firmly grounded in empirical evidence and result in a deep and detailed understanding. 

 
RESULT AND DISCUSSION 
Result 
Strengthening Teachers' Skills 

Strengthening teacher skills is a systematic process that increases the pedagogical 
capacity of educators to carry out their professional duties. In Islamic education, this 
strengthening includes the technical aspects of teaching and integrating Islamic values 
into learning practices. Clinical supervision is an instrument that facilitates strengthening 
teachers' skills through structured observation, constructive feedback, and ongoing 
mentoring. This process allows teachers to identify areas of development, reflect on 
teaching practices, and implement more effective learning strategies. Strengthening 
teacher skills through clinical supervision in Islamic educational institutions focuses on 
improving individual competencies and encourages creating a collaborative culture 
where educators support each other in professional development. This aligns with Islamic 
education principles, emphasizing science's importance and continuous self-
improvement. 
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Clinical supervision has been shown to significantly impact improving teachers' 
pedagogical skills. This is reflected in the experience of teachers who feel the direct 
benefits of the mentoring process and the feedback provided, "Before clinical 
supervision, I taught with a monotonous and less varied method. After getting input from 
my supervisor, I started implementing more interactive learning strategies, such as group 
discussions and project-based learning. As a result, students become more active and 
enthusiastic in participating in lessons (I_ 2024)." These changes improve the quality of 
learning and positively impact student engagement in the learning process. In addition, 
Strengthening teacher skills also includes aspects of effective classroom management, as 
expressed by the following informant, "Clinical supervision helped me identify 
weaknesses in classroom management. Supervisors provide concrete input on arranging 
student seating and managing time more efficiently. Now I can handle diverse classroom 
situations more confidently (I_ 2024)."  

Listening to the interview results, it can be understood that clinical supervision in 
education does not solely focus on developing teaching methods but also includes 
aspects of classroom management as a crucial element in building a conducive learning 
atmosphere. From the informant's point of view, the emphasis on teachers' ability to 
manage the classroom is an important foundation for the learning process optimally. 
With effective classroom management, teachers are not only able to minimize 
distractions that have the potential to hinder learning but also maximize the use of 
available time. This ultimately positively impacts creating a more directed and efficient 
learning process. Based on field findings, the integration between clinical supervision and 
classroom management is an essential strategy in supporting the achievement of learning 
objectives while strengthening the role of teachers as facilitators in a dynamic 
educational environment. 

Departing from these findings, strengthening teachers' skills through the 
implementation of clinical supervision at Madrasah Aliyah Al-Amiriyyah has led to quite 
profound changes in daily teaching practices. Not only is there improvement in 
pedagogical competence, but clinical supervision also fosters teachers' confidence to 
explore and implement various innovative learning strategies. The intensive mentoring 
process, accompanied by continuous feedback, encourages teachers to reflect critically 
on their teaching practices. Thus, teachers have room to continue to refine the methods 
and approaches used in the classroom. This transformation significantly improves the 
quality of learning, while encouraging more active and meaningful student engagement. 
From the education management perspective, these findings confirm the importance of 
clinical supervision as a strategic instrument in developing teacher professionalism and 
achieving educational institutions' goals. 
 
Innovation in Teaching Practice 

Innovation in teaching practice is a systematic effort to develop and implement 
new learning approaches, methods, and techniques that are more effective in achieving 
educational goals. In Islamic education, this innovation includes updates in the technical 
aspects of learning and integrating Islamic values with the development of contemporary 
science and technology. Clinical supervision acts as a catalyst that encourages teachers 
to step out of their comfort zones and explore a variety of innovative learning 
approaches. Through observation, reflection, and constructive feedback, clinical 
supervision helps teachers identify areas of development and implement learning 
strategies that are more creative and responsive to student needs. Innovations in 
teaching practice also include the use of educational technology, the development of 
contextual teaching materials, and the application of more comprehensive assessment 
methods to measure different aspects of student development. 
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Clinical supervision has encouraged teachers to develop and implement various 
innovations in their teaching practices. This is reflected in the experience of teachers who 
have successfully integrated new technology and learning approaches in teaching and 
learning activities, "After getting input from the supervisor, I began to integrate digital 
technology in Fiqh learning. I use interactive apps to simulate worship practices and 
create learning videos that students can access anytime. As a result, students' 
understanding of the material becomes more profound and they can apply concepts 
better (I_2024)." In addition, innovation in teaching practice also includes the 
development of a more student-centered approach to learning, as expressed by the 
following informant, "Clinical supervision opened my horizons to the importance of 
project-based learning. Now, I apply this method to Islamic Cultural History, where 
students conduct small research on Islamic civilization and present the results in digital 
exhibitions or presentations. Students become more enthusiastic and actively involved in 
learning (I_2024)."  

From several statements made to some of the informants above, it is known that 
listening to the description, it can be concluded that clinical supervision plays a strategic 
role in encouraging teachers to implement a more active and collaborative learning 
approach in the classroom environment. Through project-based learning, teachers 
facilitate students in mastering the subject matter more deeply and provide space for 
developing essential skills such as research, problem-solving, and communication. From 
the education management perspective, this strategy strengthens the role of teachers as 
facilitators who can create a participatory learning atmosphere and empower students 
to be directly involved in the learning process. In addition, ongoing clinical supervision 
provides constructive support and feedback, so teachers are encouraged to continue 
innovating in designing learning activities relevant to students' needs. Thus, integrating 
clinical supervision and project-based learning is key to improving the quality of 
education. In addition, to provide a clearer picture of the impact of clinical supervision on 
teaching practice, the following is a comparison that shows significant changes in the 
aspects of learning, as shown in Table 1. 

 
Table 1. Comparison Before and After Clinical Supervision Implementation 

Learning 
Aspects 

Before Clinical Supervision After Clinical Supervision 

Teaching 
Methods 

Dominance of lectures and 
conventional methods 

Integration of project-based learning, group 
discussions, and digital technologies 

Use of 
Technology 

Limited to PowerPoint 
presentations 

Utilization of interactive applications, learning 
videos, and digital simulations 

Student 
Engagement 

Passive and limited Active with high participation in various learning 
activities 

 
Changes in Education Management Policy 

Changes in education management policies are a process of systematic 
transformation in educational institutions' approaches, regulations, and management 
practices to improve the quality and effectiveness of the education system. In Islamic 
education, these changes include reforming policies that integrate Islamic values with 
modern management principles to create an educational environment conducive to the 
holistic development of student's potential. Clinical supervision serves as an instrument 
that identifies the need for policy change based on empirical findings from learning 
practices in the field.  
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Through a systematic analysis of the strengths and weaknesses of existing 
systems, clinical supervision provides valuable input for policymakers to formulate 
regulations that are more responsive to the needs of teachers and students. Changes in 
education management policies driven by clinical supervision focus not only on 
administrative aspects but also include continuous professional development, quality 
assurance systems, and support mechanisms that facilitate innovation in learning 
practice. Clinical supervision has driven significant changes in education management 
policies at Madrasah Aliyah Al-Amiriyyah. This is reflected in the decision of the madrasah 
leadership to integrate continuous professional development into the management 
system, "Based on the findings of clinical supervision, we have revised the HR 
development policy by allocating a minimum of 10% of the annual budget for teacher 
training. We have also established a policy that teachers must attend at least two 
professional development programs every semester. This is a long-term investment to 
improve the quality of learning (I_2024)."  

Listening to the statement, the implementation of clinical supervision has had a 
real impact on resource allocation policies, especially in supporting the professional 
development of teachers. The institution's commitment to providing adequate budgets 
and requiring the active involvement of teachers in various professional development 
programs marks a paradigm shift in education management. This shift leads to an 
orientation that emphasizes improving the quality of human resources as the primary 
foundation of institutional progress. From the point of view of public relations 
management, this policy also strengthens the institution's image as a responsive and 
progressive organization that responds to the demands of changing times. Thus, clinical 
supervision not only functions as an instrument to improve teacher competence but also 
as a catalyst in forming strategic policies oriented towards the quality of education 
sustainably. 

 
 
 
 
 
 
 
 
 
 
 
 

 
Figure 1. Changes in Educational Management Policy 

 
Through a series of previous findings, it is known that changes in education 

management policies triggered by the implementation of clinical supervision have had a 
transformative impact on the governance of Madrasah Aliyah Al-Amiriyyah. The new 
policy that focuses on continuous professional development implementing a 
comprehensive performance appraisal system, and using data as the basis for decision-
making has created a learning ecosystem that is more conducive and adaptive to quality 
demands. This transformation is reflected in improving teaching practices at the 
individual level of teachers and forms an organizational culture that increasingly 
prioritizes continuous improvement and innovation.  
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From the perspective of education management, this paradigm shift strengthens 
the position of madrassas as institutions that are responsive to the dynamics of the times 
while emphasizing the importance of clinical supervision as a strategic instrument in 
encouraging policy reform and improving the quality of education. 
 
Discussion 

Based on the findings of the research presented earlier, it can be concluded that 
the implementation of clinical supervision has a significant impact on improving teacher-
teaching practices at Madrasah Aliyah Al-Amiriyyah. This research reveals explicitly that 
continuous feedback, accompanied by reflective practice, contributes to improved 
pedagogical strategies and increased student engagement. Teachers report a deeper 
understanding of strengths and areas for improvement, facilitating more targeted 
professional development. Additionally, these findings highlight the importance of 
collaborative discussions among educators, which encourages creating a culture of 
continuous improvement. This study emphasizes the crucial role of clinical supervision in 
promoting effective teaching practices, which ultimately contributes to improved student 
learning outcomes. By systematically analyzing the impact of supervision, this study 
provides valuable insights into teacher development mechanisms, and emphasizes the 
need for a structured support system in education. 

This research contributes significantly to existing knowledge by uncovering how 
clinical supervision can effectively bridge the gap between theory and practice in an 
educational context. Previously, studies such as those conducted by Kim (2024) 
highlighted the importance of ongoing assessment and feedback for teacher 
accountability and student success. However, this study expands on the literature by 
describing the specific processes by which clinical supervision affects teaching practices. 
In contrast to previous research that focused more on supervision outcomes, this study 
emphasizes the importance of the supervision process itself, revealing how it promotes 
a deeper understanding of pedagogical strategies among teachers (Aguas, 2022; 
Assalihee et al., 2024; Urcia, 2021). In addition, these findings address gaps in the 
literature related to the role of collaborative reflection in improving teaching 
effectiveness, highlighting the need for further exploration of these dynamics in future 
research. Thus, this research enriches the existing literature and paves the way for more 
in-depth follow-up studies. 

This research aligns with the theoretical framework of sensemaking (Dis & 
Demirkasimoglu, 2024; Gargam, 2020), emphasizing that individuals build meaning 
through their experiences and interactions. Teachers' positive responses to data analysis 
and its application in teaching practice can be understood through this perspective, 
especially as they navigate their beliefs about effective teaching in the context of 
personalized learning models. However, some findings point to deviations from this 
theory, particularly related to the difference in comprehension levels between novice and 
veteran teachers. Beginner teachers tend to rely on more superficial interpretations of 
data, while veteran teachers show a deeper engagement with the basic principles of 
personalized learning. This discrepancy indicates that the sensemaking framework may 
need to be adjusted to account for variations in experience and expertise among 
educators. This research's theoretical contribution lies in exploring how sensemaking can 
be integrated with other frameworks, such as activity theory, to provide a more 
comprehensive understanding of teacher development. Thus, this research opens up 
opportunities for developing a more holistic theory in understanding the dynamics of 
learning and teaching. 
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This research is also expected to contribute to future research where, in the 
following study, it is recommended to investigate the long-term effects of clinical 
supervision on teacher professional development and student learning outcomes. 
Researchers are advised to consider longitudinal studies that can track teachers' progress 
over time and observe how ongoing supervision affects teaching practices and student 
achievement. From a policy perspective, educational institutions must implement a 
structured clinical supervision framework prioritizing ongoing feedback and collaborative 
reflection among educators. This can include developing a training program for 
supervisors to improve their skills in providing constructive feedback. Practitioners should 
also focus on creating a supportive environment that encourages open dialogue and 
collaboration between peers, thus allowing teachers to share best practices and learn 
from each other. By fostering a culture of continuous improvement, education leaders 
can ensure that clinical supervision effectively contributes to improving the teaching and 
learning experience. 

In order to conclude, this study affirms the crucial role of clinical supervision in 
improving the quality of teaching practices in Madrasah Aliyah Al-Amiriyyah. The findings 
of this study show the importance of structured feedback and collaborative reflection as 
key elements in supporting teachers' professional development, which in turn has a 
positive impact on student learning outcomes. This research also enriches theoretical 
insights by illustrating how clinical supervision can bridge the gap between theory and 
practice, especially in the context of personalized learning. In addition, the study expands 
on the existing literature by identifying variations in responses between novice and 
veteran teachers to data-driven instructional approaches, indicating the need for more 
differentiated support strategies. This research deepens the academic discourse on 
teacher development by analyzing these aspects and presenting practical 
recommendations for education leaders. Overall, this study emphasizes the importance 
of implementing a practical clinical supervision framework to foster a culture of 
continuous improvement in education, enabling each teacher to continue developing and 
making an optimal contribution to the student learning process. 
 
CONCLUSION 

This research raises an important issue regarding the effectiveness of clinical 
supervision in improving teaching practices in Madrasah Aliyah Al-Amiriyyah. Key findings 
suggest continuous feedback and collaborative reflection significantly contribute to 
teacher professional development and improved student learning outcomes. By 
analyzing the supervision process, this study highlights the importance of structured 
support in creating a culture of continuous improvement in the educational environment. 
The implications of these findings suggest that the implementation of a practical clinical 
supervision framework can strengthen teaching practices and improve teacher 
accountability. Therefore, education leaders must adopt strategies encouraging 
collaboration and open dialogue among teachers. The study also opens up opportunities 
for further studies on the long-term impact of clinical supervision on teacher 
development and student learning outcomes, which could provide valuable insights for 
future education policy. 
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